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Anotacija

Straipsnyje pristatomas psichologinis tyrimas, kurio tikslas - nustatyti veiksnius,
palaikanc¢ius paaugliy, turinciy negalig, psichologine gerove. Mokymasis inkliuzinéje
ugdymo aplinkoje turi didelj socialinés adaptacijos vystymo potencialg, atskleidziant
vidinius paaugliy, turin¢iy negalig, savirealizacijos ir psichologinés gerovés resursus.
Empiriniame tyrime dalyvavo 121 mokinys i$ Kijevo (Ukraina) inkliuziniy mokykly:
54 vaikinai ir 67 merginos, turintys negalia. Atskleisti veiksniai, palaikantys nejgaliy
paaugliy psichologine gerove, ir pasiiilytas prognostinis jos raidos modelis. Svarbiausi
paaugliy, turinciy negalig, psichologine gerove palaikantys veiksniai yra Sie: laukiamas
aplinkiniy poZitris j juos, ju doméjimasis savimi, savigarba, gyvenimo prasmé ir jy
suprantami tikslai, pasitikéjimas savimi ir tikéjimas savo sugebéjimais. PoZymiai,
darantys didziausig jtaka psichologinei gerovei ir pateikiami sukurtame prognozavimo
modelyje, yra: jsipareigojimas, agresijos priémimas, savigarba ir laukiamas pozitris i$
aplinkiniy.

Esminiai ZodZiai: psichologiné geroveé, pasitenkinimas gyvenimu, asmeninis augimas,
paaugliai, turintys negaliq, integracija, inkliuzija.

Jvadas

Veiksniy, daranc¢iy jtaka paaugliy, turinciy negalia, psichologinei gerovei, ty-
rimai yra svarbiis, nes tokie tyrimai gali suteikti objektyvy griztamajj rysj visuo-
menei, valstybei ir jos socialinei bei kulttirinei politikai apie nejgaliy paaugliy
poreikius.

Pasaulio sveikatos organizacijos (PSO) skai¢iavimais, Siuo metu visame pa-
saulyje yra nuo 93 iki 150 milijony nejgaliy vaiky ir paaugliy (Giulio, Philipov,
& Jaschinski, 2014; Adolescent Mental Health, 2018; Jones ir kt., 2018). Deja,
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nepaisant visy pastangy, Zmonéms, turintiems negalia, vis dar gresia socialiné
izoliacija ir segregacija. Be to, paaugliy negalios problema taip pat komplikuo-
ja brendimo pokyciai, kai paaugliams kyla imus socializacijos poreikis, taciau
fiziné negalia gali tapti kliGtimi socializacijai, todél paaugliy poreikis uzmegzti
santykius negali buiti patenkintas.

Tyréjai (Dolan, Layard, & Metcalfe, 2011; Jones ir kt., 2018) nurodo, kad ins-
titucionalizavimas yra problema, galinti apsunkinti nejgaliy vaiky ir paaugliy
gyvenima, nors tai yra tradicinis buidas siekti specialiyjy ugdymosi poreikiy tu-
rinciy vaiky sveikatos ir ugdymo. Kai kuriems nejgaliems vaikams reikalingas
atitinkamas ugdymas, todél valstybés valdZia atidaro specializuotas mokyklas.
Taciau kiti ekspertai rekomenduoja tokiems vaikams lankyti jprastas mokyklas,
kad jie nejausty socialinés izoliacijos. Tai neatmeta tradiciniy problemy, susi-
jusiy su specialiyjy ugdymosi poreikiy turinciy vaiky socializacija: patyciomis
ir bendraamziy stigmatizavimu. Tyréjai nurodo, kad mokyklos gali sékmingai
neutralizuoti Sias neigiamas tendencijas jvesdamos specialias mokykly pro-
gramas, kuriose Zmogiskumas ir tolerancija laikomi pagrindinémis vertybémis
(Dolan, Layard, & Metcalfe, 2011). Dabartiné socialinés raidos krizé padidina
rizika, susijusig su kitu svarbiu veiksniu - paaugliy ir jaunuoliy, turiné¢iy nega-
lig, psichikos sveikatos iSsaugojimu (Giulio, Philipov, & Jaschinski, 2014; Maxey,
2016). Sis amZiaus tarpsnis yra ypac¢ jautrus, nes jj lydi profesinis ir socialinis
netikrumas dél ateities. PSO gerovés savoka vartoja kaip pagrindinj sveikatos
kriterijy, nes ja labiau lemia pasitikéjimas savimi ir socialinés priklausomybés
jausmas, o ne biologinés kiino funkcijos (Adolescent Mental Health, 2018).

Apibidindami psichikos sveikatos kriterijus, tyréjai pirmiausia atkreipia
démes;j j Siuos aspektus: psichinés organizacijos harmonija ir jos gebéjima pri-
sitaikyti; gebéjima tinkamai pakeisti elgesij, laikantis priimty moralés ir etikos
normy ir atsizvelgiant j aplinkos poky¢ius; jsipareigojimo ir atsakomybés ar-
timiesiems jausma; gebéjima igyvendinti gyvenimo tikslus (Bowling, Banister,
Sutton, Evans, & Windsor, 2002). Daugybé empiriniy tyrimy (Bowling, Banister,
Sutton, Evans, & Windsor, 2002; Rigby & Huebner, 2005) rodo, kad subjektyvus
geroves ir sveikatos vertinimas yra reikSmingesnis kintamasis nei objektyvis
ekonominiai ar socialiniai ir demografiniai veiksniai, apibiidinantys gyvenimo
kokybe. Pagrindiniai gyvenimo kokybés vertinimo veiksniai yra adaptacijos ly-
gis, savikontrolé ir saviveiksmingumas, moraliné buklé, savigarba, suvokiama
kaip savo gyvenimo kontrolé (lokusas), gyvenimo liukesciai, optimizmo-pesi-
mizmo Kkreivé, socialinés vertybés, jsitikinimai, laiméjimy siekimas ir kt. (Bo-
wling, Banister, Sutton, Evans, & Windsor, 2002).

Deci ir Ryan (2000) teigia, kad tarp fizinés sveikatos ir psichologinés gerovés
yra tiesioginis rysys. Liga daznai sukelia funkcinius apribojimus, kurie sumazi-
na pasitenkinimo gyvenimu tikimybe. Todél subjektyvus psichologinis atspa-
rumas koreliuoja ne tik su tokiais psichologinés gerovés rodikliais kaip sava-
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rankiskumas ir teigiami santykiai su aplinkiniais, bet ir su fiziniais simptomais.
Europos sveikatos ir psichologinés gerovés veiksniy jvertinimo sistemoje var-
tojama ,psichikos sveikatos ir gerovés biiklés“ formuluoté, o paaugliy ir jaunuo-
liy psichologiné gerové vertinama naudojant skirtingus vertinimo principus ir
kriterijus, pvz., emocinj intelekta (EI) (Antiniené & Lekaviciené, 2017).

Apskritai Vakary visuomené yra tolerantiSka nejgaliesiems, todél aukstos
nejgaliyjy psichologinés gerovés tikimybé yra daug didesné, ypac¢ ekonomiskai
i$sivysc¢iusiose 3alyse. Sioje apZvalgoje pateikiamuose mokslo darbuose, ku-
riuose vyrauja panasus poziiris j psichologinés gerovés vertinimg, pritariama
Siai idéjai.

Remdamiesi Ryff SeSiy veiksniy psichologinés gerovés modeliu (1995) (au-
tonomija, aplinkos valdymas, gyvenimo tikslas, teigiami santykiai su kitais, as-
meninis augimas ir saves priémimas), Dolan, Layard ir Metcalfe (2011) tyreé ry-
Sius tarp psichologinés gerovés ir asmeniniy bruozy bei nustaté, kad autonomi-
jai reikalingos tokios savybés kaip apsisprendimas, savarankiSkumas ir vidinis
elgesio reguliavimas.

Mes nustatéme, kad autonomija psichologinés gerovés teorijos kontekste re-
miasi tokiomis asmeninémis savybémis: Zmoniy priémimas su jy pranasumais
ir trikumais; pagarba sau; pastangos gyventi pagal savo vertybes, poziurj ir
principus; tikéjimas savo galimybémis ir tuo, kad kova uz jas duos teigiamg re-
zultatg; iSoriniy poveikiy neutralizavimas (Serdiuk, Danyliuk, & Chaika, 2018).
Asmuo, turintis tokius bruozus, gali veikti remdamasis savimi, jaucia stiprybe ir
sugebéjimg atlikti vidine motyvacija grindziamus veiksmus, ir tai lemia jo auks-
ta psichologine gerove.

