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Anotacija

Straipsnyje pateikiami tyrimo, analizuojancio pedagoguy Svietimo poreikius ir jy su-
sidoméjima kursy bei Svietimo programy temomis, rezultatai, atsiZvelgiant j dabarti-
nius poreikius, kylancius dél pokyciy Slovakijos Svietimo sistemoje laipsniSkai skatinant
inkliuzijg. Pagrindinis tyrimo metodas buvo klausimynas, kurio tikslas buvo nustatyti
pradiniy klasiy mokytojy profesinio tobuléjimo ir mokymuy poreikius bei jy poreikius
siekiant sékmingai jdiegti inkliuzinj mokiniy i$ socialiai remtiny grupiy ugdyma. Sis
tyrimas parodo, ar egzistuoja statistisSkai reikSmingi skirtumai, susije su savirefleksiniu
poreikio tobulintis inkliuzinio ugdymo jgyvendinimo srityje suvokimu ir respondenty
charakteristikomis (amZius, pedagoginés patirties trukmé, noras asmeniskai tobulintis
ir mokytis).

Esminiai ZodZiai: Svietimo poreikiai, inkliuzija, mokytojy kvalifikacijos kélimas.

Jvadas

Pedagoginiy darbuotojy rengimas ir jy paruoSimas specialiyjy ugdymosi
poreikiy turinc¢iy mokiniy mokymui bei paciam inkliuziniam ugdymui yra vie-
na i$ biitiny priemoniy jgyvendinant inkliuzinj ugdyma. Tyrimuose (Scruggs &
Mastropieri, 1999; Leopold & Hange, 1996; Trump & Hange, 2019; Travers et
al,, 2010) ir eksperty nuomonése (Anderlikova, 2015; Dudek, 2018) pabrézia-
ma, kad reikia tokio mokytojy rengimo, kuris koncentruotysi i mokytojy pozitrij
j negalig turinCius asmenis ir kity etniniy grupiy asmenis bei mokyma, kaip
naudoti tinkamus metodus ir strategijas ir jgyvendinti inkliuzija. Neformalusis
Svietimas, testinis mokymas, mokymai ir kursai bei praktiniai uzsiémimai gali
greitai reaguoti | esamos socialinés padéties poreikius ir i Svietimo pokycius.
Slovakijoje palaipsniui jgyvendinome ir jvedéme inkliuzinj Svietimg, todél mes
iStyréme, ar yra poreikis jgyti naujy su tuo susijusiy Ziniy, ar mokytojai taip pat
Zino apie tai ir kokie Siuo metu yra jy tikrieji Svietimo poreikiai. Mokymy te-
mos pasirinkimas yra jy rankose. Iki Siol labiausiai pageidaujamos temos buvo
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IKT naudojimas ir inovatyviis metodai. Tai patvirtina ne tik miisy patirtis, bet ir
ankstesni tyrimai. 2010 m. atliktas pedagoginiy darbuotojy Svietimo poreikiy
nustatymo tyrimas parodé, kad tuo laikotarpiu jie doméjosi IKT temomis savo
darbe ir profesiniu tobuléjimu (57,9 %), mokinio jsivertinimu (35 %), mokinio
ugdymo stiliy ir jo individualiy ugdymo poreikiy nustatymu (33,9 %) (TALIS,
2019).

Tarptautinis TALIS tyrimas, pradétas 2013 m., parodé, kad didziausias Slova-
kijos mokytoju susidoméjimo objektas yra testinis mokymas ir specialiyjy ug-
dymosi poreikiy turin¢iy mokiniy mokymas. Jie taip pat yra gana suinteresuoti
jgyti IKT jgudziy, kas atitinka minéty 2010 m. atlikty tyrimy rezultatus (Valent
& Sabo, 2011).

Inkliuzijos jgyvendinimas Slovakijos mokyklose taip pat yra susijes su porei-
kiu integruoti romy mokinius, gyvenancius atskirtose romy bendruomenése.
Susidoméjima Svietimo temomis ir poreikiais tyré Rosinsky, Klein ir Sramova
(2009). Romy mokiniy mokytojai parodé susidoméjima daugiau suZzinoti apie
romy kultiirg, jei jiems biuity pasiilytas kursas. Taciau patys jie tokios informa-
cijos neieSko. Déstydami savo dalyka, mokytojai nejtraukia temy, konkreciai
susijusiy su romais (iSskyrus muzikos mokyma). Musy tyrimo kontekste gali-
ma paminéti Kaleja (2015) tyrimg, kurio tikslas buvo iSanalizuoti pagrindiniy
mokykly mokytojy pasirengima Cekijos Respublikoje, atsizvelgiant j jy prakti-
kos pedagogine orientacijg (socialiné atskirtis ar nepalankios salygos) ir inkliu-
zinio mokymo perspektyvas. Pateiksime tyrimo rezultatus, susijusius su musy
tyrimo tema. IS apklausty mokytojy iki 84 % teigé, kad jie gerai nesiorientuoja
specialiojo ugdymo metody dirbant su specialiyjy ugdymosi poreikiy turinciais
mokiniais srityje. 85 % pedagogy teigé, kad jie nesiorientuoja kompensaciniy
ir paramos priemoniy specialiyjy ugdymosi poreikiy turintiems mokiniams
srityje (Kaleja, 2015). Atsizvelgiant | minétus rezultatus, kyla ir mokytojy kva-
lifikacijos kélimo bei pasirengimo darbui su specialiyjy poreikiy ir inkliuzinio
ugdymo mokiniais poreikis.

[gyvendinant nacionalinj projekta ,Atskirty romy bendruomeniy pedago-
giniy darbuotojy rengimas inkliuzijai‘, buvo atliktas tyrimas (Petrasova et al.,
2012), tiriantis pedagoginiy ir kity sric¢iy darbuotojy, dirbanciy su atskirty
romy bendruomeniy mokiniais, Svietimo poreikius jau pacioje inkliuzijos die-
gimo pradZioje. Tyrimo rezultatai patvirtino pedagoginiy darbuotojy, ugdanciy
romy moksleivius, susidoméjima testiniu mokymu, susijusiu su atskirty romy
bendruomeniy (ARB) mokiniy ugdymu, daugiausia per seminarus ir paskaitas.
Jie renkasi kombinuota ugdymo forma, apimancia savarankiska mokymasi ir
Ziniy bei praktinés patirties igijimg pagal dabartine forma. Pradinio ugdymo
mokytojai pasirenka Sias temas turinio prasme: atskirty romy bendruomeniy
mokiniy ugdymo formos ir metodai, mokiniy i§ ARB ugdymo modernizavimas,
mokyKlos ir Seimos i$ ARB bendradarbiavimas, efektyvus bendravimas su ARB
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mokiniy tévais ir ARB mokiniy interesuy bei poreikiy ugdymas. Pedagogai dau-
giausia naudoja mokymo iSteklius i$ interneto svetainiy, pvz., Zborovna.sk, arba
juos perka (knygos, kompaktiniai diskai ir kt.).

