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Abstract. This qualitative systematic review provides an empirically grounded synthesis of the forms, facilitating
factors, challenges, and effects of cooperation between preschools/kindergartens and families from socially disad-
vantaged and ethnic minority backgrounds. The review is based on the analysis of ten empirical studies published
between 2020 and 2024 and identified through the Scopus, Web of Science, and EBSCO databases. Drawing on
Epstein’s partnership framework, the study identifies key mechanisms of cooperation, including transitional educa-
tional programmes supporting children and parents during entry into kindergarten and transitions to primary school,
as well as approaches grounded in collaboration between schools, families, and communities.

The identified forms of cooperation are analysed with regard to their transferability and potential applicability to
different contexts of social disadvantage and cultural diversity. In particular, the findings are interpreted in relation
to Roma communities in Slovakia, which serve as a key reference context for discussing the relevance of interna-
tional evidence. The review highlights the importance of trust-building strategies, parental engagement, home-based
support, and the involvement of community mediators as critical components of effective cooperation supporting
children’s development and educational inclusion.

Keywords: preschool-family cooperation, early childhood education and care, socially disadvantaged families,
ethnic minority backgrounds, parental engagement, children from Roma communities.

Ikimokyklinio ugdymo jstaigy ir socialiai pazeidziamy bei etniniy
mazumy Seimy bendradarbiavimo formos: sisteminé apZvalga

Santrauka. Sikokybiné sisteminé apZvalga pateikia empiring analize apie ikimokyklinio ugdymo jstaigy ir $eimuy,
priklausanéiy socialiai remtinoms grupéms ir etninéms mazumoms, bendradarbiavimo formas, bendradarbiavima
skatinancius veiksnius, i§§tikius ir poveiki. Apzvalgoje analizuojama 10 empiriniy tyrimy, paskelbty 2020-2024 m.
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Ivana Pirohova et al. Forms of Cooperation between Preschools and Families from Socially Disadvantaged and...

»Scopus®, ,,Web of Science* ir ,,EBSCO* duomeny bazése. Tyrime pasitelkiamas Epsteino partnerystés modelis ir
nustatomi pagrindiniai bendradarbiavimo biidai — lankyti darzelj pradedantiems ir | prading mokykla pereinantiems
vaikams ir jy tévams skirtos pereinamojo laikotarpio §vietimo programos, taip pat mokykly, Seimy ir bendruomeniy
bendradarbiavimu grindziamos prieigos.

I8skirtos bendradarbiavimo formos analizuojamos pagal tai, kiek jas galima perkelti ir pritaikyti jvairiuose
socialinés nelygybés ir kulttirinés jvairovés kontekstuose. Tyrimo rezultatai interpretuojami visy pirma atsizvelgiant
i Slovakijos romy bendruomenes, kurios pasitelkiamos kaip svarbus atskaitos kontekstas aptariant tarptautiniy
tyrimy aktualuma. Apzvalgoje pabréziamos pasitikéjimo stiprinimo strategijos, tévy jsitraukimas, paramos namuose
ir bendruomenés tarpininky jtraukimas kaip esminiai vaiky vystymasi ir jtrauktj j §vietima remiancio veiksmingo
bendradarbiavimo komponentai.

Pagrindiniai ZodZiai: ikimokyklinio ugdymo jstaigy ir Seimos bendradarbiavimas, ankstyvasis vaiky ugdymas ir
priezilira, socialiai remtinos $eimos, kilmé i§ etniniy mazumy, tévy jsitraukimas, vaikai i§ romy bendruomeniy.