Paaugliai, turintys negalia, autonomijg isreisSkia veikdami savarankiskai ir
prieSinasi kultiiros normoms (Laumann ir kt., 2006). Jie taip pat turi tinkama
vidinj lokusag, tai reiskia, kad jiems nereikia ieskoti kity pritarimo, ir jie vertina
save pagal savo Kkriterijus. Jy gyvenimo tikslai yra susije su jsitikinimais, kurie
jiems tam tikru mastu lemia gyvenimo prasme (Dolan ir kt., 2011; Kahneman &
Deaton, 2010), visy pirma - su produktyvumu ir kiirybiSkumu, taip pat su emo-
cinés integracijos pasiekimu tolesniame gyvenime. Teigiami santykiai su kitais
apima sugebéjimg myléti, o tai yra svarbiausia psichikos sveikatai (Diener ir
kt., 2009; Kahneman & Krueger, 2006). Paaugliai, turintys negalia, pajute staigy
savirealizacijos poreikj, jaucia stiprig empatijg ir jsipareigojima; jie geba patir-
ti didele meile, gilig draugyste ir susitapatinima su kitais (Diener ir kt., 2009).
Siltas poziiiris j kitus yra vienas i§ psichoanalitinése sampratose vyraujanciy
brandos kriterijuy, pabréziantis Silty santykiy su kitais formavimo ir socialinés
orientacijos svarba.

Asmeninis augimas apima nejgaliy paaugliy kognityvinés funkcijos stiprini-
ma ir gebéjimo sékmingai jveikti i$Sukius skirtingais gyvenimo tarpsniais to-
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bulinima (Dolan ir kt., 2011; Kahneman & Deaton 2010). Saves priémimas yra
pagrindinis psichikos sveikatos bruoZas, taip pat savirealizacijos, optimalaus
funkcionavimo ir brandos charakteristika (Kahneman & Krueger, 2006). Todél
teigiamas paaugliy, turinciy fizine negalia, pozZiiiris i save tampa pagrindine jy
psichologinés gerovés charakteristika (Diener, Lucas, & Oshi 2002).

Turétume pamineéti Afrikos tyréjy iSvadas, pavyzdziui, Mpofu, Sefotho ir
Maree darbg (2017). Zimbabvés Maconde miesto bendruomeneés inkliuzinémis
salygomis gyvenanciy specialiyjy poreikiy paaugliy psichologinés gerovés ty-
rimas parodé optimistinius rezultatus. | inkliuzine bendruomene zitirima kaip
j Zmoniy grupe, kuri stengiasi pasalinti diskriminacijos apraiSkas bendruome-
néje ir skatina visy Zmoniy priémimo idéja, nepaisant jy skirtumy. Sis terminas
vartojamas daug platesne prasme nei vien tik kalbant apie nejgalius Zmones,
taciau daugumoje besivystanciy Saliy tokia samprata yra pagrindiné nejgaliyjy
inkliuzijos ir psichologinés gerovés skatinimo strategija. Taigi Mpofu, Sefotho ir
Maree (2017) empiriskai nustaté, kad nejgaliis paaugliai, gyvenantys inkliuzi-
néje bendruomenéje, pasizymi didele autonomija, turi iSvystyta tikslo jausmg,
gerai sutaria su bendraamziais, prisideda prie jy sékmingos socialinés adapta-
cijos ir integracijos bei bendros psichologinés gerovés.

Tyréjy i$ JAV nejgaliy paaugliy inkliuzinio ugdymo tyrimo rezultatai yra pa-
nasus. Didesnis jsitraukimas j inkliuzine patirtj vaikams ir jaunuoliams, turin-
tiems negalia, suteikia prieiga prie panasios Svietimo, poilsio ir kitokios aplin-
kos, kaip ir jy jprastos raidos bendraamziams (Impact Newsletter, 2011). Kuo
daugiau jie jsitraukia, tuo daugiau turi galimybiy uzmegzti socialinius rysius ir
iSplésti draugy rata.

Analizé rodo, kad paaugliy, turinciy negalig, psichologiné gerové priklauso
nuo daugelio veiksniy, kurie apima asmeninius resursus, socialine aplinkg ir
paramg i$ socialinés aplinkos. Paaugliai ir jaunuoliai, turintys negalig, turi di-
deles galimybes kompensuoti fizinius ir psichologinius apribojimus, ypac lai-
ku suteikus psichologine ir pedagogine bei socialine parama, sudarius biuitinas
salygas socialinei adaptacijai ir inkluzijai. Pasak AliSauskienés ir Miltenienés
(2018), kokybiskas kiekvieno besimokanciojo ugdymas, be iSimciy, yra siste-
minis procesas, kurio tikslas - ekologiskai, psichologiskai ir saugiai jveikti mo-
kymosi klititis, todél reikia apibrézti konceptualius poZitrius ne tik j terminolo-
gija, bet ir nustatyti jo prasmingas ir kokybines savybes. Ankstyva integracija ir
inkliuzija suteikia daugiau istekliy geresnei nejgaliyjy socializacijai, nepaisant
ju socialinio nesaugumo ir tam tikro pasléptos segregacijos lygio.

Taigi, negalia neabejotinai daro didele jtaka asmens psichologinei gerovei.
Tai daznai tampa socialinés izoliacijos ir deprivacijos veiksniu. Ta¢iau Zmonés,
turintys negalig, gali jaustis laimingesni nei jprastos raidos Zmonés, jei jie, ne-
paisant esamy apribojimy, gali iSnaudoti visa savo potenciala. Kadangi asmens
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noras pozityviai funkcionuoti ir jo gerové yra viena i$ pagrindiniy asmeninio
augimo varomuyjy jégy ir svarbi jo gyvenimo kokybés salyga, psichologine ge-
rove palaikanciy asmeniniy savybiy tyrimai, siekiant nustatyti jai jtaka daran-
Cius veiksnius, yra svarbiis psichologinei ir edukacinei (pedagoginei) teorijai
bei praktikai.

Probleminiai klausimai: nejgaliyjy psichologinés gerovés tyrimais siekiama
suteikti objektyvy griztamajj rysj visuomenei ir valstybei, ypac jos sociokul-
tarinei politikai. Todél aktualiausi klausimai yra tokie: kokie psichologiniai
veiksniai padeda veiksmingai jveikti sunkias gyvenimo situacijas neprarandant
sveikatos ir padeda atskleisti visy vaiky individualuma be jokiy iSimc¢iy? Ko-
kie asmeniniai iStekliai turéty buti ugdomi siekiant skatinti nejgaliy paaugliy
potencialig savirealizacijg, jy subjektyvy visuminio pasitenkinimo gyvenimu
jausma ir pasalinti neigiamus simptomus? Kokios psichologinés ir pedagoginés
paramos mokiniams priemonés turéty buti jdiegtos j ugdymo procesa?

Tyrimo objektas - asmeniniai paaugliy, turinciy negalia, psichologinés ge-
roves veiksniai.

Tyrimo tikslas - apibrézti psichologinius bruoZzus ir veiksnius, palaikancius
paaugliy, turin¢iy negalig, psichologine gerove.

Tyrimo imtis ir dalyviai

Empiriniame tyrime dalyvavo 121 mokinys i$ Kijevo (Ukraina) inkliuziniy
mokykly: 54 vaikinai ir 67 merginos, turintys negalia. Visi jie buvo 10-11 klasiy
moKkiniai. Dalyviy amzius buvo nuo 16 iki 18 mety; amziaus vidurkis 17,2 + 0,6.
Imties pasiskirstymas pagal negalioss tipus pateiktas 1 lenteléje.

1 lentelé
Imties pasiskirstymas pagal negalios tipus

g £

g 2 £

5 . . g = -
S~ 1} — o— (T s« = 1}
E8E £ 5 2E 3 E z 2 E
ZEE g2 5= = 2 g =
5 & 5 g == = oo g &
235 S & 2 3 2 5 & ¥ 3

13 7 52 15 18 16

11% 57 % 43 % 12,3 % 14,8 % 13,2 %

Imties respondenty sutrikimy sunkumas buvo toks: 11 respondenty turéjo
vaikystés negalig; 3 respondentai turéjo 1 kategorija (sunkus nejgalumas); 36
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respondentai - 2 kategorija (vidutinis nejgalumas); 71 respondentas - 3 kate-
gorija (lengvas nejgalumas).

Tyrimo etika

Tyrimas atliktas laikantis bendryjy etikos principy. Buvo uztikrintas asme-
ninés informacijos konfidencialumas, dalyviai buvo informuoti apie tyrimo tiks-
la ir apie tai, kad tyrimo rezultatai bus pateikti tik apibendrinta forma. Rasytinis
sutikimas buvo gautas i$ visy tévy, kuriy vaikai dalyvavo tyrime; taip pat buvo
gautas Zodinis mokiniy sutikimas.

Tyrimo metodai

Siekiant tyrimo tikslo, pirmasis pasitelktas metodas buvo Ryff psichologinés
geroveés skalé (Ryff, 1995). Pasirinktas instrumentas yra teoriSkai pagrjstas, jis
yra skirtas jvertinti pagrindiniy psichologinés gerovés komponenty lygiui. Pagal
Sig skale pagrindiniai psichologinés gerovés komponentai yra Sie: teigiami san-
tykiai su kitais, autonomija, aplinkos valdymas, asmeninis augimas, gyvenimo
reikia atsakyti pagal Likerto skale. Kiekvienoje atskiroje klausimyno skaléje yra
14 klausimy.