Kyla klausimas, kokie Siuo metu yra pradinio ugdymo mokytojy Svietimo po-
reikiai? Ar, atsizvelgiant | daznesne mokiniy, turin¢iy specialiyjy ugdymosi po-
reikiy, inkliuzijg ir inkliuzijos jgyvendinima, jie jaucia poreikj tobulintis srityse,
susijusiose su inkliuzija?

Siame kontekste $ie klausimai yra suformuluoti kaip tyrimo klausimai:

e Koks yra pradinio ugdymo mokytojy susidoméjimo karjeros plétra ir
mokymais lygis?

e Kuriose srityse pradinio ugdymo moXkytojai jaucia $j poreikj jgyvendinant
inkliuzinj ugdyma?

e Ar yra statistiSkai reikSmingy skirtumy, susijusiy su poreikiu tobulintis
tam tikrose srityse, atsiZvelgiant j pradinio ugdymo mokytojy individua-
lias demografines charakteristikas (amZiy, pedagoginés patirties trukme
ir pan.)?

e Ar yra statistiSkai reikSmingas rySys tarp amZziaus ir doméjimosi moky-
my temomis?

Pagrindinis tikslas yra nustatyti ir iSanalizuoti pradinio ugdymo mokytojy

Svietimo poreikius, atsiZvelgiant j inkliuzijos jgyvendinima mokyklose.

Tarpiniai uZdaviniai:

1. Nustatyti pradinio ugdymo mokytojy susidoméjima karjeros plétra ir
mokymais.

2. Nustatyti pradinio ugdymo mokytojy Svietimo poreikius, siekiant sé-
kmingai igyvendinti inkliuzijg, dirbant su mokiniais i§ socialiai remtiny
sluoksniy.

3. Nustatyti, ar yra statistiskai reikSmingy skirtumy savirefleksyviai su-
vokiant poreikj tobulintis srityse, susijusiose su inkliuzinio ugdymo

jgyvendinimu, atsizvelgiant j respondenty charakteristikas (amziy, pe-
dagoginés patirties trukme, norg tobuléti ir mokytis asmeniskai).

Siekdami savo treciojo uzdavinio jgyvendinimo, statistiSkai patikrinome ke-
turias hipotezes, kurios kilo studijuojant literatiirg (cituojama literatiira teori-
néje straipsnio dalyje) ir tyrimo autoriy patirti Sioje srityje.

Hipotezés:

H1. Egzistuoja statistiSkai reikSminga neigiama priklausomybé tarp amziaus
ir poreikio kelti mokytojy kvalifikacija pasirinktose srityse (bendravimas romy
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kalba, individualiy mokymo priemoniy kiirimas, romy istorija ir kultiira, inkliu-
zinio klimato sudarymas mokykloje, darbas su negalig turinciais moksleiviais,
pritaikant turinj mokiniy i$ socialiai remtiny sluoksniy (toliau - SRS) galimy-
béms).

H2. Egzistuoja statistiskai reikSminga neigiama priklausomybé tarp pedago-
ginés patirties trukmeés ir poreikio kelti mokytojy kvalifikacijg bent vienoje i$
pasirinkty sriciy.

H3. Egzistuoja statistiskai reikSmingas teigiamas rySys tarp noro asmeniskai
tobuléti ir mokytis bei poreikio mokytis konkreciose srityse.

H4. Egzistuoja statistiskai reikSminga priklausomybé tarp amziaus ir domé-
jimosi mokymuy temomis.

Metodologija

Mes atlikome empirinj kiekybinj zZvalgomajj tyrima. Siekdami, kad duome-
nys biity anonimiski, naudojome nestandartizuotg savo sudarytg klausimyng,
iSplatintg spausdinta forma ir internetu. Duomenys buvo renkami 2017 m. ge-
guzés-rugséjo meén. Kosicés ir PreSovo regionuose Slovakijoje. Turinio aspektu
klausimynu buvo siekiama gauti duomeny apie pedagoginiy darbuotojy susido-
meéjimg Svietimu, kad bity nustatyti konkretiis Svietimo poreikiai, susije su in-
kliuzijos jgyvendinimu Siuo metu. Be demografiniy duomeny, klausimyne buvo
klausimai apie pedagoginiy darbuotojy mokymo galimybes, jy Svietimo porei-
kius ir susidoméjimg musy paminétomis mokymy temomis. Inkliuzinis ugdy-
mas apima visus moKkinius, taciau klausimus reikéjo suformuluoti konkrec¢ioms
mokiniy grupéms, kad biity nustatyti specialiyjy ugdymosi poreikiy turinciy
mokiniy ugdymo skirtumai ir problemos. Todél susikoncentravome ties darbu
su mokiniais i$ SRS, tuo remdamiesi pasirinkome ir tyrimo imtj.

Straipsnyje pateikiami tyrimo rezultatai yra dalis iSsamesniy tyrimy, skirty
nustatyti ir iSanalizuoti pradinio ugdymo pedagoginiy darbuotojy poreikiams,
susijusiems su inkliuzija ir inkliuziniy sglygy vertinimu jy mokykloje.

Gauti duomenys buvo apdoroti apskaiciuojant absoliuty ir santykinj daznj
(procentus). Likerto (penkiy pakopy) skalé buvo naudojama trijuose punktuo-
se, kur 5 reiskia stipriausig pritarimg teiginiams, o 1 - maziausig pritarimg, ¢ia
apskaiciavome aritmetinj vidurkj, mediang, moda, standartinj nuokrypij ir kitus
rodiklius. Apdorodami treciojo tarpinio uZdavinio rezultatus, naudojome Spe-
armano koreliacijos koeficienta.
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Tyrimo imties charakteristikos

Atsizvelgdami j tai, kad pagrindinis démesys tyrime skiriamas darbui su
vaikais i$ SRS, kaip tyrimo imtj pasirinkome pedagoginius darbuotojus i$ sa-
vivaldZziy Slovakijos Respublikos Presovo ir KoSicés regiony, kuriuose gyvena
daugiausiai asmeny i$ SRS salyje.

