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Changes in the social environment, in individua/ and societal behaviour, in fami/y relationships and 

job market have also transformed youth perception about the variety. It is essential to study the 

experience and the attitude of youth to help them to develop mare tolerant attitude towards the 

otherness and to foster understanding among peop/e. 

The aim of the article is to study the attitude of youth towards peop/e with special needs. This Jeads 

to a conc/usion that it is essential to develop societal opinion about the otherness. 
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lntroduction 

The changes in the social environment, individual 

and societal behaviour, in the family relations 

and in the Iabour market have affected the 

young people as well. As thc white Book of the 

European Commission "Ncw Impulse to Eu­

rope's Youth'' admits (European Communities, 

2002), distrust to institutional structures is ob­

served among the youth. Youth grows up in the 

socicty, which is open to cultural and economic 

influence from the outsidc. Young pcoplc are 

connected with the wholc world and thcy do not 

hcsitate to use thc products which characterize 

globalization. At the same time, they reject defi­

nite manifcstations of globalization bccausc thcy 

do not correspond to the principles of social jus­

tice, acccssibility, and "sustainablc" dcvclop­

ment. This document also states that "our task 

is to providc such conditions that in this plural-
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istic socicty in Europc thc youth would fcel and 

bchavc as rcsponsible and tolcrant citizens". This 

position ofthe European Commission points out 

that thc youth should be obscrved and pcrccived 

as a forcc, which can help to form Europe, but 

not as a problem to be dea\t with. At present, 

changcs take place in thc sphcre of education of 

young people in Latvia. The stale centre of Youth 

Initiativc of the Ministry of Education and Sci­

cncc has worked out the strategy of action for 

several years. The Ministry of Family Affairs ha'\ 

joincd thc dcvclopmcnt of the projcct of the state 

programme of youth policy for 2005-2009 as well. 

However, littlc research is bcing carricd out about 

thc youth as a subjcct, cxpcricncc, and attitude 

towards thc othcr. Tb reveal and to go deep into 

thc problcms of youth, it is necessary to find out 

thcir cxpcricnce and to understand thcir atti­

tudc towards the other. The common aspects of 



the youth's informal education and inclusive en­

vironment hclp to revcal the dccp-rooted prcju­

diccs and the necessity of tolerancc. 

The aim of the article is to introduce the re­

sults of thc rescarch on thc youth cxpericncc and 

attitude towards people with special needs ac­

ccpting tolerance in relations. 

The article offers the explanation of the con­

ccpts, research methodology, and the main con­

clusions. 

Youth can be charactcrized as a group of pco­

ple who become independent society members 

and gct rcady to take an active part in thc social 

life. Every day in press the youth is reprimanded 

for their indiffcrence, individualism or for exag­

gerated form of expression, though oftcn it is 

exactly the youth who actualize the existing prob­

lcms in society likc inability or lack of wish to 

acccpt the othcr. Dialogue philosophy is onc of 

the mos t important ph ilosophies, which eleal with 

accepting thc othcrncss an<l with thc formation 

of community. Y. Schmidt (Šmits, 1991) analy­

ses E. Levina<>' works and indicates thc possible 

consequenccs that can be causc<l by thc deniai 

to think about the other. Admitting the other is 

a precondition of peace. The cxamples of this 

are to be found in the whole worl<l and in Latvia, 

too. The concept of "alien'', but not the under­

standing of the othemess, is dominating. M. Kulc 

and R. Kulis (Kūle M. & Kūlis R., 1996) accept 

the idcas of German philosophcr K. Jaspers who 

draws attention to communication as thc verita­

ble form of human existcnce Traditions and au­

thorities are of a grcat importance on the lcvcl 

of social groups. Rathcr frequently, some vicw­

point is accepted only because thc majority thinks 

so. Hcrc there is a hidden <langcr of imposing 

identical unified understanding upon everybody 

without waiting for a natural mutually correct­

ing agreement. Fully identical unifie<l undcr-

standing does not correspond to the human na­

ture. If thc society tries to unify evcrything too 

intensively, the opposite process appcars - not 

understanding, but unmotivated protest, not 

community, but cstrangemcnt. 