Tyrime taip pat buvo naudojama Maddi atsparumo apklausa (Leontiev &
Rasskazova, 2006). Sis testas nustato asmens sugebéjima iSgyventi stresine
situacijg iSlaikant vidine pusiausvyrg ir nesumazinant veiklos sékmés. Testa
sudaro Sios skalés: jsipareigojimas, kontrolé, i$stikis. Pilng klausimy rinkinj su-
daro 45 teiginiai, j kuriuos reikia atsakyti pagal Likerto skale. Kiekvienoje atski-
roje klausimyno skaléje yra skirtingas klausimy skaicius: jsipareigojimas - 17,

kontrolé - 18, isstkis — 10 klausimu.

Asmeniniai psichologine savijauta lemiantys veiksniai buvo jvertinti nau-
dojant pozilrio j save klausimyna (Stolin & Pantileev, 1988). Pilng klausimy
rinkinj sudaro 44 teiginiai, i kuriuos reikéty atsakyti naudojant dichotomine
skale (taip / ne). Kiekvienoje atskiroje klausimyno skaléje yra skirtingas klausi-
my skaicius: visuminis poziiris j save (32), savigarba (14), autosimpatija (16),
laukiamas poziiris i$ aplinkiniy (13), doméjimasis savimi (8). Klausimyne taip
pat yra septynios skalés, skirtos jvertinti respondenty pasirengimui atlikti tam
tikrus vidinius veiksmus savojo AS link.

Taip pat buvo tiriami apklausoje dalyvaujanciy paaugliy psichologiniai gyny-
bos mechanizmai, remiantis Pluthcik, Kellerman ir Konte vertinimu. Sie mecha-
nizmai yra: iSstimimas, regresija, perkélimas, neigimas, projekcija, kompen-
sacija, hiperkompensacija, racionalizavimas (Prunas et al., 2019). Klausimyna
sudaro 92 klausimai ir kiekvienas gynybos mechanizmas turi tam skirtg klau-
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simy rinkinj: i§stimimas (10), regresija (17), perkélimas (10), neigimas (11),
projekcija (12), kompensacija (10), hiperkompensacija (10), racionalizavimas
(12). Atsakymai j pateiktus teiginius buvo ,taip“ arba ,ne“

Visi klausimynai buvo pateikti gimtaja respondenty kalba, todél jiems nerei-
kéjo jokiy papildomy ar abipusiy vertimuy.

Analizés pradzioje buvo bitina nustatyti vidinj rezultaty nuosekluma, no-
rint nustatyti skalés patikimuma kiekvienam vertinimo metodui atskirai. Dél
to buvo apskaiciuotas Cronbacho alfa koeficientas ir gauti Sie rezultatai: Ryff
psichologineés gerovés skalés rezultatas buvo 0,81; Maddi atsparumo apklausos
rezultatas - 0,75; poZiirio | save klausimyno rezultatas - 0,79; psichologiniy
gynybos mechanizmy vertinimo rezultatas - 0,76. Tokie rezultatai leidZia teigti,
kad atliktas vertinimas yra patikimas.

Gauty duomeny statistinei analizei buvo naudojami matematinés statistikos
metodai - koreliaciné ir regresiné analizé. Gauti empiriniai duomenys buvo ap-
doroti naudojant statistinés programinés irangos paketg SPSS 21.0, skirtg , Win-
dows".

Tyrimo rezultaty analizé

Buvo nustatyti tam tikri nejgaliy paaugliy psichologinés gerovés bruozai. Re-
zultatai pateikiami 2 lenteléje.

2 lentelé

Aprasomoji paaugliy, turin¢iy negalia, gerovés rodikliy statistika

Geroveés rodikliai| " )
= g g » v
i g 5 s <
== =) 2 2 £
s = « = =] =] =
sE| & g 5 =)
(7, =] - 4 () Q
— =l =) » (= = =
EE| o g = = 2
g3 = =) () 5 »
5SS 2|5 B 2| &
Kintamieji £ 7 < < < €} 3
N 121 12 121 121 121 12
L Vidurkis 58,98 |52,26|53,69 [60,13 |54,84 |51,77
Empiriniai -
. Mediana 58,0 (48,5 |53,0 [59,0 |52,0 [49,0
rezultatai
Moda 47,0 (47,0 [44,0 |58,0° [45,0® |49,0
Standartinis nuokrypis |10,22 9,21 |7,86 |11,28 [12,41 |9,27
Norminiai Vidurkis 63 56 57 65 63 59
rezultatai Standartinis nuokrypis |7,12 [6,86 |6,27 [4,94 |516 |6,99
Vidurkiy skirtumas -4,02 |-3,74 |-3,31 |-4,86 |-8,15 |-7,22
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Auksciausia vidutiné verté buvo gauta pagal asmeninio augimo skale, ma-
Ziausia - pagal saves priémimo skale. Pagal apskaiciuotas vidurkius klausimyno
skalés gali biti klasifikuojamos taip (nuo auksciausios iki Zemiausios): asmeni-
nis augimas (M = 60,138), teigiami santykiai su aplinkiniais (M = 58,983), gy-
venimo tikslas (M = 54,845), aplinkos valdymas (M = 53,690), autonomija (M
= 52,259), saves priémimas (M = 51,776). Daugelio respondenty gautos vertés
buvo nuo 47 iki 58 (76 % visos imties) visose skalése. ISimtis yra autonomija ir
saves priémimas, kai daugumos respondenty balai buvo nuo 47 iki 49 (54 % vi-
sos imties). Duomeny palyginimo su norminémis vertémis rezultatai rodo, kad
statistiSkai reikSmingy skirtumy nuo norminiy reikSmiy néra, tai yra paaugliy,
turinc¢iy negalia, psichologinés gerovés rodikliai yra statistinés normos ribose.

Nustacius koreliacijg tarp psichologinés gerovés rodikliy ir gyvenimo orien-
tacijos, pozitrio i save bei psichologinio atsparumo rodikliy, iSryskéjo nejga-
liy paaugliy psichologinés gerovés specifiSkumas ir asmeninis apsisprendimas
(duomenys pateikiami 3-5 lentelése).

3 lentelé

Koreliacija tarp paaugliy, turin¢iy negalia, psichologinés savijautos
ir poziurio i save

Psichologiné gerové s g " "

2o 3 s | g

g & 2 £

SE| & S | o S E

EE| 5§ | g | 8| E 2

g3 s = o g = »

Poziiris j save 3 C % 'E. E i E, 4

! 23| = T | 25| 5 =
Visuminis pozitris j save , 349" |,356° |,329° |,175 |,476" |,509"
Savigarba ,361° (,372™ |,414™ |,141 |,456™ |,473"
Autosimpatija , 340" |,314 |,348" |,174 |,434™ |,568™
Laukiamas poziuris i$ aplinkiniy ~ |,452" |,467" |,476™ |,512" |,459" |,461"

Domeéjimasis savimi , 372" |,156 |,163 |,235" |,375" |,172
Pasitikéjimas savimi 421" (,385™ |,422™ |,339" |,448™ |,460™
Kity poziuris , 353" [,419™ |,312 ,426™ [,418™ |,345"
Saves priémimas ,230° [,162 |,211 |,254" |,446™ |,516™

Saves valdymas , 233" |,180 |,165 |[,229" |,330" |,218

Saves kaltinimas -138 |-223 |-390" |-165 |-,426" |-,506"

Doméjimasis savuoju A ,430™ (,381™ |,381" |,375" |,479" |,394"

Pastaba: *p < 0,05; **p < 0,01.
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Egzistuoja tiesioginiai rySiai tarp gyvenimo tikslo ir saves priémimo su vi-
sais pozitrio j save rodikliais. Akivaizdu, kad nejgaliy paaugliy psichologinés
gerovés komponentai yra stipriausiai susije su laukiamu poZitiriu i$ aplinkiniy,
atitinkamu kity pozitiriu, doméjimusi savimi, savigarba, o tai rodo jy auksta jau-
trumo kity poZitriui lygj. PaZymeéje, kad gautos gyvenimo tikslo ir saves prié-
mimo skaliy vidutinés vertés skiriasi nuo norminiy (2 lentelé), matome, kad
svarbu ugdyti tinkamg poZiiirj j save, norint geriau realizuoti savo potencialg,
savo ketinimus, tikslus ir gyvenimo interesus.