Tyrimo imtis buvo sudaryta remiantis patogigja atranka, tyrime is viso da-
lyvavo 183 respondentai. Dauguma respondenty turi aukstaji universitetinj is-
silavinimg pagal Slovakijos Respublikos jstatymus, 3,8 % aukstojo issilavinimo
dar neturi (1 lentelé). Vidutinis respondenty amzius yra 43,8 mety (1 diagra-

ma).
1 lentelé
Respondenty issilavinimas
N %
Bakalauro 2 1,1
Magistro 175 95,6
Galioja Daktaro 1 )
Vidurinis iSsilavinimas 5 2,7
IS viso 183 100,0
Vidurkis = 43,8
20+ = Standartinis nuokrypis = 9,533
N=182
mill ml
o T T T |_| T

Amzius

1 pav. Respondenty sudétis pagal amziy
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Rezultatai ir diskusija

Norédami iSsiaiskinti pradinio ugdymo pedagogy doméjimasi savo profesi-
niu tobuléjimu, pirmiausia nustatéme, kaip savirefleksyviai jie vertina penkiy
parinkty asmenybés savybiy lygi. Tarp ju samoningai jtraukéme ir norg toliau
mokytis bei tobuléti. Sis mokytojy gebéjimas buvo jvertintas kaip geriausias,
kaip ir lankstumas (aritmetinis vidurkis 4,15), toliau éjo motyvacija (4,01), po
to lyderysté (3,88), o blogiausiai mokytojai jvertino savo gebéjima valdyti ir
spresti konfliktus (3,87). Visi jgtidziai buvo jvertinti kaip aukstesni nei vidu-
tiniai. Remiantis Siuo tyrimu, 42,6 % respondenty testinio ugdymo ir asme-
ninj tobuléjimo poreikj jvertino auks¢iausiu jmanomu balu (5 balai), kiti 36,1
% mano, kad Sis poreikis labiau aukstesnis nei Zemesnis. Neigiamga vertinima
pateiké tik 5,4 % respondenty. Kaip parodyta 2 lenteléje, mokytojai informa-
cijos apie profesinj tobuléjimg dazniausiai gali rasti internete. Taip informaci-
jos ieSko 90,2 % mokytojy. NemaZza dalis dalyviy (75,4 %) gauna informacijos
i$ draugy ir koleguy. Tik nedidelé dalis mokytojy naudoja kitus iSteklius, tokius
kaip spausdinta medziaga (21,9 %), o retkarciais jie naudojasi lankstinukais ir
broSitromis (15,8 %).

2 lentelé

Informacijos apie profesinio tobuléjimo galimybes Saltiniai

N %
Internetas 165 90,2
Draugai ir kolegos 138 75,4
Spausdinta medziaga 40 21,90
Televizija ir informacijos priemonés 38 20,8
Lankstinukai ir brositiros 29 15,8
Nesidomiu 1 0,5

Mokytojai daugiausia informacijos apie profesinio tobuléjimo galimybes
gauna i$ mokyklos vadovybés (88,0 %). Tik 10,4 % respondenty teigé, kad to-
kios informacijos negauna. Antrasis $altinis yra metodiniai-pedagoginiai centrai
(66,7 %). Maziau informacijos mokytojai gauna i$ dalyky komisijy ir metodiniy
asociacijy vadovy (45,4 %), o maZiausiai - i$ universitety ir aukStyjy mokykly
(21,9 %). Cia universitetai ir aukstosios mokyklos galéty padidinti savo indélj
skatinant Svietimo veiklas.

Nors ne visi mokytojai iS mokyklos vadovybés gavo informacijos apie
Svietimg ir profesines galimybes, jie mano, kad vadovybés parama Sioje srityje
yra pakankama. Nustatyta, kad 91,8 % mokytojy sutinka su Siuo faktu.

Respondentus domina $vietimas mokymy forma (nekonkretizuojant temy).
Klausimyne tai patvirtino 87,98 % mokytoju.
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Tam, kad mokytojai galéty dalyvauti mokymuose ir testiniame mokyme, rei-
kalingas darbdavio sutikimas. Anot 55,7 % respondenty, jy darbdavys tikrai
leisty lankyti mokymuy kursus Siuo metu aktualia inkliuzijos tema, kiti 33,9 %
mano, kad ,greiciausiai taip“ (Zr. 3 lentele).

3 lentelé

Tikimybés, kad darbdavys leis dalyvauti mokymuy kursuose, laipsnis

N % Galiojanciy %

NeZinau 4 2,2 2,2

Ne 7 3,8 3,8

GreiCiausiai ne 7 3,8 3,8

Greiciausiai taip 62 33,9 34,1

Taip 102 55,7 56,0

IS viso 182 99,5 100,0
Neatsakyta 1 )5
Suma 183 100,0

Siekdami nustatyti pradiniy klasiy mokytojy Svietimo poreikius, pirmiausia
nustatéme, kokie, pasak ju, yra darbo su mokiniais i$ SRS skirtumai nuo darbo su
kitais mokiniais. Siame punkte sutelkéme démesj tik j nurodytus mokinius, nes
tirlamame regione jie atstovauja gausiai grupei, kuri turi biiti mokoma pagrin-
dinio ugdymo mokyklose. Pasak mokytojy, dazniausias skirtumas yra indivi-
dualios prieigos poreikis (16,39 %), silpnas mokiniy pasiruoSimas pamokoms
(16,39 %), mokytojams reikia daugiau pastangy (15,85 %), mokiniams reikia
daugiau laiko mokytis (14,21 %), mokiniai nesidomi mokymusi (12,57 %),
skurdus mokiniy Zodynas ir klititys bendraujant (10,38 %). Mokytojai jvertino,
kad Sis darbas skiriasi tuo, kad yra sunkiau bendrauti ir bendradarbiauti su
tévais (12,02 %), jie turi paruosti medziaga ir mokymo priemones (9,84 %),
mokiniams reikia daugiau motyvacijos ir palaikymo (8,74 %), taip pat tuo, kad
tévai neskatina savo vaiky mokytis (7,65 %). Kaip problemg jie paminéjo ir tai,
kad mokiniai néra Svaris ir turi labai Zemus higienos jprocius (6,01 %), kartais
mokiniai yra alkani ir mieguisti (5,46 %). Tik 4,92 % respondentai neatsakeé i $j
klausima.