With the growth of understanding, one can 

form cither a thinking model "wc cxcludc thc 

others", i.e. segregation as a norm, or a thinking 

model "we learn together", i.e. any "otherness'' 

is interpreted as a norm in thc world divcrsity, 

but not its dcviation (Berziųa, 2005). Studying 

the informal cducation of youth it is important 

to rcvcal its contcnts. The education rcscarchcr 

J. Valbis (Valbis, 2003) writes: " . . .  large scalc -

round understanding of learning allows every pcr­

son to rcvcal, show, anei eliscover storagc of trcas­

ures in each of us." It means that everyday learn­

ing anei ncw cxpericncc is of vilai importance. 

Thcrc is an undcrstanding that informal edu­

cation is thc main term that means unconscious 

lcarning. Informal lcarning is vicwcd as oppo­

sitc to formai learning, it is a way to solve prob­

lcms with the hclp of learning- changes in situa­

tions, life problcms (Karina, Watkins, V ictoria 

J. Marsick, 1992). lnformal learning is the basis 

of non-formal cducation, thercforc each indi­

vidual needs sclf-dcvelopment. Each individual 

with his/her notion of space becomes a source of 

ener!,'Y for othcr structures anei their qualitative 

development (Kaznachejev & Spririn, 1988). 

lnformal education should not be viewcd as 

a means for satisfying basics nccds but educa­

tion in a globai context. 

l nformal education is a lifelong proccss within 

which cvery individual acquires attitudc values, 

skills and knowledge from those effects and re­

sources of education which are in the in<lividu­

al's closest surroundings - from the family amt 

ncighbours, from work and play, from thc mar­

kct, library and mass media. Informal education 
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is like an cvcrlasting proccss, every person ac­

quires thc knowledge, skills, attitudc and under­

standing from thc evcryday expcrience in the in­

teraction with the surrounding environment. 

The authors consider that informal education 

is every individual's educational basis, which 

facing the changes, is pcrfected in cvcryday 

proccss. The individual's intcrests, nccessity and 

the surrounding environment determinc the con­

tents of informal education (Coombs, 1974). 

The understanding of inclusive environmcnt 

is acccntuated by the congrcss which took placc 

in Glasgow, UK, in 2005 with thc slogan "wcl­

coming divcrsity", i.e. there has alrcady been 

devclopcd thc undcrstanding that practically 

there are no two childrcn with the identical 

stylcs of learning. Chr. Liescn (Switzerland) cm­

phasizcd at thc congrcss that inclusion is not 

knowledgc, but understanding, as mcntioned in 

the journal "World of Psychology'', 2005, issuc 

NlO. 

Inclusion is a proccss the aim of which is 

designing inclusivc cnvironment for all childrcn 

whcre: 

1) teachers, studcnts and parcnts are rcady 

to work together for the dcvelopment of 

school in solving diffcrent problems; 

2) whcre thc differencc is seen as a resource 

but not as an obstaclc; 

3) whcrc all children fecl accepted (Nimantc, 

2002). 

One of the critcria of inclusive environment 

is tolcrant disposition (Leeber, 2005). Its prcs­

ence or lack allows to evaluate the environment 

as inclusive; conscquently, as the environment, 

which, rcsponding to special needs of a child with 

functional disorders, is rcady to change; as the 

environment where the otherness is viewed as a 

resource but not as an obstacle, where both peda-
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gogues, schoolchildren and parents are ready to 

work for thcir own dcvclopment and for thc de­

vclopment of school, as well as for the democrat 

tie solution of different problcms. 

In understanding tolcrance, A. Piperc's 

(Pipere, 2001) vicw is accepted, stating that tol­

erance is a complicated individual psychological 

formation which is dependcnt on the personal­

ity qualitics and on the influcncc of the environ­

ment. 

Tolerance can be cxplained as the personali­

ty's pro-social behaviour favourablc to others and 

creating positive social consequcnccs, and it can 

manifest itself as: 

1. A positive attitude towards thc different 

oncs. 

2. An inclination to avoid domination, de­

struction, or dialectic reconciliation in 

communication with the different and 

multiform. 

Following the theory of disposition, tolerant 

and intolerant behaviours can be explained by 

the fact that on thc emotional level the attitudc 

towards other people manifests itsclf as "the at­

titude towards one's own" or "the attitude to­

wards the alien". 