4 lentelé

Paaugliy, turin¢iy negalia, psichologinés gerovés ir prasmingy gyvenimo
orientacijy bei psichologinio atsparumo rodikliy koreliacija

Psichologine gerove | - &
= 2 v
= £ s <
£ s g2 | B
Prasmingos 35| & S | o ° -g
gyvenimo EE| E e |Egq| E E
orientacijos ir SEa| £ = g E £ v
psichologinis atsparumas 2 § = é = E, s
£2| < < | 25| & 3
Gyvenimo tikslai ,332™ 1,308™ |,390™ |,301™ |,499™ |,425™
b ] Gyvenimo procesas ,439™ |,354™ | 4657 |,4277 |,562" |,432"
gzsm“é'ni Gyvenimo rezultatas 423" |,300" |,516™ |,346" |,519" |,453"
808 BYVENI™ I ontroles lokusas A |,390” |,286™ |,366™ |,320” |,495™ |,428"
mo orlen- - e Tok c
taCijOS .Ontr(‘)‘ es lokusas , uyve ’297** ,165 ’224 ’141 ,286** ,356**
nimas
Pojuciai , 3977 1,288 |,461™ |,320™ |,458™ |,473™
[sipareigojimas ,463™ |,377" |,500™ |,378" |,504" |,507"
Atsparu- - - - - - - .
mas Kontrolé , 3757 |,4247 |,443 |,3077 |,390" |,439
[$Sukis 412 |,376™ |,364™ |,435™ |,453™ |,488™

Pastaba: *p < 0,05; **p < 0,01.

[Sanalizuotos psichologinés gerovés rodikliy koreliacijos su prasmingomis
gyvenimo orientacijomis (4 lentelé) atskleidZia orientacijy svarba gyvenimo
procesui ir gyvenimo rezultatui: jos turi buti stiprios, jdomios, produktyvios,
pripildytos prasmeés ir savojo AS kaip stiprios asmenybés, turincios pakankamai
pasirinkimo laisvés kurti savo gyvenimag pagal asmeninius tikslus ir idéjas apie
jo prasme, suvokimo.

Turétume atkreipti démesj, kad visi nejgaliy paaugliy psichologinio atspa-
rumo rodikliai koreliuoja praktiskai su visais jy psichologinés gerovés kompo-
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nentais. Sis rezultatas atitinka Maddi mintis apie psichologinj atsparuma, kaip
gebéjima islaikyti sveikata, optimaly darbingumo lygj ir veikla sudétingose si-
tuacijose (Maddi, 2013). Taigi, norint palaikyti nejgaliy paaugliuy psichologine
gerove, yra svarbios Sios savybés: jsipareigojimas tam, kas vyksta gyvenime,
pasitenkinimas savo gyvenimu, gebéjimas kontroliuoti i$orine tikrove. Sios sa-
vybés gali biiti ugdomos aktyviai jgyjant Ziniy ir patirties.

5 lentelé

Koreliacija tarp paaugliy, turin¢iy negalia, psichologinés gerovés ir
psichologinés gynybos mechanizmy

Psichologiné gerove . z “

B T | E

Ec | E | 85| fEsz| E | &

G2z 5| E3| 25| 2| &

Gynybos mechanizmai e E 'E é fﬂh S| <5 (C] n
ISstimimas -,400" -119 |-386" |-,363" |-,390" |-,351"
Regresija -,138 -,256" |-,350" |-,186 |-,334" |-,295"
Perkélimas -,143 -,315" |-,304" |-218 |-,365" |-,350"
Neigimas 452" -110 |,146 , 219 |,149 ,253
Projekcija ,101 -192 |-,217 -124 |-175 |-,258"
Kompensacija ,142 -183 [-,115 ,153 -, 145 |-,148
Hiperkompensacija -,182 -157 |[-174 -197 |-224 |-245"
Racionalizavimas ,349" , 244" |-,128 , 298" |,134 117

Pastaba: *p < 0,05; **p < 0,01.

Ypatingas démesys turéty biiti skiriamas vyraujantiems psichologinés gyny-
bos mechanizmams. RySkiausios atvirkstinés psichologinés gerovés koreliaci-
jos yra perkélimo, regresijos ir iSstimimo atvejais.

Taigi, norint islaikyti tinkamg nejgaliy paaugliy psichologinés gerovés lygi,
reikia islaikyti Siuos aspektus: pozityvius santykius su Kitais, jsitraukima j vei-
kla, saves supratimg, aukstg poziiirj | save, prasminga gyvenimg, tikslo suvoki-
ma3, auksta pasitikéjima savimi ir tikéjima savo sugebéjimais. PrieSingai, psicho-
loginés gerovés palaikymas pasitelkiant psichologinius gynybos mechanizmus
(iskaitant neigima ir racionalizavimg) lemia tai, kad atsiranda ir (arba) padidéja
saves apgaudinéjimas, iSkreipta saves samprata, iliuzinis gyvenimo prasmiy ir
tiksly suvokimas.

Koreliacijos analizés rezultatai rodo, kad nejgaliy paaugliy asmeninés savy-
bés turi glaudZius vidinius struktiirinius ryS$ius ir yra tarpusavyje susijusios.
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Misy nuomone, tokia struktira atspindi daugialypj asmeninj apsisprendima
ne tik dél psichologinés gerovés, bet ir dél asmeninio atkaklumo bei gyvenimo
prasmes.

Remdamiesi tyrimo rezultatais, galime teigti, kad gyvenimo tiksly egzista-
vimas, gyvenimo prasmé, asmeninis pasitikéjimas savimi ir pasitikéjimas savo
sugebéjimais yra svarbis ir daro jtaka nejgaliy paaugliy psichologinei gerovei;
jie taip pat padidina pasitikéjima realiu asmeninio potencialo jgyvendinimu.
Zinoma, paaugliams, turintiems negalig, svarbu ne tik tikéjimas savimi, bet ir
iSoriné parama bei geri santykiai su aplinkiniais.

Taip pat atlikome regresine analize, siekdami nustatyti pagrindinius veiks-
nius, palaikancius psichologine paaugliy, turinc¢iy negalig, gerove (6 lentelé).
Analizés rezultatai leido nustatyti 4 pagrindinius modelius, atskleidZiancius
psichologineés gerovés rodiklius. Kiekvienas modelis yra aukStos kokybés ir j jji
gali buti atsizvelgiama atliekant tolesne analize.

6 lentelé
Regresinés analizés modeliy kokybés rodikliai
. Koreguotas determinacijos - -
2
Modelis R R koeficientasifAdjusted %) Standartiné paklaida
1 ,782* 1,612 |,609 24,439
2 ,843* |, 711 |,707 21,149
3 ,872¢ |,760 |,755 19,354
4 ,888¢ |,789 |,782 18,245

a. Rodikliai: jsipareigojimas

b. Rodikliai: jsipareigojimas, agresijos priémimas

c. Rodikliai: jsipareigojimas, agresijos priémimas, savigarba

d. Rodikliai: jsipareigojimas, agresijos priémimas, savigarba, laukiamas pozitris i$
aplinkiniy
e. Priklausomas kintamasis: psichologiné geroveé

Rezultatai, pateikti 6 lenteléje, rodo, kad psichologine gerove galima numa-
tyti naudojant keturis modelius. Ketvirtasis modelis paaiskina 78,9 % dispersi-
jos ir pagal jj reikSmingiausig jtaka turi Sie kintamieji: isipareigojimas, agresijos
priémimas, savigarba, laukiamas poZiiris i$ aplinkiniy.

Diskusija
Gauti tyrimo rezultatai rodo, kad nejgaliy paaugliy noras asmeniskai augti ir

teigiami santykiai su kitais yra svarbis jy psichologinei gerovei. Tai yra, jie yra
atviri naujai patirciai ir siekia save tobulinti bei save realizuoti; jie palaiko pasi-
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tikéjimo rysius su kitais, o tai rodo, kad bendraamziy parama jiems yra svarbi.
Sis faktas atitinka Schilling ir kt. (2015) tyrimo rezultatus, rodanéius, kad nej-
galls paaugliai pirmiausia siekia palaikymo i§ savo bendraamZiy ir negali gauti
tinkamos paramos i$ savo tévy bei kity suaugusiyjy.

Kalbant apie nejgaliy paaugliy psichologinés gerovés komponenty israis-
kingumg, nustatéme, kad mokymasis inkliuzinéje aplinkoje turi teigiamg jtaka
asmenybés vystymuisi apskritai. Nors nejgaliy paaugliy psichologinés gerovés
komponentai yra Siek tiek Zemesni nei norminiai rodikliai, jie vis dar atitinka
standartinius nuokrypius jy amziaus grupéje. Maziausi balai yra gauti pagal
autonomijos ir saves priémimo skales ir tai gali parodyti nesugebéjima sava-
rankiskai priimti sprendimy, kurie gali buti susije su fizine negalia. Taciau, at-
sizvelgiant | norminiy verciy dydj, nejgalts paaugliai, nepaisant fizinés buklés,
yra gana savarankiski. Sis tyrimo aspektas leidZia suprasti, kad bendra nejgaliy
paaugliy gerové inkliuzinéje aplinkoje yra gana auksta ir inkliuziné aplinka yra
veiksminga palaikant jy psichologine gerove. Tai patvirtina atlikta koreliacijos
analizé, kuri rodo, kad nejgaliy paaugliy psichologiné geroveé teigiamai koreliuo-
ja su laukiamu poZitriu i$ kity, jsipareigojimu veiklai, gyvenimo prasmingumu
ir neigiamai su psichologiniais gynybos mechanizmais; jei neigaliis paaugliai
naudojasi tokia gynyba, jie yra linke j saves kaltinimg ir Zemesne saviverte. Anot
Bogart ir kt. (2017), psichologinés apsaugos mechanizmai suaktyvina nejgaliy
paaugliy tapatinimasi su maza grupe, Zemesne uz daugumos grupe. Toks identi-
fikavimas salygoja saves kaltinimg ir sumazéjusig saviverte (Bogartir kt., 2017).