Dirbdami su mokiniais i$ socialiai remtiny sluoksniy, mokytojai susiduria
su daugybe problemy. Nustatéme, kokios yra mokytojy, turinciy $ia patirtj, pa-
grindinés, daZniausiai pasitaikancios (kasdienés) problemos. I8 visy 183 respon-
denty 158 (86,34 %) turéjo bent vieny mety darbo su tokiais mokiniais patirtj.
Remiantis jy atsakymais, daZniausiai pasitaikanc¢ios problemos yra: nepasi-
rengimas mokytis ir tai, kad jie neatlieka namy darby (27,22 % respondenty,
dirbanc¢iy su mokiniais i§ SRS), nesidoméjimas mokymusi ir motyvacijos stoka

163



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2019 2 (40)

(24,68 %), daznas pamoky praleidinéjimas (24,68 %) ir netinkamo elgesio bei
drausmés problemos (19,62 %). Kitos problemos yra mokymo priemoniy neat-
sineSimas (15,19 %), ju tévy doméjimosi stoka (13,29 %), higienos problemos
(13,29 %). MaZa dalis mokytojy mato kalbos barjero ir Zemo mokiniy bendravi-
mo lygio problemas (7,59 %), mokiniai nenori bendradarbiauti (5,06 %), jiems
sunku susikaupti ir iSlaikyti démesj, tévy nesiriipinimas mokiniais, mokiniai
neturi mokykliniy jprociy (po 4,43 %). Tik 1,27 % mokytojy, dirbanciy su Siais
mokiniais, teigé neturintys problemuy, 6,96 % mokytojy neatsaké. IS viso moky-
tojai pranesé apie 38 skirtingas problemas (2 diagrama).

Neatsaké
Nepasirengimas mokytis
Nesidoméjimas mokymusi
Daznas pamoky praleidinéjimas
Elgesys, drausmé
Neatsine$a mokymo priemoniy
Tévy nesidoméjimas mokykla
Mokiniy higienos problemos
Kalbos barjeras
Nenoras bendradarbiauti
Problemos iSlaikant démes]
Mokykliniy jproc¢iy stoka
Tévy nesiripinimas
Aplinkos nesirpinimas
UZauge... mem
Neatsakingumas mm
Vélavimas | pamokas mm
NesavarankiSkumas mm
Néra problemy =

Mokymo priemoniy ir vadoveéliy gadinimas s

2 pav. Dazniausios mokytojy, dirbanciy su socialiai remtiny
sluoksniy mokiniais, problemos

Inkliuzijos jgyvendinimo aspektu mokytojai mano, kad tikslinga tobulintis
daugiausia tokiose srityse, kaip individualiy mokymo priemoniy (darbalapiy ir
pan.) kiirimas. Atsizvelgiant j SRS mokiniy poreikius ir galimybes (aritmetinis
vidurkis 3,91, moda 5, tai reiSkia auksSc¢iausig jmanoma verte), tai yra ugdymo
turinio pritaikymas SRS mokiniy gebéjimams (3,85 %), darbas su mokiniais,
turinciais negalig, ir mokiniais, turinciais elgesio sutrikimy (3,83 %). Jie parodé
mazesnj susidoméjimg inkliuzinio klimato kiirimu klaséje (aritmetinis vidurkis
3,56). Mokytojai mano, kad, dirbant su mokiniais, maZiausiai butina mokytis
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romy istorija ir kulttra bei bendrauti romy kalba kaip pagalbine kalba, siekiant
jveikti kalbos barjerus (moda 1). Pasak mokytoju, visy $iy jgiidZiy, iSskyrus pa-
skutinj, poreikis yra auksStesnis nei vidutinis (3 diagrama).

4=

Vidurkis

2

Darbas su Ugdymo Individualiai Bendravi- Romy Inkliuzinio
mokiniais, turinio pritaikyty mas romy istorija ir klimato
turinciais pritaikymas mokymo kalba kultara kiirimas
negalig SRS mokiniy priemoniy klaséje
gebéjimams kiirimas

3 pav. Savirefleksinis poreikio tobulintis su inkliuzija
susijusiose srityse vertinimas

Norédami nustatyti respondenty doméjimasi temomis, susijusiomis su in-
kliuzija, jiems pasitléme aStuonis skirtingus mokymus ir paklauséme, kuris mo-
kymas juos dominty (turéjome omenyje mokymo turinj). Cia buvo naudojama
Likerto (penkiy pakopy) skalé, kur 5 reiskia didziausig sutikimg su teiginiais, o
1 - maziausia. Sgmoningai tarp jy jtraukéme ir tarp mokytojy labai populiarias
bei ieSkomas temas apie inovatyvius metodus ir informacines komunikacines
technologijas. Pradiniy klasiy mokytojai parodé didziausig susidoméjima nau-
jais inovatyviais metodais (aritmetinis vidurkis 3,99), i motyvacija orientuotais
mokymais, psichohigiena, mokinio ir mokytojo asmenybés ugdymu (3,83) ir
mokymais apie naujas modernias technologijas (3,81). Cia buvo patvirtinti nau-
jausiy tyrimy rezultatai, kad Sios temos yra populiariausios tarp respondentuy.
Zemesnes pozicijas uzéme temos, kuriomis domimasi buvo maziau - susijusios
su darbu su specialiyjy ugdymosi poreikiy turinc¢iais mokiniais, reikalingos in-
kliuzinio ugdymo metu. Tai darbas su mokiniais, turin¢iais mokymosi sutrikimy
(3,63), mokiniais, turinciais elgesio sutrikimy (aktyvumo ir démesio sutrikimai,
démesio sutrikimai), vidurkis - 3,61. Zymiai maZiau domimasi darbu su SDB
mokiniais (3,36) ir darbu su sveikatos sutrikimy turinciais mokiniais (3,25).
Maziausio respondenty susidoméjimo sulauké mokymai, orientuoti j inkliuzija
ir inkliuzinj ugdyma (3,21).
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4 lentelé
Susidoméjimo mokymy temomis laipsnis
Minima- | Mak- | . Stan- | Stan-
L . . | Vidur- | dartiné | dartinis
N | lireiks- | simali . .
. ..« .| Kis | paKlai- | nuokry-
meé reikSmeé .
da pis

g:iuue]l inovatyviis meto- 178 1 5 399 1086 1145
Darbas su.§1u0.lalk1nemls 171 1 5 381 1093 1218
technologijomis
Mokymai apie motyvacija,
psichohigieng, asmenybés | 173 1 5 3,83 ,092 1,206
raida
Inkliuzija ir inkliuzinis 177 1 5 321 1090 1196
ugdymas
Darbas su mokiniais i$

179 1 5 3,36 ,093 1,244
SRS
Darbas su mokiniais,
turinciais sveikatos sutri- | 177 1 5 3,25 ,096 1,282
kimy
Darbas su mokiniais,
turinciais démesio sutri-
kimy (aktyvumo ir déme- | 175 1 5 3,61 ,090 1,193
sio sutrikimai, démesio
sutrikimai)
Darbas su mokiniais,
turinciais mokymosi 172 1 5 3,63 ,098 1,284
sutrikimy

Norédami jgyvendinti treciajj tarpinj uzdavinj, iSsiaiSkinome, ar tobulini-
mosi minétose srityse poreikis yra susijes su amziumi ir pedagoginés patirties
trukme.