As one can see in Drawing, "the closest" 

(positive acceptance- "you") or "a more distant" 

(neutral attitude - "wc") can be in the role of 

CLOSE 

(You) 

One's Alien 

D!S TANT OTHER THREATEN 
!NG 

(We) (You) (They) 

Drawing. Kinds of emotional attitude towards 
other people 



"onc's own". "The alicn" can also be as "thc 

othcr" (ncutral attitudc - "you") or thrcatcning 

(ncgativc disposition - "thcy"). In other words, 

the scalc of nontolcrant attitudc is "thc alien­

thrcatcning". Thus, thc formation amt upbring­

ing of tolcrant relations is connectcd with the 

transformation of the attitude "thc alien- threat­

cning". At first, it is transformed into thc atti­

tudc 'The alicn - thc othcr" and thcn into thc 

attitudc "one's own-distant-closc". 

As it is known, it is possiblc to changc thc 

cmotional component of thc disposition by in­

flucncing thc cognitive or bchavioural compo­

nent. From all of thc above mentioncd, onc can 

conclude that inclusivc environmcnt is closely 

conncctcd with tolcrance and thc contcnts of thc 

youth's informal education form thc basis of at­

titude towards thc other as well. 

Sample of the research and result 

analysis framework 

187 young peoplc at thc agc from 13-18 study­

ing at school of gcncral education in Latgale and 

Vidzemc took part in thc rcsearch. Thcy wcrc 

offcrcd a qucstionnaire with closcd and opcn 

questions. The answcrs were reccived in writing; 

thc received data wcrc analyzed qualitativcly and 

quantitatively. 

The tasks of thc research wcrc to clarity the 

attitude towards the other. 

In this articlc, however, we will mainly analyze 

the data which rcvcal the attitudc of youth to­

wards people with spccial nccds and tolcrance 

in the relations. Thus, mainly the answers which 

show the attitudc of youth while mceting people 

with special needs, are taken into considcration 

in thc basis of thc analysis. 

Statements. The study of the youth's attitude 

towards the pcople with special needs is carried 

out considcring 4 aspects: 

l. Kind of attitude. 

2. Previous experience. 

3. Offering and rendcring assistance. 

4. Understanding and its formation. 

The analysis of the received data on the kinds 

of attitude testifies to the fact that the youth is 

open to thc new and the differcnt. 86% of thc 

rcspondcnts admit that thcir attitudc towards thc 

people with special needs is positivc (positive 

acceptancc and ncutral attitude - "wc"). 

14% havc negative or exclusive attitude; thcy 

mainly cmphm;ize that thcsc pcople havc "lim­

itcd possibilities of developmcnt", they "will al­

ways be morc strange" than the othcrs and 

"smaller requirements are put to them" as well. 

This attitude appcars as a negativc disposition -

"they". 

Analyzing the data qualitativcly, it is possiblc 

to determine the deeper reasons of the attitude. 

The most frequent commentaries were as fol­

lows: 

• l feel uncomfortahle in their company. 

• They tlzemselves would feel bad among "the 

nonnal ones". 

• l don 't know, it makes na difference to me. 

The youth's previous expericncc and possi­

bilities of maintaining contact with people with 

special nceds rcvcal that 33% of the youth havc 

friends or acquaintanccs who are peoplc with 

special nccds (including classmates), thcrcforc 

their positivc attitude is self-evidcnt. 

67% of the youth have not familiar people 

with special nceds, thcrcforc their attitudc is in­

dividual: positivc, ncutral or rather negativc. It 

should be admitted that informal education fre­

qucntly helps a young person to maintain con­

tact with people who are different. 

The research also included clarification of 

such a point as offering hclp to people with spe­

cial needs in case of neccssity. The results of the 
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questio1111aire give evidence to the fact that 83% 

would help, howcvcr, this rcquires knowlcdgc. 

l 0% would offer help to anybody who 11eeded it. 

4% of the youth would not help, justifying their 

staml with the fact that this hclp coul<l scem hu­

miliating to one, the other or to both sides. 3% 

did 11ot answcr. 

The qucstionnaire include<l qucstions about 

unclerstanding, which would help to detcnnine 

thc fcatures of tolcrance in points of view and 

relations. 60% of the youth considcr that thcy 

have u11derstancling a11d knowleclge about peo­

plc with specials needs. It is intcresti11g that this 

opi11io11 clominated not 011ly with those young 

pcople who have had some previous expcrience 

with pcoplc with special necds. 32% of the youth 

admit that they have 110 idea of the problems of 

peoplc with special needs, becausc they have not 

had a11y interrclation with such people, there is 

110 i11terrelation with such people, there is no in­

formation or they are not intcrcsted in this. 8% 

of the respondents did not k11ow or did not an­

swer this question. 