Introduction

Early Childhood Education and Care (ECEC) plays a crucial role in reducing education-
al inequalities and supporting the development and school readiness of children from so-
cially disadvantaged backgrounds. A substantial body of research has demonstrated that
participation in high-quality pre-primary education can positively influence children’s
cognitive, social, and emotional development, particularly among children growing up
in poverty and social exclusion (Ansari et al., 2017; Bitler et al., 2014; Merritt & Klein,
2015; Votruba-Drzal et al., 2015). One of the key factors contributing to the effectiveness
of ECEC is cooperation between families and educational institutions, which has been
shown to strengthen children’s learning outcomes, behaviour, and their overall well-be-
ing (Beasley et al., 2017; Epstein, 2018; Mendez & Westerberg, 2012).

Cooperation between institutions providing early childhood education and care
(ECEC) and families is particularly important in contexts characterised by social disad-
vantage, cultural diversity, and low levels of parental education. Research consistently
points to a strong association between parents’ socio-economic status and their involve-
ment in their children’s education as well as their cooperation with schools (Calzada et
al., 2015; Liu et al., 2020; Turney & Kao, 2009). At the same time, collaboration with
parents from ethnic minority backgrounds is often perceived by teachers as challenging
due to a combination of structural, cultural, and communication barriers, including low
levels of trust, language differences, and prior experiences of exclusion or discrimina-
tion.

In Slovakia, these challenges are particularly evident in the context of cooperation be-
tween kindergartens and families from marginalised Roma communities. Roma children
represent one of the most disadvantaged groups in the country, with many growing up
in conditions of poverty, social exclusion, and limited access to early childhood educa-
tion and care services. A substantial proportion of Roma children face barriers related to
poverty, low parental educational attainment, and restricted access to supportive learning
environments, which may hinder their development and complicate cooperation between
families and educational institutions. These barriers to cooperation have been empirically
documented (Rigova et al., 2020; Skvarenina & Martitiak, 2023; éprocha, 2024).
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In Slovakia, several initiatives have been implemented to strengthen cooperation
between ECEC institutions and families from marginalised Roma communities. These
include national projects supporting inclusive education in kindergartens, as well as
community-based interventions such as the Omama programme, which promotes child
development through home-based activities delivered by trained Roma women. Evalu-
ations of the Omama programme indicate positive effects on parenting practices, chil-
dren’s language development, and early neurodevelopmental outcomes (Fernandes
et al., 2024; Pour et al., 2024). However, many of these initiatives are implemented
as time-limited projects, raising concerns regarding their long-term sustainability and
broader applicability.

The conceptual framework of this study draws on Epstein’s theory of partnership
(Epstein, 1995; Epstein et al., 2002; Epstein, 2018), which aims to connect the con-
texts — primarily microsystems — in which children learn and develop. This is achieved
through the overlapping spheres of influence of the school, family, and community (see
Figure 1), thereby promoting shared responsibility for children’s learning and develop-
ment (Epstein, 1995; Epstein, 2018; Simon & Epstein, 2001).

Based on the interaction of multiple influences on the child, Epstein et al. (2002)
identified a framework of six types of involvement that support children’s learning: par-
enting, communication, volunteering, learning at home, decision-making, and collabo-
ration with the community. These forms of involvement constitute a useful analytical
tool for examining cooperation between ECEC institutions and families from socially
disadvantaged backgrounds and ethnic minority groups, including parents of children
from marginalised Roma communities.

Figure 1. Visualisation of Epstein’s ‘overlapping spheres of Influence’ (Leith, 2016, p. 7)

Given the limited availability of empirical studies explicitly focused on Roma fami-
lies, the present study draws on international empirical research examining cooperation
between early childhood education and care (ECEC) institutions and families from so-
cially disadvantaged backgrounds and ethnic minority groups. The aim of this review
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study is to extend the current knowledge on cooperation between ECEC institutions and
families from socially disadvantaged and ethnic minority backgrounds, with a particular
emphasis on forms of cooperation that are relevant for Roma families. The analysis fo-
cuses on cooperation with parents of children aged between two and six years.