H1. Egzistuoja statistiSkai reikSminga neigiama priklausomybé tarp amziaus
ir poreikio kelti mokytojy kvalifikacijg pasirinktose srityse (bendravimas romy
kalba, individualiy mokymo priemoniy kiirimas, romy istorija ir kultiira, inkliu-
zinio klimato sudarymas mokykloje, darbas su negalig turinciais moksleiviais,
pritaikant turinj mokiniy i$ socialiai remtiny sluoksniy (SRS) galimybéms).

Remiantis Spearmano koreliacijos koeficientu, koreliacija tarp amziaus ir
poreikio tobulintis paminétose srityse nebuvo patvirtinta. Priklausomybé ne-
egzistuoja, hipotezé nebuvo patvirtinta.
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H2. Egzistuoja statistiskai reikSminga neigiama priklausomybé tarp pedago-
ginés patirties trukmeés ir poreikio kelti mokytoju kvalifikacija bent vienoje i$

pasirinkty sriciy.

Egzistuoja statistiskai reikSmingas rysys tarp pedagoginés patirties trukmés
(neigiamas, r = - 0,197; p=0,008) ir poreikio mokytis romy kalbos, tai reiskia,
kad respondentai, turintys didesne pedagogine patirtj, mané, kad tobulinimasis
Sioje srityje yra maziau reikalingas. Kitose srityse priklausomybé nebuvo pa-

tvirtinta (5 lentelé).

5 lentelé

Rysys tarp pedagoginés patirties trukmeés ir poreikio tobulintis
pasirinktose srityse, atsiZvelgiant j inkliuzijos jdiegima, remiantis
Spearmano Koreliacijos koeficientu

p-reiks-
me

sutrikimy).

Darbas su mokiniais, turinciais sveikatos sutrikimy (mo-
kiniais, turinciais negalig, specialiyjy poreikiy, elgesio -0,036 |0,634 180

Ugdymo turinio pritaikymas individualiems vaiky i$§ SRS
(romy mokiniy) poreikiams ir galimybémes.

-0,010 (0,893 180

poreikius ir galimybes.

Individualiai pritaikyty mokymo priemoniy (darbalapiy ir
kt.) kiirimas, atsizvelgiant j vaiky i$ SRS (romy mokiniy) [-0,007 |0,921 180

sumazinti kalbos barjerus.

Bendravimas romy kalba kaip pagalbine kalba siekiant

-0,197* (0,008 180

Romy istorija, jy kultiira ir romy Seimos ypatumai -0,054 0,471 178

Inkliuzinio klimato klaséje sukiirimas (Svietimas pries
prietarus, daugiakultiiris ugdymas, ekstremizmas ir pan.).

-0,150* {0,050 171

r - koreliacijos koeficientas.

H3. Egzistuoja statistiskai reikSmingas teigiamas rySys tarp noro asmeniskai
tobuléti ir mokytis bei poreikio mokytis konkreciose srityse.

Radome mokytojy, kurie noréjo labiau tobulintis ir augti asmeniskai, juos
domino bendravimas romy kalba (6 lentelé). Kitose srityse, tokiose kaip romy
istorija, inkliuzinio klimato kiirimas ir pan., rySiai nebuvo patvirtinti.
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6 lentelé

RySys tarp poreikio tobulintis atskirose srityse ir mokytojy noro tobuléti
bei moKkytis jsivertinimo, remiantis Spearmano koreliacijos koeficientu

Noras toliau mokytis ir
asmeniskai tobulintis

Darbas su mokiniais, turin¢iais sveikatos r 0,114
sutrikimy (mokiniais, turinciais negalig, spe- |p-reikSmé |0,132
cialiyjy poreikiy, elgesio sutrikimy). N 177
Ued turinio pritaik ndividuali r 0,139
gdymo turinio pritaikymas individualiems p-reikémé | 0,066
vaiky i$ SRS poreikiams ir galimybéms.
N 177
Individualiai pritaikyty mokymo priemoniy |r 0,132

(darbalapiy ir kt.) kiirimas, atsizvelgiant j

vaiky i§ SRS (romy mokiniy) poreikius ir p-reikSmé 0,080

galimybes. N 177
Bendravi kalba kaip pagalbi - 0,176
endravimas romy kalba kaip pagalbine e

kalba siekiant sumazinti kalbos barjerus. E reikSme (1)'70719

H4. Egzistuoja statistiSkai reikSminga priklausomybé tarp amzZiaus ir domé-
jimosi mokymy temomis.

Hipotezé buvo patikrinta Spearmano koreliacijos koeficientu. Priklausomy-
bé patvirtinta motyvacijos, psichohigienos, asmenybés ugdymo, darbo su mo-
kiniais, turinciais elgesio sutrikimy (aktyvumo ir démesio sutrikimai, démesio
sutrikimai), darbo su mokiniais, turinciais specifiniy raidos mokymosi sutriki-
my (reikSmingumo lygis 0,01) srityse. Visose keturiose temose priklausomybé
buvo neigiama, tai reiskia, kad vyresnio amziaus respondentai maziau domisi
nurodytomis sritimis.

7 lentelé

Spearmano koreliacijos koeficiento apie priklausomybe tarp
amziaus ir doméjimosi konkreciais mokymo kursais rezultatai

r p-value | N
Naujieji inovatyvus metodai -,044 ,281 177
Darbas su Siuolaikinémis technologijomis ,008 461 170
Mokymai apie motyvacija, psichohigieng, asmenybés raida |-,160* |,018 172
Inkliuzija ir inkliuzinis ugdymas -,008 ,458 176
Darbas su mokiniais i§ SRS -,049 ,259 178
Darbas su mokiniais, turinciais sveikatos sutrikimy -176** 1,010 176
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7 lentelés tesinys

Darbas su mokiniais, turin¢iais démesio sutrikimy (akty-
vumo ir démesio sutrikimai, démesio sutrikimai)

Darbas su mokiniais, turin¢iais mokymosi sutrikimy -,137* |,037 171

-,166* |,015 174

r - koreliacijos koeficientas.