Tyrimo rezultatai leido nustatyti veiksnius, palaikancius nejgaliy paaugliy
psichologine gerove. Tyrime aprasomos jy, kaip svarbaus paauglio asmeninio
tobuléjimo inkliuzinéje aplinkoje komponento, atsiradimo ypatybés. Pagrindi-
niai veiksniai yra gyvenimo prasmingumas (kasdienés veiklos prasmé), gebéji-
mas paveikti socialine aplinkg (inkliuziné aplinka leidZia tai daryti), galimybiy
prieinamumas ir saves tobulinimo potencialas (tokias galimybes suteikia inkliu-
ziné aplinka), egzistuojantys teigiami santykiai su kitais (inkliuzyvumas leidzia
tokius santykius formuoti ir palaikyti) ir santykinai aukStas savarankiskumo
lygis (paaugliai gali buti savarankiski inkliuzinéje aplinkoje). Gauti duomenys
parodo rySkesne asmeniniy veiksniy ir paaugliy, turinc¢iy negalig, iSvystyto as-
meninio potencialo svarbg, lyginant su rezultatais, kuriuos nustaté Crosby ir kt.
(2017), teigianciais, kad socialinés aplinkos jtaka yra pagrindinis psichologinés
gerovés formavimo ir palaikymo veiksnys.

ISvados

Mokymasis inkliuzinéje aplinkoje pateikia optimistines prognozes apie mo-
kiniy, turin¢iy negalig, socialine adaptacija ir socializacija. Tai taip pat prisideda
prie ju sugebéjimo naudoti vidinius resursus ir pasiekti aukStesne gerove.
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Paaugliy, turinciy negalig, psichologiné gerové susijusi su sudétingu ir dau-
gialypiu asmeniniu apsisprendimu. Pagrindiniai jo komponentai koreliuoja su
laukiamu poziiiriu i$ kity, doméjimusi savimi, savigarba, gyvenimo prasmingu-
mu, gyvenimo tiksly jgyvendinimu, pasitikéjimu savimi ir tikéjimu savo galimy-
bémis. Tai patvirtina jy jautrumas laukiamam poZitriui i$ kity ir jy psichologi-
nis atsparumas.

Paaugliai, turintys negalia, geba reguliuoti savo elgesj, gali sudaryti salygas
patenkinti savo poreikius ir pasiekti savo tikslus. Jie domisi asmenybés augimu,
supranta savo gyvenimo tikslus, turi patikimus santykius su kitais, supranta,
kad Zmoniy santykiai grindziami abipusiais darbais. Be to, jie tiki savo galimy-
bémis pasiekti gyvenimo tikslus.

Atliktas tyrimas nustaté, kad j prognozuojama gerovés modelj jeina Sie veiks-
niai: jsipareigojimas, agresijos priémimas, savigarba, laukiamas pozitris i$ aplinki-
niy. Tai reiskia, kad gerové yra esminé asmenybés formavimosi salyga ir yra svarbus
asmenybés augimo motyvas. Tai taip pat svarbu nejgaliy paaugliy savirealizacijai.

Gerovés ugdymas grindziamas vidiniy resursy aktualizavimu, pateikty suvo-
kiant aktualy potencialg ir jo tolesnio taikymo galimybes.
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PAAUGLIY, TURINCIY NEGALIA, PSICHOLOGINES GEROVES VEIKSNIAI
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Santrauka

Straipsnyje analizuojamas atliktas psichologinis tyrimas, siekiant nustatyti
veiksnius, palaikancius asmens psichologine gerove. Psichologiné gerové yra
traktuojama kaip neatsiejamas asmenybés orientacijos j pozityvaus funkciona-
vimo jgyvendinimg rodiklis ir Sios realizacijos laipsnis, pasireiSkiantis subjek-
tyviu laimés jausmu, pasitenkinimu savimi ir savo gyvenimu. Empiriskai nusta-
tyti veiksniai, palaikantys nejgaliy paaugliy psichologine gerove, ir jos raidos
prognostinis modelis.

Empiriniame tyrime dalyvavo 121 mokinys i$ Kijevo (Ukraina) inkliuziniy
mokykly: 54 vaikinai ir 67 merginos, turintys negalia. Visi jie buvo 10-11 klasiy
mokiniai nuo 16 iki 18 metuy.

Paaugliy, turinc¢iy negalig, psichologiné gerové yra integracinis rodiklis, pa-
rodantis asmens teigiamo funkcionavimo realizacija. Tai taip pat atspindi Sios
realizacijos laipsnj, pasireiSkiantj pasitenkinimo savo gyvenimu ir savimi jaus-
mu.

Siy paaugliy psichologiné geroveé susijusi su sudétingu ir daugialypiu asme-
niniu apsisprendimu. Pagrindiniai jo komponentai koreliuoja su laukiamu po-
ziuriu i$ kity, doméjimusi savimi, savigarba, gyvenimo prasmingumu, gyvenimo
tiksly igyvendinimu, pasitikéjimu savimi ir tikéjimu savo galimybémis. Tai rodo
aukstg jautrumo kity poziariui lygj ir psichologinj atsparumg, reikalinga sie-
kiant geros sveikatos ir optimaliy darbingumo bei veiklos lygiy.

Tyrimo rezultatai rodo, kad ugdymas inkliuzinéje aplinkoje turi reikSminga
socialinés adaptacijos raidos, asmeniniy istekliy atvirumo ir realizacijos poten-
cialg. Sie aspektai taip pat laikomi pagrindiniais gerovés veiksniais. Paaugliai,
turintys negalia, geba reguliuoti savo elgesi, gali sudaryti salygas patenkinti
savo poreikius ir pasiekti savo tikslus. Jie domisi asmenybés augimu, supranta
savo gyvenimo tikslus, turi patikimus santykius su kitais, supranta, kad Zmoniy
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santykiai grindZiami abipusiais darbais. Be to, jie tiki savo galimybémis pasiekti
gyvenimo tikslus.

| prognozuojama gerovés modelj jeina Sie veiksniai: jsipareigojimas, agre-
sijos priémimas, pagarba sau, laukiamas pozitris i$ aplinkiniy. Tai reiSkia, kad
geroveé yra esminé asmenybés formavimosi salyga ir yra svarbus asmenybés augimo
motyvas. Tai taip pat svarbu nejgaliy paaugliy savirealizacijai.

Geroveés ugdymas grindziamas vidiniy resursy aktualizavimu, pateikty suvo-
kiant aktualy potenciala ir jo tolesnio taikymo galimybes.

Autores el. pastas susirasinéjimui: ingrida.baranauskiene@ku.lt
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Abstract

The article describes the psychological study aimed at determining the factors
supporting disabled adolescents’ psychological well-being. Learning in the inclusive
educational environment has a high developmental potential for social adaptation,
revealing of the internal resources for self-realization and psychological well-being
of adolescents with disabilities. The empirical study included 121 students from
inclusive schools of Kyiv, Ukraine: 54 males and 67 females with disabilities. The
factors supporting disabled adolescents’ psychological well-being are revealed and the
prognostic model of its development is proposed. The mostimportant factors supporting
disabled adolescents’ psychological well-being are: an expected attitude from others to
them, their self-interest, self-esteem, meanings in life and goals understood by them,
self-confidence, and belief in their own abilities. The predictors having the greatest
impact on psychological well-being and presented in the developed predictive model
are: commitment, acceptance of aggression, self-esteem, and the expected attitude of
others.

Keywords: psychological well-being, life satisfaction, personal growth, adolescents
with disabilities, integration, inclusion.

Introduction

The studies on the factors influencing psychological well-being of adolescents
with disabilities are important because such studies can give objective feedback
to society, the state and its social-cultural policy about disabled adolescents’
needs.

According to the estimates of the World Health Organization (WHO), from
93 million to 150 million children and adolescents with disabilities currently
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live worldwide (Giulio, Philipov, & Jaschinski, 2014; Adolescent Mental Health,
2018; Jones et al,, 2018). Unfortunately, people with disabilities are still at high
risk of social isolation and segregation, despite all made attempts. In addition,
the issue of adolescents’ disabilities is also complicated by puberty changes,
when adolescents experience the acute need for socialization, but physical
disabilities can become a barrier to socialization, consequently, the adolescents’
need in relatedness cannot be fulfilled.