2. Aim and research questions

The aim of the study was to identify, synthesise, and interpret forms of cooperation,
facilitating factors, challenges, and outcomes of cooperation between kindergartens and
families from ethnic minority backgrounds living in socially disadvantaged conditions.
The identified forms of cooperation are interpreted in the study in terms of their potential
applicability within the context of Roma communities in Slovakia.

We formulated the following research questions:

RQ1: What are the forms of cooperation between preschools/kindergartens and
the families of ethnic minority children from a socially disadvantaged back-
ground?

RQ2: What factors facilitate cooperation between preschools/kindergartens and
the families of ethnic minority children from a socially disadvantaged back-
ground?

RQ3: What are the problems of cooperation between preschools/kindergartens and
the families of ethnic minority children from a socially disadvantaged back-
ground?

RQ4: What are the effects of cooperation between preschools/kindergartens and
the families of ethnic minority children from a socially disadvantaged back-
ground?

3. Methodological Procedure

The search, selection, and analysis of literature were conducted between January and
April 2025 by using the Web of Science (WoS), Scopus, and EBSCO databases. The search
strategy employed the following keywords: (Preschool centre OR Kindergarten OR
Nursery school) AND (Family Cooperation OR Parental Engagement OR School-Fam-
ily Partnership OR Parental Involvement OR Family Collaboration) AND (At-Risk OR
Disadvantaged OR Low Socioeconomic Background OR Low-income families OR Un-
derprivileged Background OR Roma Family OR Poor Family OR National Minority OR
Ethnic Minority OR Migrant Families OR Refugee Families).

The use of a broad range of keywords was a deliberate methodological decision.
International empirical research rarely conceptualises Roma families as a distinct ana-
lytical category; their experiences are typically embedded within broader groups such
as ethnic minorities or socially disadvantaged populations. Employing broader search
terms therefore enabled the identification of empirical studies that, while not focusing
explicitly on Roma families, examine comparable contexts characterised by social dis-
advantage, linguistic and cultural barriers, and low parental participation in pre-primary
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education. This approach allowed for the identification of transferable forms and mech-
anisms of cooperation relevant to the Roma context.

The literature identified through keyword searches was subsequently filtered and an-
alysed according to the following inclusion criteria: 1. empirical studies published in
peer-reviewed journals; 2. publications between 2020 and 2024; 3. open-access availa-
bility; and 4. a focus on forms, facilitating factors, challenges, and effects of cooperation
between preschools/kindergartens and families from socially disadvantaged and ethnic
minority backgrounds.

Limiting the review to studies published between 2020 and 2024 enabled a focus on
recent empirical evidence reflecting contemporary developments in inclusive education,
parental engagement, and community-based approaches. This temporal scope supports
the identification of practices that are more likely to be applicable to current educational
contexts, including cooperation with families from marginalised Roma communities in
Slovakia.

4. Results

Based on the keyword searches and predefined inclusion criteria, we identified 84 publi-
cations in the Web of Science (WoS), Scopus, and EBSCO databases. Following abstract
screening, we selected 29 empirical studies for further analysis (see Figure 2). We ana-
lysed the empirical studies, treating each document (i.e., each empirical study) as a unit
of analysis. The documents were reviewed by four independent assessors. We identified,
classified, and summarised the empirical findings on cooperation between preschools,
kindergartens, and the parents of children from ethnic minorities living in socially disad-
vantaged conditions. The analysis was guided by Epstein’s model of overlapping spheres
of influence (Epstein et al., 2002) and was conducted in alignment with the aim and
research questions of the systematic review. The final number of studies included in the
review was ten (see Figure 2).

Of the ten studies, three were quantitative: a longitudinal experimental study — a ran-
domised controlled trial (Bierman, Heinrichs, Welsh, & Nix, 2021), a randomised con-
trolled trial (Purtell et al., 2022), and a cluster-randomised trial (Gago et al., 2023). One
study employed a mixed-methods design (Aleksi¢, Bebi¢-Crestany, & Kirsch, 2024),
and six were qualitative studies (Eliyahu-Levi, 2023; Merideth et al., 2022; Khalfaoui,
Garcia-Carrion, & Villardon-Gallego, 2020; Kirch & Bergeron-Morin, 2023; Smith &
Johnson, 2022; Qiao, Chen, & Deng, 2024).