Diskusija

Pradinio ugdymo mokytojai Slovakijoje supranta profesinio tobuléjimo ir
testinio mokymo poreiki, ir tai priklauso jy teigiamiems bruozams, kuriuos jie
pazymeéjo atlikdami jsivertinima musy tyrime. Daugelis mokytojy domisi mo-
kymais (nenurodant konkreciy temy), o dalyvavimui jie gauna paramg i$ mo-
kyklos vadovybés. Informacija apie profesinio tobuléjimo galimybes pasiekia
nemazg dalj mokytojy, nes tik deSimtadalis jy negauna informacijos i$ savo va-
dovybés. Labai mazai informacijos mokytojai gauna i$ aukstojo mokslo jstaigy.
Cia yra erdveé universitetams tobuléti ir skleisti informacija apie savo veiklas.

Nepaisant didéjancios inkliuzijos naudos ir jos poreikio Slovakijoje, pradinio
ugdymo mokytojai, kaip ir 2010 m. tyrime, parodé didesnj susidoméjima moky-
mais, kaip naudoti inovatyvius metodus ir IKT (Valent & Sabo, 2011). Daug ma-
Ziau dométasi mokymais apie inkliuzijg ir darbg su atskiromis mokiniy, turin-
¢iy mokymosi sutrikimy, grupémis. Remiantis Slovakijos mokytojy didZiausio
nuo 2013 m. tarptautinio tyrimo TALIS rezultatais, tarp populiariausiy buvo tik
pastarosios temos (TALIS, 2014). Miisy tyrime tai nebuvo patvirtinta. Bendrojo
ugdymo mokykly mokytojai, kalbédami apie inkliuzijg, pabrézia, kad jie néra
specialieji pedagogai ar ekspertai dirbant su mokiniais, turinciais negalia, kaip
patvirtina ir kaimyninés Cekijos Respublikos tyrimai (Kaleja, 2015).

Pradiniy klasiy mokytojy Svietimo poreikiai siekiant sékmingai jgyvendinti
inkliuzijg dirbant su moKkiniais i$ socialiai remtiny sluoksniy atspindi Sias sri-
tis: individualiai pritaikyty pagalbiniy priemoniy (darbalapiy ir pan.) kiirimas
atsizvelgiant j mokiniy i$ SDB galimybes ir poreikius, turinio pritaikymas atsi-
zvelgiant | mokiniy i§ SDB galimybes, darbas su sutrikusios sveikatos mokiniais
- turinciais negalia, specialiyjy raidos mokymosi sutrikimy, elgesio sutrikimy.
Jie jauCia maZesnj poreikj tobulintis kuriant inkliuzinj klasés klimatg. Pradinio
ugdymo mokytojai nemano, kad butina pagerinti bendravima romy kalba. Jy
poreikis gerinti Zinias apie romy istorijg, jy kultiirg ir specifika yra taip pat labai
Zemas, net jei tarp respondenty buvo mokytojy, dirbanciy su tokiais vaikais.

Treciajam daliniam uZzdaviniui pasiekti iStyréme, ar yra statistiSkai reiks-
mingy skirtumy savirefleksyviai suvokiant poreikj tobulintis inkliuzinio ugdy-
mo igyvendinimo srityje atsizvelgiant i respondenty charakteristikas. Pirmoji
hipotezé, kad egzistuoja statistiSkai reikSminga neigiama priklausomybé tarp
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amziaus ir poreikio kelti mokytoju kvalifikacija pasirinktose srityse, nebuvo
patvirtinta. Inkliuzinio ugdymo poreikis pasirinktose srityse nepriklauso nuo
respondenty amZiaus.

Egzistuoja statistiSkai reikSminga neigiama priklausomybé tarp pedagogi-
neés patirties trukmeés ir poreikio kelti mokytoju kvalifikacija bent vienoje is
pasirinkty sriciy. Didesne patirtj turintys mokytojai jaucia mazesnj poreiki to-
bulintis bendraujant romy kalba kaip pagalbine kalba. Taip pat egzistuoja sta-
tistiskai reikSmingas teigiamas rysys tarp noro tobuléti asmeniskai ir poreikio
mokytis atskirose srityse. Trecioji hipotezé buvo patvirtinta. Mokytojai, kurie
jvertino save kaip labiau norincius tobuléti ir mokytis, jaucia didesnj poreikj
tobulinti bendravimg romy kalba.

Respondenty amzZius daro jtaka doméjimuisi mokymu, kuriuos responden-
tai pasirinkty, temomis. Todél ketvirtoji hipotezé buvo patvirtinta. Vyresni res-
pondentai maziau domisi darbu su mokiniais, turinciais specifiniy raidos mo-
kymosi sutrikimy, elgesio sutrikimy (aktyvumo ir démesio sutrikimai, démesio
sutrikimai), sveikatos sutrikimy, motyvacija, psichohigiena, asmenybés augimu.

ISvados

Galiausiai galime teigti, kad nors pradinio ugdymo mokytojai savirefleksyviai
norg testi mokymasi ir asmeniskai tobulintis vertina kaip labai auksta, taciau jie
vis délto mazai domisi mokymais ir Svietimu inkliuzinio ugdymo ir darbo su
socialiai remtinais ir sveikatos sutrikimy turin¢iais mokiniais srityje. Visy pir-
ma, mokytojai, kurie yra vyresni ar turintys didesne darbo patirtj su specialiyjy
ugdymosi poreikiy turinciais vaikais, néra suinteresuoti Svietimu Siose srityse.
Mokymy organizatoriai, kurie Siuo metu supranta didéjantj poreikj nagrineti
tokias temas ir rengti neformaliojo ugdymo ir kvalifikacijos tobulinimo mo-
motyvuoti juose dalyvauti. Sitlomy mokymy sriciy spektras yra platus, o mo-
kytojas bei mokyklos vadovybé gali nuspresti, kokius mokymus pasirinkti. Sit-
lant mokymus specialiyjy ugdymosi poreikiy mokiniy ir inkliuzijos tema, reikia
geresnio skatinimo ir jdomesnés ,reklamos®, kviec¢iancios dalyvius, auksto lygio
déstytojy ir patrauklaus mokymo turinio, realizuojamo per patirtinj mokymasi
ir kitas novatoriskas strategijas.