To widen the youth's understanding of the 

people with special needs, the following ques­

tion was asked: Would the attitude i11 the society 

cha11gc, if there were more information about 

people with special needs? 

The received data show that 50% of the youth 

admit that information would help to accept and 

understand these people's needs better, but this 

information should be accessible, easily and 

quickly perceptiblc and understandable. The 

point of view of some young person is "As for as 

l know, local governments help then." 

On the other hand, almost 42% of the youth 

admit that attitude is not eonnected with infor­

matio11. The attitude is formed gradually: "If 

peoplc got to know each other closer, the re-

. served attitudc, as well as fcar, would disappear." 
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8% of the youth did not answer this question. 

The analysis of attitude of youth was evalu­

ated according to 4 criteria: kinds of experience, 

previous experience, help, and understanding. 

Experience forms positive attitudc towards peo­

ple with special needs. Youth who have positive 

relations with people with special needs are more 

tolerant. 

Conclusion 

Having studicd and analyzed the thcorctical lit­

erature and documents, one should admit that 

youth is a changeable group which fonns its atti­

tude towards the processes and phenomena tak­

ing place in society on the ba„is of their searches 

and experience. People with special nccds live in 

the society, but thcir existence and well-being 

largely depend on our attitude. 

The inclusive environment and actualization 

of tolerance would also facilitate the formation 

of deeper understanding. 

The data of the research testify to the fact 

that 86% of thc youth at the agc from 13 to 18 

have a positive attitude and 33% have experi­

ence with people with special needs. These data 

prove the necessity to actualize the diversity and 

to help every young person in revealing thc valuc 

of qualitative in everybody. 

A'> 42% admit, the attitude is not always con­

nected with information. This conclusion is valu­

able in the work with the youth, bccause infor­

matio11 without any examplc and contents is 

senseless. 

The youth should understand the problems 

of diversity, instead of being satisfied with some 

acquired ideas and thoughts. It would be essen­

tial to help youth to understand the other. Inclu­

sive environment is the first step to help people 

with special needs to live in such an environment. 
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NEFORMALUS JAUNIMO UGDYMAS IR PALANKI APLINKA 

Marite Kravale, Vija Guseva 

Santrauka  

Socialinės aplinkos, individualaus i r  socialinio elge­
sio pokyčiai, nauji šeimos santykiai bei darbo rinka 
daro didelį poveikį jaunimo pažiūroms ir gyvenimo 
įvairovės suvokimui. Todėl yra biHina tirti jaunuolių 
pažiūrų kaitą, siekiant padėti jiems būti tolerantiš­
kesniems kitokiam bei ugdyti bendravimo su įvairiais 
žmonėmis supratimą. 

Šiame straipsnyje apžvelgiama informatyvaus mo­
kymosi samprata ir paskirtis, palankios aplinkos sam­
prata bei ypatumai. Būtent palanki aplinka sudaro 
galimybes bendrauti ir bendradarbiauti skirtingiems 
žmonėms. Tokią pozityvią visų žmonių atžvilgiu ap­
linką galima sukurti tik vadovaujantis tolerancijos 
pricipu. Pristatomas jaunimo (13-18 metų) pažiūrų 

Gauta: 2005 11 20 

Priimta: 2005 12 27 

tyrimas, ypač pabrėžiant jaunimo požiūrį į neįgalius 
asmenis. 1}'rimas atliktas keturiais aspektais: pažiū­
rų rūšis, turima patirtis, pagalbos siūlymas, suprati­
mas ir jo formavimas. Tyrimas parodė, kad dauguma 
jaunuolių išreiškė pozityvų požiūrį į neįgalius asme­
nis, tačiau tik trečdalis jų turėjo susitikimo su tokiais 
žmonėmis patirties. Taip pat tyrimas atskleidė, kad 
dauguma jaunuolių mažai informuoti apie negalios 
žmones, taigi jų pažiūros dažniausiai nepagrįstos nei 
informacija, nei patirtimi. Tai sąlygoja nepakanka­
mai palanki aplinka. 

Palanki aplinka yra pirmasis žingsnis siekiant su­
artinti skirtingus žmones ir ypač įtraukti į bendruo­
menę neįgaliuosius. 
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