4.1 Forms of Cooperation Preschools/Kindergartens and Parents from Socially
Disadvantaged Backgrounds, and Facilitating Factors

The analysis of the identified programmes indicates that, despite differing geographical,
cultural, and institutional contexts, several shared mechanisms of cooperation between
early childhood education and care (ECEC) institutions and families from socially dis-
advantaged backgrounds can be identified. At the same time, the programmes vary in
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the intensity of parental engagement, modes of communication, and the degree to which
support is provided in families’ home environments. Therefore, this subsection moves
beyond a purely descriptive overview of individual interventions and focuses on their
comparison and interpretation, particularly with regard to their potential applicability in
the Slovak context and cooperation with Roma families.

Empirical studies identified in databases
based on the selected keywords and
inclusion criteria (n = 84)

Empirical studies excluded after abstract
'L screening and removal of duplicate

publications (n = 55)

Relevant empirical studies after abstract
screening (n = 29)

Empirical studies excluded after full-text
'L analysis, because they did not match the

criteria (n = 19)

A

Empirical studies analysed and included
to the review study (n = 10)

Figure 2. Procedure of choosing relevant publications, as elaborated by Mares (2013)

Within the empirical studies included in the systematic review, five programmes im-
plemented within the framework of the U.S. Head Start system were identified (Bierman
et al., 2021; Gago et al., 2023; Meredith et al., 2022; Purtell et al., 2022; Smith & John-
son, 2022). Head Start provides comprehensive support to families living in poverty by
combining educational provision with health, nutrition, parenting education, and com-
munity-based services, thereby creating favourable conditions for sustained cooperation
between families and ECEC institutions.

Bierman et al. (2021) analysed the Research-based Enrichment for Developmental-
ly Informed — Parent (REDI-P) programme, which targeted parents and children from
low-income families. REDI-P represents an intensive model of cooperation centred on
regular home visits by trained community workers, aimed at strengthening parenting
competences, parent—child relationships, and home-based learning. This form of coop-
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eration appears particularly relevant for families who experience limited trust in formal
educational institutions, a situation frequently reported in marginalised Roma commu-
nities in Slovakia.

Smith and Johnson (2022) focused on the Migrant & Seasonal Head Start (MSHS)
programme, designed for the children of parents employed as seasonal migrant workers.
Although the MSHS programme is less directly transferable to the Slovak context, it
highlights the importance of flexible organisational arrangements, culturally sensitive
communication, and linguistic accessibility, all of which are critical factors in coopera-
tion with Roma parents.

A further group of interventions focused on supporting transitions into kindergarten.
Meredith et al. (2022) analysed the Families First programme, which enabled parents
and children to participate jointly in kindergarten routines prior to enrolment. This ap-
proach proved effective in reducing parental anxiety, strengthening trust in educational
institutions, and increasing parental engagement, highlighting the importance of transi-
tion-focused support in contexts where parents’ previous negative school experiences
hinder cooperation.

Purtell et al. (2022) present empirical findings from a 15-month intervention pro-
gramme, Kindergarten Transition Practices (KTP), designed to support the transition
of children and their parents into kindergarten. The programme was implemented in
three formats: KTP—Classroom, focusing exclusively on school-based activities; KTP—
Condition, combining school-based activities with home visits by teachers; and a Busi-
ness-as-Usual control group. The combined KTP—Condition model yielded the most
positive outcomes, underscoring the value of integrating school-based activities with
home visits. This approach is particularly relevant for cooperation with Roma families in
Slovakia and shows clear parallels with the Omama programme, which similarly relies
on systematic engagement with families in their home environments.