The researchers (Dolan, Layard, & Metcalfe, 2011; Jones et al., 2018)
indicate that institutionalization is a problem that can complicate the lives
of children and adolescents with disabilities, even though it is a traditional
approach to support health and education of children with special needs. Some
children with disabilities require relevant education and that is why the state
authorities open specialized schools. However, other experts recommend that
such children attend regular schools to avoid the feeling of social isolation. It
does not exclude the traditional problems associated with the socialization of
children with special needs: bullying and peer stigmatization. The researchers
indicate that schools can successfully counteract these negative trends by
introducing special school programs that regard humaneness and tolerance
as the core values (Dolan, Layard, & Metcalfe, 2011). Current crisis of social
development increases risks associated with another important factor - mental
health preservation for adolescents and young people with disabilities (Giulio,
Philipov, & Jaschinski, 2014; Maxey, 2016). This age period is particularly
sensitive since it is accompanied by professional and social uncertainty about
the future. The WHO uses the notion of well-being as the main health criterion
because it is more predetermined by self-esteem and a sense of social belonging
rather than by the biological functions of the body (World Health Organization,
2018).

By describing the mental health criteria, researchers put the following
aspects at the first place: the harmony of mental organization and its adaptive
capacity; the ability to adequately change behaviour within the framework
of accepted moral and ethical norms and in accordance with changes in the
environment; a sense of commitment and responsibility to relatives; the ability
to fulfil life objectives (Bowling, Banister, Sutton, Evans, & Windsor, 2002).
Numerous empirical studies (Bowling, Banister, Sutton, Evans, & Windsor,
2002; Rigby & Huebner, 2005) suggest that subjective self-assessment of well-
being and health are more significant variables than objective economic or
socio-demographic factors defining life quality. The key factors for life quality
assessment include an adaptation level, self-control and self-efficacy, a moral
status, self-esteem that is perceived as control over one’s own life (locus), life
expectations, an optimism-pessimism line, social values, beliefs, striving for
achievements, etc. (Bowling, Banister, Sutton, Evans, & Windsor, 2002).
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Deciand Ryan (2000) report thatthereisadirectlink between physical health
and psychological well-being. The illness often causes functional limitations
that reduce the chances for life satisfaction. Therefore, subjective psychological
hardiness is correlated not only with such indicators of psychological well-
being as autonomy and positive relationships with others, but also with physical
symptoms. The European system for assessment of health and psychological
well-being factors uses the formulation of ‘mental health and well-being status’,
and the psychological well-being of adolescents and young people is assessed
using different assessment principles and criteria, for example, emotional
intelligence (EI) (Antiniené & Lekaviciené, 2017).

In general, Western society is tolerant to disabilities, therefore, the chances
of having good psychological well-being by people with disabilities are much
greater, especially in economically developed countries. The works, which
use similar approach to the assessment of psychological well-being and are
presented in the review, support this idea.

Focusing on the Ryff’s six-factor model of psychological well-being (1995)
(autonomy, environmental mastery, purpose in life, positive relationships with
others, personal growth and self-acceptance), Dolan, Layard, and Metcalfe
(2011) researched the relations between psychological—well-being and
personal traits and determined that autonomy requires such qualities as self-
determination, independence, and internal regulation of behaviour.

We have found that autonomy, viewed within the framework of psychological
well-being theory, is based on the following personal characteristics: acceptance
of people with their advantages and disadvantages; respect for oneself; striving
to live according to one’s own values, attitudes and principles; belief in their
capabilities and that fighting for them will lead to a positive result; counteracting
external influences (Serdiuk, Danyliuk, & Chaika, 2018). A person, possessing
such personal traits, can act on the basis of his/her own grounds, feels the
strength and capacity for internally motivated actions, and this gives him/her a
sense of good psychological well-being.

Adolescents with disabilities manifest autonomy in functioning and are
resistant to cultural norms (Laumann et al., 2006). They also have an adequate
internal locus, which means they do not need to seek approval from others, and
they evaluate themselves according to their own criteria. Their life goals relate
to beliefs that to some extent determine the meaning in life for them (Dolan et
al,, 2011; Kahneman & Deaton, 2010). Their life goals are related, in particular, to
productivity and creativity, as well as the achievement of emotional integration
in later life. Positive relationships with others include the ability to love, which
is central to mental health (Diener et al. 2009; Kahneman & Krueger, 2006).
Adolescents with disabilities, with an acute need for self-fulfilment, have strong
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feelings of empathy and commitment; they are capable of great love, deep
friendship, and identification with others (Diener et al., 2009). A warm attitude
towards others is one of the criteria of maturity in psychoanalytic concepts,
emphasizing the importance of forming warm relationships with others and
social orientation.

Personal growth involves enhancement of disabled adolescents’ cognitive
function and also development of the ability to overcome challenges successfully
at different times of life (Dolan et al. 2011; Kahneman & Deaton 2010). Self-
acceptance is a central feature of mental health, as well as a characteristic of
self-actualization, optimal functioning and maturity (Kahneman & Krueger,
2006). Thus, the positive self-attitude of adolescents with physical disabilities
becomes a central characteristic of their psychological well-being (Diener,
Lucas, & Oshi 2002).

We should cite findings of African researchers, for example, the work
of Mpofu, Sefotho, and Maree (2017). The study of the psychological well-
being of adolescents with special needs living in the inclusive conditions of
the Maconde Urban community in Zimbabwe showed optimistic results. The
inclusive community is viewed as a group of people, attempting to eliminate
discriminatory features within the community and promoting the idea of
acceptance of all people, regardless of their differences. This term is used in a
much broader sense than simply concerning people with disabilities, butin most
developing countries, this understanding is the basic strategy for inclusion and
promotion of psychological well-being of people with disabilities. Thus, Mpofu,
Sefotho, and Maree (2017) found empirically that adolescents with disabilities
who live in an inclusive community exhibit high autonomy, have a developed
sense of purpose, good relationships with peers, contributing to their successful
social adaptation and integration and overall psychological well-being (Mpofu,
Sefotho, & Maree, 2017).

Researchers from the United States obtained similar results on the inclusive
education of adolescents with disabilities. Greater involvement into inclusive
experiences gives children and young people with disabilities access to similar
educational, recreational and other environments as their peers without
limitations (Impact Newsletter, 2011). The more they get involved, the more
they have options for social relationships and an extended circle of friends.

The analysis suggests that the psychological well-being of adolescents with
disabilities depends on many factors that include personal resources, social
environment and support from the social environment. Adolescents and young
people with disabilities have high opportunities to compensate physical and
psychological limitations, especially with timely psychological and pedagogical
and social support, creating necessary conditions for social adaptation and
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inclusion. According to AliSauskiené and Milteniené (2018), quality education
to every student, without exception, is a systematic process aimed at ecological,
psychological and safe overcoming of learning barriers, which requires the
definition of conceptual approaches, not only in terminology, but also in
determining its meaningful and qualitative characteristics (AliSauskiené &
Milteniené, 2018). Early integration and inclusion provide more resources for
better socialization of people with disabilities, despite their social insecurity
and certain level of hidden segregation.

Thus, a disability certainly has a significant impact on the individual’s
psychological well-being. It often becomes a factor of social isolation and
deprivation. However, people with disabilities can feel happier than healthy
people if they are able to reach their full potential despite existing limitations.
Since the individual’s desire for positive functioning and his/her sense of well-
being is one of the main driving forces of personal growth and an important
condition for his/her life quality, the research on personal characteristics
supporting psychological well-being in order to determine factors influencing
it is important for psychological and educational (pedagogical) theory and
practice.

Problem questions: the research on the psychological well-being of people
with disabilities aims to give objective feedback to society and the state, in
particular, its socio-cultural policies. Consequently, the most relevant question
is the following: what psychological factors support effective overcoming of
difficult life situations without loss of health and help reveal individualities of all
children, without any exceptions? What personal resources should be developed
to promote the self-fulfilment of disabled adolescents’ potential capabilities, to
support their subjective sense of overall life satisfaction and eliminate adverse
symptoms? What tools of psychological and pedagogical support for students
should be introduced into the educational process?

The research object is personal determinants of psychological well-being
of adolescents with disabilities.

The research aim is to define psychological features and factors that support
psychological well-being of adolescents with disabilities.

Research Sample and Participants

The empirical study included 121 students from inclusive schools of Kyiv,
Ukraine: 54 males and 67 females with disabilities. All of them were students
of 10-11*™ forms. The age of participants was between 16 and 18; mean 17,2 +
0,6. The sample distribution according to types of disabilities is presented in
Table 1.
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Table 1

Sample distribution according to types of disabilities

General disorders

system
disorders

Disorders of the
o | musculoskeletal
~ | Cerebral palsy

— | Nervous system

Ul -
disorders
(=Y = = .
o | Vision disorders

— | Hearing

ol
N
[e)}

11 % 57% 43 % 12,3 % 14,8 % 13,2 %

Disorder severity of the sample respondents was the following: 11
respondents had childhood disabilities; 3 respondents had the 1% category
(severe disability); 36 respondents had the 2" category (moderate disability);
71 respondents had the 3™ category (mild disability).