Atsizvelge | tai, kas iSdéstyta, laikomés nuomonés, kad geriausias biidas in-
kliuzinio ugdymo mokymuy kiirimui ir jo esmés atskleidimui yra toks - ne tik
Svietimo teikéjai, bet ypac konkretiis déstytojai turéty konkreciai ir tiesiogiai
bendrauti su mokytojais, dirbanciais su mokiniais i$ socialiai remtiny sluoksniy,
tokiu budu jie gauty griztamajj rysj i mokytojy apie tai, kurios su jtrauktimi su-
sijusios temos jiems yra aktualios ir biitinos. Pagal jy poreikius jie véliau sukur-
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ty tokias Svietimo ir mokymo veiklas, kurios kelty didesne motyvacija ir skatin-
ty aktyvesnj dalyvavima. Taciau tai taip pat priklauso nuo konkretaus déstytojo,
kuris veda mokymus. Norétume pabrézti, kad ugdymo metu turéty buti dialo-
gas su mokytoju, kad mokytojas taip pat galéty buti aktyvus ir aktyviai prisidéti
prie klausimy, kurie jam rupi ir kuriuos jis labai gerai iSmano, sprendimo

Straipsnio autoriy siekis tolesniame tiriamajame darbe yra numatyti kon-
krec¢iy mokymuy, skirty darbui su specialiyjy ugdymosi poreikiy turinc¢iais mo-
kiniais, pasitla ir iSanalizuoti jy teigiamus ir neigiamus aspektus dalyviy pozit-
riu.

Straipsnis buvo parengtas jgyvendinant VEGA projekta, 1/0522/19, ,Inkliu-
zinés aplinkos sukiirimas vaiky darzZelyje ir inkliuziniai pozitriai diagnostikoje
bei skatinant socialiai remtiny vaiky raida“ kaip Sio projekto dalis.
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PRADINIU KLASIY MOKYTOJU EDUKACINIAI POREIKIAI INKLIUZINIO
UGDYMO KONTEKSTE SLOVAKIJOJE

Ivana Rochovsk3, Veronika Kusnirova, Daniela Kolibova,
Eva Dolinska, Mieczyslaw Dudek
Ruzomberoko katalikiskasis universitetas, Slovakija

Santrauka

Pedagoginiy darbuotojy rengimas ir jy paruosimas specialiyjy ugdymosi po-
reikiy turin¢iy mokiniy mokymui ir paciam inkliuziniam ugdymui yra viena i
biitiny priemoniy jgyvendinant inkliuzinj ugdyma. Straipsnyje pateikiami tyri-
mo, tiriancio pedagogy Svietimo poreikius ir jy susidoméjima kursy bei Svietimo
programy temomis, rezultatai, atsizvelgiant j dabartinius poreikius, kylancius
dél pokyciy Slovakijos Svietimo sistemoje laipsniskai skatinant inkliuzijg. Kyla
klausimas, kokie Siuo metu yra pradinio ugdymo mokytojy Svietimo poreikiai?
Ar, atsizvelgiant | daznesne mokiniy, turin¢iy specialiujy ugdymosi poreikiy, in-
kliuzijg ir inkliuzijos jgyvendinima, jie jaucia poreikj tobulintis srityse, susiju-
siose su inkliuzija?

Atliktas kiekybinis Zvalgomasis tyrimas. Siekdami, kad duomenys biity ano-
nimiski, naudojome nestandartizuota savo sudaryta klausimyng, iSplatintg
spausdinta forma ir internetu. Duomenys buvo renkami 2017 m. geguzés-rug-
séjo mén. KoSicés ir PreSovo regionuose Slovakijoje. Straipsnyje pateikiami ty-
rimo rezultatai yra dalis iSsamesniy tyrimy, skirty nustatyti ir iSanalizuoti pra-
dinio ugdymo pedagoginiy darbuotojy poreikiams, susijusiems su inkliuzija ir
inkliuziniy salygy vertinimu jy mokykloje.

Apibendrinant galima teigti, kad nors pradinio ugdymo mokytojai savire-
fleksyviai nora testi mokymasi ir asmeniskai tobulintis vertina kaip labai auks-
tg, taciau jie vis délto mazai domisi mokymais ir Svietimu inkliuzinio ugdymo ir
darbo su socialiai remtinais ir sveikatos sutrikimy turinciais mokiniais srityje.
Atsizvelge j tai, kas iSdéstyta, laikomés nuomoneés, kad geriausias buidas inkliuzi-
nio ugdymo mokymy kiirimui ir jo esmés atskleidimui yra toks - ne tik Svietimo
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teikéjai, bet ypac¢ konkretis déstytojai turéty konkreciai ir tiesiogiai bendrau-
ti su mokytojais, dirbanciais su mokiniais i$ socialiai remtiny sluoksniy, tokiu
bidu jie gauty griztamajj rysi i$ mokytojy apie tai, kurios su jtrauktimi susiju-
sios temos jiems yra aktualios ir biitinos. Pagal jy poreikius jie véliau sukurty
tokias Svietimo ir mokymo veiklas, kurios kelty didesne motyvacija ir skatinty
aktyvesnj dalyvavima. Taciau tai taip pat priklauso nuo konkretaus déstytojo,
kuris veda mokymus. Norétume pabrézti, kad ugdymo metu turéty buti dialo-
gas su mokytoju, kad mokytojas taip pat galéty buti aktyvus ir aktyviai prisidéti
prie klausimy, kurie jam rapi ir kuriuos jis labai gerai iSmano, sprendimo.

Straipsnio autoriy siekis tolesniame tiriamajame darbe yra numatyti kon-
krec¢iy mokymuy, skirty darbui su specialiyjy ugdymosi poreikiy turinc¢iais mo-
kiniais, pasitla ir iSanalizuoti jy teigiamus ir neigiamus aspektus dalyviy pozit-
riu.

Autoriaus el. pastas susirasinéjimui: m.dud@interia.pl
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Abstract

The study presents the results of the research examining the educational needs of the
teachers and their interest about the themes of courses and educational programmes in
connection with actual needs arising from changes in the Slovak education system due
to the gradual promotion of inclusion. The main research method was the questionnaire
aimed at detection of primary level teachers’ needs for the professional development
and trainings, the identification of primary education teachers’ needs for successful
implementation of inclusion in the learning of the pupils from socially disadvantaged
backgrounds. This study presents if there exist statistically significant differences in
self-reflexive perception of the need to improve in topics related to the implementation
of inclusive education and the characteristics of respondents (age, length of the teaching
practice, willingness to grow personally and to educate).

Keywords: educational needs, inclusion, further education of teachers.