Gago et al. (2023) analysed the Childhood Healthy Lifestyle (CHL) programme,
which focused on strengthening parental competences related to children’s health, nutri-
tion, and overall well-being. Together with REDI-P and KTP, this programme highlights
the importance of involving community workers and mediators in cooperation with fam-
ilies from socially disadvantaged backgrounds. This approach closely aligns with the
Omama programme in Slovakia, which employs trained women from Roma commu-
nities as key agents of intervention. At the same time, these community-based models
require sustained professional support and institutional embedding to ensure long-term
effectiveness.

Overall, the comparison of the analysed programmes suggests that effective coop-
eration between preschools/kindergartens and families from socially disadvantaged
backgrounds depends on a combination of trust-building strategies, active parental en-
gagement, community mediation, and the integration of school and home environments.
These findings have important implications for the further development of cooperation
with Roma families in Slovakia, including the strengthening and institutionalisation of
initiatives such as the Omama programme.
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4.2 Problems of Cooperation between Preschools/Kindergartens and Families
of Ethnic Minority Children from Socially Disadvantaged Backgrounds

The most frequently reported problem in cooperation between preschool teachers, re-
searchers, and parents from low-income families was low parental participation in par-
enting programmes and limited parental involvement in joint family—school activities.
Bierman et al. (2021) identified this issue particularly among at-risk parent groups, in-
cluding parents with low levels of education, those experiencing depression, and single
parents. Low parental participation was seen as a challenge during the implementation
and evaluation of the REDI-P programme (Bierman et al., 2021), the Kindergarten Tran-
sition Practices (KTP) intervention (Purtell et al., 2022), the multilingual early literacy
development programme at the Earth Early Childhood Education and Care (ECEC) cen-
tre in Luxembourg (Kirsch et al., 2023), and the Air centre (Aleksi¢ et al., 2024). Similar
concerns were found in the obesity prevention programme for parents of children aged
three to five years (Gago et al., 2023). Various causes of low parental participation were
identified, including parents’ work overload (Purtell et al., 2022) and a lack of parental
interest or motivation (Qiao et al., 2024).

From the perspective of African asylum-seeking parents in Israel, one issue was that
early childhood education was provided solely for the children of asylum seekers, lead-
ing to a lack of contact with the majority population. Parents perceived such segregated
pre-primary education as a barrier to understanding and accepting cultural differences
in child-rearing. They also expressed a tension between the desire to participate in their
children’s education and the harsh realities of poverty and continuous work demands
(Eliyahu-Levi, 2023). In the Migrant and Seasonal Head Start (MSHS) programme in
the United States, Mexican-origin parents voiced concerns about the potential loss of
their children’s cultural identity after attending preschool education in English. They
also expressed dissatisfaction with certain aspects of preschool education that conflicted
with their cultural values (e.g., greater respect for elders) and noted language barriers in
communication with early education teachers (Smith & Johnson, 2022). Similar com-
munication challenges were reported by African asylum-seeking parents in their interac-
tions with preschool teachers (Eliyahu-Levi, 2023).

Barriers to collaboration were also identified on the part of preschool teachers, in-
cluding an ethnocentric approach to child-rearing and prejudices towards the culture and
parenting practices of African asylum-seeking families (Eliyahu-Levi, 2023).