Research Ethics

The study was conducted according to the general ethical principles; we
adhered to the ethics of the study participants. Confidentiality of personal
information was ensured, participants were informed regarding the study
purpose and that its results would be presented only in a generalized form.
Written consent was obtained from all the parents whose children participated
in the study; the students’ verbal consent was also obtained.

Methods of the research

According to the study aim, Ryff’s Scales of Psychological Well-Being (Ryff,
1995) were used as the first method. The chosen tool is theoretically justified,
designed to assess the level of the main components of psychological well-being.
According to this scale, the main components of psychological well-being include
the following: positive relationships with others, autonomy, environmental
mastery, personal growth, purpose in life, self-acceptance. Full set of questions
consists of 84 statements that should be responded according to the Likert
scale. Every separate scale of the questionnaire contains 14 questions.

The study also used the test of Maddi’'s Hardiness Survey (Leontiev &
Rasskazova, 2006). The test determines a measure of personal ability to
withstand a stressful situation while maintaining internal balance without
reducing the successfulness of the activity. The test consists of the following
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scales: commitment, control, challenge. Full set of questions consists of 45
statements that should be responded according to the Likert scale. Every
separate scale of the questionnaire contains different number of questions:
commitment includes 17, control has 18, challenge has 10 questions.

The personal determinants of psychological well-being were assessed using
the self-attitude questionnaire (Stolin & Pantileev, 1988). Full set of questions
consists of 44 statements that should be responded using dichotomic scale
(yes/no). Every separate scale of the questionnaire contains different number
of questions: global self-attitude (32), self-respect (14), autosympathy (16),
expected attitude from others (13), self-interest (8). The questionnaire also
contains seven scales aimed at measuring the respondents’ readiness for certain
internal actions toward Self.

The psychological defence mechanisms of the examined adolescents were
studied as well using the assessment by Pluthcik, Kellerman, and Konte. These
mechanisms are: repression, regression, displacement, denial, projection,
compensation, hypercompensation, rationalization (Prunas et al., 2019). The
questionnaire consists of 92 questions and every defense mechanism has a set
of questions dedicated to it: repression (10), regression (17), displacement
(10), denial (11), projection (12), compensation (10), hypercompensation (10),
rationalization (12). The responses presupposed the yes or no answers to the
presented statements.

All questionnaires were presented in the native language of the respondents,
therefore, they did not require any additional or reciprocal translations.

The beginning of the analysis was marked by the necessity to identify internal
consistency of the results to determine the scale reliability for every assessment
method separately. As a result, the Cronbach Alpha has been calculated and the
results turned out to be the following: for the Ryff’s Scales of Psychological
Well-Being total score was 0,81; for Maddi’s Hardiness Survey total score was
0,75; for the self-attitude questionnaire it was 0,79; for the assessment of the
psychological defence mechanisms the score was 0,76. Such results allow to
state that the conducted assessment is reliable.

For statistical analysis of the obtained data, the following methods of
mathematical statistics were used: correlative and regression analyses. The
processing of the obtained empirical data was conducted using the statistical
software package SPSS 21.0 for Windows.

Analysis of the research results

Certain features regarding disabled adolescents’ psychological well-being
were identified. The results are shown in Table 2.
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Table 2

Descriptive statistics of the well-being indicators of adolescents
with disabilities

Well-being indicators
17}
£ p— = 5]
g f ER R -
S n = e - ]
O = B>, ¢ e k= 2,
- = ELl 3 o 3
22| ¢ | §5| = 2 | 8
= - S =] (3]
— =) = 07 ) [=" o
8| 5 | 25| & 5 | 3
Variables [~ < (== A & »
N 121 12 121 121 121 12
o Mean 58,98 |52,26 |53,69 |60,13 (54,84 |51,77
Empirical Median 580 [485 [53,0 [590 [52,0 [49,0
Results
Mode 47,0 47,0 44,0 58,0% 45,0 [49,0
Standard deviation 10,22 (9,21 7,86 11,28 |12,41 9,27
Normative Mean 63 56 57 65 63 59
Results Standard deviation 7,12 6,86 |6,27 494 |516 [6,99
Mean difference -4,02 |-3,74 |-3,31 |-4,86 |-8,15 |-7,22

The highest mean value was obtained for the scale of personal growth, the
lowest one was done for self-acceptance. According to the calculated means,
the questionnaire scales can be ranked as follows (from the highest one to the
lowest one): personal growth (M = 60,138), positive relationships with others
(M = 58,983), life goals (M = 54,845), environmental mastery (M = 53,690),
autonomy (M = 52,259), self-acceptance (M = 51,776). The obtained values for
the most respondents were within limits from 47 to 58 (76% of the total sample)
for all scales. The exception is present for autonomy and self-acceptance, where
the majority of the respondents obtained scores from 47 to 49 (54% of the total
sample). The results on the data comparison with the normative values indicate
that there are no statistically significant differences with the normative values,
thatis, the indicators of psychological well-being of adolescents with disabilities
are within the statistical norm.

Determining the correlation between the psychological well-being indicators
and the indicators of life-orientation, self-attitude and psychological hardiness
reveal the specificity and personal determination of psychological well-being of
adolescents with disabilities (the data are presented in Tables 3-5).

34



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2019 2 (40)

Table 3

Correlation between the indicators of psychological well-being and
self-attitudes of adolescents with disabilities

Psychological well-being |
g i E & g
1] = © = o]
° & >, Q 5 = =
- = E.| 3 2 &
S B ° S E = = S
=] = =8 =) 2 ]
Self-attitude lg ﬁ % E < g 5 =
3 < = E & = A
Integrative self-attitude , 349" |,356" |,329" |,175 |,476" |,509™
Self-respect 361" (,372" |,414™ |,141 |,456" |,473"
Autosympathy , 340" |,314 |,348" |,174 |,434" |,568"
Expected attitude of others 452" | 467" |,476™ |,512" |,459™ |,461"
Self-interest ,372™ |,156 |,163 |,235" |,375" |,172
Self-confidence 421 |,385" |,422™ |,339" |,448™ |,460™
Attitude of others , 353" |,419"(,312 |,426™ |,418" |,345"
Self-acceptance 2307 [,162 |,211 , 254" |,446™ |,516™
Self-management ,233° |,180 |[,165 |,229" |,330" |[,218
Self-accusation -138 |-223 [-390™ |-,165 |-,426™ |-,506"
Interest to Self ,430™ |,381™ |,381" |(,375" |,479" |,394"

Note: *p < 0,05; **p < 0,01

There are direct links of the purpose in life and self-acceptance with all the
indicators of self-attitude. It is obvious that the components of the psychological
well-being of adolescents with disabilities are related most strongly to the
expected attitude of others, the relevant attitude of others, self-interest, self-
respect, which indicates their high level of sensitivity to the attitude of others.
Noting that the obtained mean values for the scales of purpose in life and self-
acceptance differ from the normative ones (Table 2), we see that it is important
to develop an adequate self-attitude in order to implement better one’s own
potential, one’s own intentions, goals, and life interests.
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Table 4

Correlation of the indicators of psychological well-being and meaningful
life-orientations and psychological hardiness of adolescents with

disabilities

Psychological well-being "
S 5 | 5| el ¢
_ 2 B |25 &
Meaningful < 2 5 3 5o £ =
life-orientations o & g E A ) 5
. > 8 =1 o =] A 3]
and ;.)sychologlcal g ; § :S.. % 5 g_ g
hardiness g = 3: r.ﬁ g 8 n’. E
Life goals ,332™ |,308™ |,390™ |,301™ |,499"|,425"
Mea- Life process ,439™ |,354™ |,4657 |,427" |,5627|,432"
ningful Life result ,423™ 1,300™ |,516” |,346™ |,5197|,453"
life-orien- | Control locus ‘Self’ , 390" |,286™ |,366™ |,320™ |,495"|,428™
tations Control locus ‘Life’ 297" |,165 |,224 |,141 |,286"|,356"
Senses ,3977 |,288™ |,461™ |,320™ |,458"|,473"
Commitment 463" |,377" |,500™ |,378™ |,504"|,507"
Hardiness | Control ,3757 |,424™ |,443™ |,307" |,390™|,439"
Challenge 4127 |,376™ |,364™ |,435" |,453"|,488™

Note: *p < 0,05; *p < 0,01

The analysed correlations of the indicators of psychological well-being with
meaningful life-orientations (Table 4) reveal the importance of the orientations
for the life process and the life results: they must be strong, interesting, pro-
ductive, filled with meaning and perception of Self as a strong personality with
sufficient freedom of choice to build one’s own life in accordance with personal
goals and ideas about its meaning.