4.3 Effects of Collaboration between Preschools/Kindergartens and Parents
of Children from Socioeconomically Disadvantaged Backgrounds

Empirical findings on the effects of specific forms of cooperation between early childhood
education and care (ECEC) institutions and parents from low-income families are reported
in three quantitative studies (Bierman et al., 2021; Purtell et al., 2022; Gago et al., 2023).
The aim of the quantitative longitudinal experimental randomised controlled trial by
Bierman et al. (2021) was to assess the long-term effects of the Research-based Enrich-
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ment for Developmentally Informed — Parent (REDI-P) programme in the fifth grade
of elementary school, six years after the intervention. When early childhood education
settings and families collaborated through REDI-P, children demonstrated better out-
comes not only during preschool but also six years later, in the fifth grade. Specifically,
academic performance improved: children in the REDI-P group made greater gains in
reading compared with the control group, showed higher learning motivation and task
engagement, and demonstrated more stable academic performance. Parents who partic-
ipated in REDI-P had higher expectations for their children (e.g., believing their child
would attend college), experienced less parental stress, and were calmer and more con-
fident in their parenting. The parent—child relationship was stronger and more positive
(Bierman et al., 2021).

The quantitative randomised controlled trial by Purtell et al. (2022) presents findings
from the first of two planned cohorts of children aged four to five and their families
who participated in a 15-month intervention programme focused on the transition to
kindergarten. The intervention spanned the period from preschool through to the winter
of the kindergarten year. These preliminary analyses were conducted using data from
the preschool year to examine the extent to which the intervention influenced mecha-
nisms considered central to the overarching theory of change. The aim of this study was
to explore the initial implementation of the Kindergarten Transition Practices (KTP)
intervention, its effects on parental engagement, and how these effects varied by family
ethnicity, maternal education level, and child behaviour problems. Results showed that
the classroom-based intervention (K7P-Classroom) led to significantly higher levels of
parental engagement. For Hispanic families, the combined classroom- and home-visiting
intervention (K7TP-Condition) resulted in more positive teacher perceptions of parental
involvement, stronger parent—teacher relationships, and greater alignment with parental
values (Purtell et al., 2022). These empirical findings suggest that individualised ap-
proaches, such as home visits, can help overcome barriers to cooperation and enhance
parental engagement in school.

A cluster randomised controlled trial, specifically employing a stepped-wedge de-
sign—in which all participating early childhood education centres within Head Start
received the intervention but at different times—focused on evaluating the effectiveness
of the Communities for Healthy Living (CHL) programme and its component, the group-
based intervention PConnect (Parents Connect for Healthy Living) (Gago et al., 2023).
The study found that the CHL programme was effective in increasing parental empow-
erment, defined as a sense of competence and control. The most significant effects were
observed among parents who participated in PConnect: they reported feeling more con-
fident, more in control of their family’s health, and better prepared to utilise available
resources. Among parents who did not participate in the CHL programme, there were no
statistically significant effects on empowerment or parenting practices.
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5. Discussion and Conclusions

The results of the analysis confirm the central role of parental involvement (Epstein
et al., 2002) in the focus, practices, and forms of cooperation identified across most of
the examined programmes. Parental involvement refers to supporting families in creat-
ing home environments that promote children’s learning (Epstein et al., 2002), which
is particularly important in contexts characterised by low parental education, cultural
diversity, and limited socio-economic resources. Across the analysed studies, parental
involvement was operationalised through transition support programmes, home-based
learning activities, and parenting support interventions, including programmes facilitat-
ing children’s entry into kindergarten and transitions to primary school (Bierman et al.,
2021; Gago et al., 2023; Meredith et al., 2022; Purtell et al., 2022; Qiao et al., 2024).

Empirical evidence consistently shows that programmes grounded in parental in-
volvement are associated with higher parental confidence, reduced parental stress,
stronger parent—child relationships, and increased parental engagement in children’s
learning (Bierman et al., 2021; Gago et al., 2023; Purtell et al., 2022).

Parental involvement was effectively fostered through joint parent—child participation
in kindergarten activities, such as preparatory visits prior to enrolment (Meredith et al.,
2022), as well as through shared literacy activities implemented in early childhood edu-
cation settings in Luxembourg and China (Aleksi¢ et al., 2024; Kirsch & Bergeron-Mor-
in, 2023; Qiao et al., 2024).

Home visits by educators emerged as a particularly effective mechanism for strength-
ening cooperation and supporting learning in the home environment (Epstein et al.,
2002). Evidence from REDI-P and the Kindergarten Transition Practices (KTP) inter-
vention demonstrates that combining school-based activities with systematic home visits
leads to more sustained parental engagement and stronger parent—teacher relationships
(Bierman et al., 2021; Purtell et al., 2022). Community-based educators and volunteers
played a crucial role in mediating cooperation between families, schools, and communi-
ties, thereby facilitating children’s holistic development.

The fact that only one of the analysed studies focused on Roma children points to
a substantial gap in the international empirical literature. This absence underscores the
need to interpret the identified forms of cooperation as inspirational models that require
careful cultural and contextual adaptation to the specific conditions of Roma communi-
ties in Slovakia.

Communication, defined as effective school-to-home and home-to-school exchange
of information (Epstein et al., 2002), was identified as another key facilitating factor
across the analysed programmes. Culturally sensitive communication strategies, the use
of minority languages, and the involvement of interpreters or community mediators were
shown to reduce barriers and strengthen trust between educators and parents (Aleksi¢ et
al., 2024; Bierman et al., 2021; Eliyahu-Levi, 2023; Kirsch & Bergeron-Morin, 2023;
Meredith et al., 2022).

European qualitative research further confirms that cooperation grounded in mutu-
al trust, respect, and shared educational goals can transform relationships with parents
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traditionally perceived as ‘hard to reach’ (Khalfaoui et al., 2020). Such findings are par-
ticularly relevant for the Slovak context, where building trust between kindergartens and
families from marginalised Roma communities remains a key challenge.

The identified barriers to cooperation between preschools/kindergartens and families
from low-income and minority backgrounds are largely comparable across international
and Slovak contexts. The findings of this review are consistent with reports by inter-
national organisations, which emphasise the crucial role of early childhood education
and family engagement in reducing educational inequalities (OECD, 2017; UNICEF,
2019). In relation to Roma children, reports by the European Union Agency for Funda-
mental Rights (2017; 2022) consistently document low participation in early childhood
education, limited parental engagement, and persistent mistrust of formal educational
institutions, linked to discrimination, language barriers, and socio-economic constraints.

From this perspective, the forms of cooperation identified in the analysed pro-
grammes—particularly home-based support, community mediation, and the integration
of educational activities into families’ everyday environments — are closely aligned with
international policy recommendations. The Omama programme in Slovakia represents a
concrete example of such an approach, as it combines home visits with culturally respon-
sive support delivered by trained women from Roma communities. The convergence be-
tween international recommendations and empirical evidence supports the relevance of
these forms of cooperation for improving engagement with Roma families in Slovakia.

In conclusion, strengthening cooperation between preschools/kindergartens and fam-
ilies from socially disadvantaged and ethnic minority backgrounds requires institutional-
ly supported, trust-based, and culturally sensitive approaches. Local actors in Slovakia —
including community centres, civic associations, kindergartens, schools, and universi-
ties — play a crucial role in designing and sustaining effective cooperation and transition
programmes. Embedding successful initiatives such as Omama into mainstream early
childhood education policy and practice may contribute to more equitable educational
outcomes for children from marginalised Roma communities.

Limitations

Several limitations of this study should be acknowledged. First, although the review
was completed in 2025, the analysed studies cover the period from 2020 to 2024; there-
fore, additional relevant empirical studies may have been published after the completion
of the review. Second, the review was limited to empirical studies indexed in the Web
of Science, Scopus, and EBSCO databases, which may have resulted in the exclusion
of relevant research published elsewhere. Finally, not all elements of early education
and parenting support programmes developed in foreign ECEC systems can be directly
transferred to the Slovak context, as their applicability depends on local institutional,
cultural, and socio-economic conditions. Earlier studies were not included, as the review
intentionally prioritised recent empirical evidence relevant to current early childhood
education policy and practice.
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