We should note that all indicators of disabled adolescents’ psychological
hardiness correlate with practically all components of their psychological well-
being. This result is in line with Maddi’s ideas on psychological hardiness as the
ability to maintain health, an optimal level of working capacity and activities in
difficult situations (Maddi, 2013). Therefore, commitment to what is happening
in life, satisfaction with their own lives, the ability to control external reality
are important in order to support the psychological well-being of adolescents
with disabilities. These qualities can be developed through active acquisition of
knowledge and experience.
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Table 5

Correlation between indicators of psychological well-being and
psychological defence mechanisms of adolescents with disabilities

Psychological well-being = °
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Defense mechanisms 2 S = = > 8 = = =
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Repression -,400" 119 |-386™ |-,363" |-,390™ |-,351"
Regression -,138 -256" |-,350" |-186 |-,334" |-,295"
Displacement -,143 -315" |-,304" |-,218 |-,365" |-,350™
Denial 452" 110 |,146 219 |,149 |,253
Projection ;101 -192 |-217 |-124 |-175 |-258
Compensation , 142 -183 |-115 |,153 |-145 |-,148
Hypercompensation -,182 -157 |-174 |-,197 |-224 |-245
Rationalization ,349° 244" |-,128 |,298" |,134 |,117

Note: *p < 0,05; *p < 0,01

Particular attention should be paid to the prevailing mechanisms of
psychological defence. The most vivid inverse correlations of psychological
well-being are present for displacement, regression, and repression.

Therefore, to maintain the proper level of psychological well-being of
adolescents with disabilities, the following aspects have to be maintained:
positive relationships with others, involvement in activities, self-understanding,
high self-attitude, meaningful living, goal awareness, high self-confidence and
belief in one’s own abilities. On the contrary, maintenance of psychological
well-being through psychological defence mechanisms (including denial and
rationalization) leads to the emergence and/or increase of self-deception,
distorted self-concept, illusory perceptions of the meanings and purposes of
life.

The results of the correlation analysis indicate that the personal qualities of
adolescents with disabilities have close internal structural relations and they
are inter-dependant. In our view, such structure represents multidimensional
personal determination of not exclusively psychological well-being, but personal
perseverance and life meanings as well.
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According to the study results, we can state that the existence of life goals,
life meaning, personal confidence and confidence in one’s own abilities are
important and they have an impact on psychological well-being of adolescents
with disabilities; they also increase confidence in real implementation of
personal potential. Of course, not only belief in oneself, but also external
support and good relationships with others are important for adolescents with
disabilities.

We also performed regression analysis to identify the main determinants
supporting psychological well-being of adolescents with disabilities (Table 6).
The results of the analysis allowed us to obtain 4 main models revealing the
predictors of psychological well-being. Every model is of high quality and may
be taken into consideration for the further analysis.

Table 6
Regression analysis models’ quality indicators
Model |R R? Adjusted R? Std. Error
1 ,782% 1,612 ,609 24,439
2 ,8430 |,711 ,707 21,149
3 ,872¢ |,760 |,755 19,354
4 ,888¢ {,789 ,782 18,245

a. Predictors: Commitment

b. Predictors: Commitment, acceptance of aggression

c. Predictors: Commitment, acceptance of aggression, self-respect

d. Predictors: Commitment, acceptance of aggression, self-respect, expected attitude of
others

e. Dependant variable: psychological well-being

The results from Table 6 show that psychological well-being can be predicted
with four models. The fourth model explains 78,9% of variance and according
to it, the following variables have the most significant impact: commitment,
acceptance of aggression, self-respect, expected attitude of others.

Discussion

The obtained study results reveal that disabled adolescents’ desire for
personal growth and positive relationships with others are important for their
psychological well-being. That is, they are open to new experiences and seek
self-development and self-actualization; they have trusting relationships with
others, which indicates the importance of peer support for them. This fact is
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consistent with the results obtained by Schilling et al. (2015), who argue that
adolescents with disabilities primarily seek support from their peers and
cannot receive adequate support from their parents and other adults (Shilling
etal, 2015).

As for the expressiveness of the components of disabled adolescents’
psychologicalwell-being, we have found thatlearninginaninclusive environment
is positive for personal development in general. Although the components
of disabled adolescents’ psychological well-being are somewhat lower than
normative indicators, they are still within the standard deviation for their age
group. The smallest scores are obtained for autonomy and self-acceptance scales
and can indicate a lack of ability to make decisions on their own, which can be
related to physical disabilities. However, given the magnitude of the normative
values, disabled adolescents are quite autonomous, despite their physical
conditions. This aspect of the study makes it clear that the overall well-being of
adolescents with disabilities in the inclusive environment is quite high and that
the inclusive environment is effective for supporting their psychological well-
being. This is confirmed by the performed correlation analysis, which show
that disabled adolescents’ psychological well-being correlates positively with
expected attitude from others, commitment to activities, meaningfulness of life
and negatively with psychological defence mechanisms; if disabled adolescents
use such defence, they are prone to self-accusation and lowered self-esteem.
According to Bogart et al. (2017), psychological protection mechanisms
intensify disabled adolescents’ identification with a small group, inferior to the
majority group. Such identification results in self-accusation and reduced self-
esteem (Bogart et al., 2017).

The study results allowed us to determine the factors supporting disabled
adolescents’ psychological well-being. The study outlines the specifics of their
emergence as an important component of an adolescent’s personal development
in an inclusive environment. The main factors are the meaningfulness of life
(meanings in daily activities), the ability to influence the social environment
(inclusive environment allows to do so), the availability of opportunities and
potential for self-development (such opportunities are provided by the inclusive
environment), existing positive relationships with others (inclusiveness allows
such relationships to be formed and maintained), and a relatively high level of
independence (adolescents can be independent in an inclusive environment).
The obtained data reveal a more vivid importance of personal factors and the
importance of developed personal potential of adolescents with disabilities
in comparison to the results, obtained by Crosby et al. (2017), who insist that
the influence of the social environment is a key factor in the formation and
maintenance of psychological well-being.

39



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2019 2 (40)

Conclusions

Learning in the inclusive environment provides optimistic predictions for
the social adaptation and socialization of students with disabilities. It also
contributes to their ability to use internal resources and to improve their well-
being.

Psychological well-being of adolescents with disabilities has complex and
multidimensional personal determination. Its main components correlate with
expected attitude from others, self-interest, self-respect, meaningfulness of
life, realization of life goals, self-confidence and belief in one’s own potential.
It is supported by their sensitivity to expected attitudes from others and their
psychological hardiness.

Adolescents with disabilities are capable to regulate their own behaviour, can
create conditions for satisfaction of their own needs and achievement of their
own goals. They are interested in personal growth, understand their life goals,
have trustful relationships with others, understand that human relationships
are based on mutual deeds. In addition, they are confident in their possibilities
regarding the achievement of life goals.

The performed study determined that the predicting model of well-being
includes the following factors: commitment, acceptance of aggression, self-
respect, expected attitude of others. It means that well-being is a crucial condition for
the formation of the personality and it is an important motive for personal growth. It
is also relevant for the self-realization of adolescents with disabilities.

The development of well-being is based on the actualization of internal
resources that are presented in the comprehension of relevant potential and
the possibilities of its further application.
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Summary

The article analyzes the performed psychological study on determining the
factors supporting the individual’s psychological well-being. The latter is viewed
as an integral indicator of the personality’s orientation on implementation of
positive functioning and the degree of this realization that is presented in the
subjective feeling of happiness and in satisfaction with oneself and one’s own
life. The factors supporting disabled adolescents’ psychological well-being and
the prognostic model of its development have been determined empirically.

The empirical study included 121 students from inclusive schools: 54 males
and 67 females with disabilities. All of them were students of 10-11* forms. The
age of participants was between 16 and 18.

Psychological well-being of adolescents with disabilities is an integrative
indicator that represents the person’s implementation of his/her own positive
functioning. It also reflects the degree of this implementation, which is
manifested in the feeling of satisfaction with one’s own life and oneself.

Psychological well-being of adolescents with disabilities has complex and
multidimensional personal determination. Its main components correlate with
expected attitude from others, self-interest, self-respect, meaningfulness of
life, realization of life goals, self-confidence and belief in one’s own potential.
It represents the high level of sensitivity towards attitudes of others and
psychological hardiness that are necessary for good health, optimal levels of
working capacity and activities.

The research results indicate that education in the inclusive environment
has a significant development potential for social adaptation, openness of
personal resources and personal realization. These aspects are also viewed as
main factors of well-being. Adolescents with disabilities are capable to regulate
their own behaviour, can create conditions for satisfaction of their own needs
and achievement of their own goals. They are interested in personal growth,
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understand their life goals, have trustful relationships with others, understand
that human relationships are based on mutual deeds. In addition, they are
confident in their possibilities regarding the achievement of life goals.

The predicting model of well-being includes the following factors:
commitment, acceptance of aggression, self-respect, expected attitude of others. It
means that well-being is a crucial condition for the formation of the personality and it
is an important motive for personal growth. It is also relevant for the self-realization
of adolescents with disabilities.

The development of well-being is based on the actualization of internal
resources that are presented in the comprehension of relevant potential and
the possibilities of its further application.
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adolescents with disabilities, integration, inclusion.
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