Introduction

The education of pedagogical workers and their preparation for teaching
the pupils with special educational needs and for inclusive education itself
is one of the necessary measures in implementing inclusive education. The
researches (Scruggs & Mastropieri, 1999; Leopold & Hange, 1996; Trump &
Hange, 2019; Travers et al. 2010) and also the opinions of experts (Anderlikova,
2015; Dudek, 2018) emphasize that there is a need for teacher training focused
on their attitudes to individuals with disability and on individuals from other
ethnic groups and education in the use of correct methods and strategies and
realization of inclusion. Non-formal education, continuous education, trainings
and courses and workshops can respond quickly to the needs of the current
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social situation and to changes in education. In Slovakia, we have gradually
enforced and introduced inclusive education that is why we investigated
whether there is the need to acquire new knowledge related to this fact, whether
teachers are also aware of it and what their real educational needs are now.
The choice of the training topic is in their hands. Up to now, the most desirable
topics were ICT use and innovative methods. This is not only confirmed by
our experience but also by the previous researches. The research to identify
educational needs of pedagogical workers in 2010 showed that in a given period
they were interested in ICT related topics in their work and in their professional
development (57,9%), in self-evaluation of the pupil (35%), in identification of
education style of the pupil and his/her individual educational needs (33,9%)
(TALIS, 2019).

International research TALIS from 2013 showed that the greatest interest
of teachers in Slovakia are in further education and in teaching of pupils with
special educational needs. They are also quite interested in getting ICT skills
which is consistent with the results of the aforementioned research from 2010
(Valent & Sabo, 2011).

The implementation of inclusion in schools in Slovakia is also associated
with a need to integrate Roma pupils living in marginalized Roma communities.
The interest in education topics and needs was surveyed by Rosinsky, Klein and
Sramova (2009). Teachers of Roma pupils showed an interest in learning more
about the Roma culture if they were offered a course. However, they do not seek
such information themselves. Teachers do not use topics in their subjects that
specifically affect the Roma (except music education). The research of Kaleja
(2015) can be mentioned in the context of our study whose aim was to analyze
the preparation of the basic school teachers in the Czech Republic in terms of
pedagogical orientation (on social exclusion and disadvantage) of their field
practice and the teachers’ perspective of inclusion. We present the research
results related to the topic of our research study. Out of the interviewed
teachers, up to 84% declared that they are not well oriented in special education
techniques with the pupils with special educational needs. As many as 85% of
educators stated that they were not oriented in compensatory and support
measures for pupils with special education needs (Kaleja, 2015). From the point
of the aforementioned results the need of teachers’ further education and their
preparation for the work of pupils with special needs and inclusive education
arises, too.

Within the National project Education for Inclusion of pedagogical workers
for marginalized Roma communities, the research (Petrasova et al.,, 2012) was
realized that was examining educational needs of pedagogical and professional
workers working with pupils from marginalized Roma communities in the very
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early days of inclusion enforcement. The research results confirmed the interest
of pedagogical workers who educate Roma pupils in further education in the
field of pupils from marginalized Roma communities (MRC), mainly through
workshops and lectures. They prefer a combined form of education combining
self-study and acquiring knowledge and practical experience by the present
form. Primary education teachers prefer these topics in terms of content:
education forms and methods of pupils from marginalized Roma communities,
modernization of education of pupils from MRC, the cooperation of school and
family from MRC, effective communication with the parents of pupils from MRC
and the development of the interests and needs of pupils from MRC. Teachers
use mainly teaching resources they get from websites, e.g. Zborovna.sk, or buy
them (books, CDs, etc.).

There is a question, what educational needs do the teachers of primary
education have in the present? Or, under the influence of more frequent inclusion
of pupils with special educational needs and the inclusion enforcement, do they
feel the need to improve themselves in the themes related to inclusion?

In this context, the following questions are formulated as research questions:

e What is the level of interest of primary education teachers in career
development and trainings?

e In what topics do primary education teachers see the need for
improvement in the implementation of inclusive education?

e Arethere statistically significant differences in the need for improvement
inindividual topics withrespecttoindividual demographiccharacteristics
(age, length of educational practice, etc.) of primary education teachers?

e Is there a statistically significant relationship between age and the
interest in the themes of trainings?

The main objective is to identify and analyze educational needs of primary
education teachers in relation to the implementation of inclusion in schools.

Intermediate objectives:

1. Todetermine primary education teachers’interestin career development
and trainings.

2. To identify educational needs of primary education teachers to
successfully implement inclusion when working with pupils from
socially disadvantaged backgrounds.

3. To determine if there are statistically significant differences in the
self-reflective perception of the need to improve topics related to the
implementation of inclusive education with regard to the characteristics
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of respondents (age, length of educational practice, willingness to grow
and educate personally).

To meet our third objective, we have statistically tested the four hypotheses
that arose from the study of literature (cited literature in the theoretical part of
the article) and experience of the research study authors from the field.

Hypotheses:

H1. There exists statistically significant negative dependence between
age and the need to educate teachers in selected areas (communication in
the Roma language, creation of individual teaching tools, history and culture
of Roma people, making of inclusive climate in school, work with pupils with
disabilities, adapting the content to the capabilities of pupils from SDB (socially
disadvantaged backgrounds)).

H2. There exists statistically significant negative dependence between the
length of the teaching practice and the need to educate teachers in at least one
of selected areas.

H3. There exists statistically significant positive relation between the
willingness to develop personally and to educate and the need to educate in
different areas.

H4. There exists statistically significant dependence between age and the
interest in training topics.

Methodology

We conducted empirical quantitative exploratory research. To get the
data anonymous, we used a non-standardized self-constructed questionnaire
distributed in printed form and as an on-line questionnaire. Data collection
took place in May-September 2017 in KoSice and PreSov regions in Slovakia.
In terms of content, the questionnaire was aimed at obtaining data on the
recognition of interest in education among pedagogical employees to identify
specific educational needs with regard to the implementation of inclusion at
present. In addition to demographic data, the questionnaire contained items
devoted to training opportunities for pedagogical employees, the part was
devoted to their educational needs and interest in the training topics mentioned
by us. Inclusive education concerns all pupils but the questions were needed to
formulate specifically for individual pupil groups in order to identify differences
and problems in education of pupils with special educational needs. Therefore
we focused on working with pupils from socially disadvantaged background, on
this basis, we also selected a sample of the research.
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The research results presented in the study were obtained as part of greater
research to identify and analyze the needs of pedagogical employees of primary
education with regard to inclusion and evaluation of the conditions of inclusion
at their school.

The obtained data were processed calculating absolute and relative
frequency (percentage). Likert (five stage) scale was used in three items,
where 5 means the strongest agreement with statements and 1 is the lowest
value, here we used arithmetic average, median, mode, standard deviation and
others. We used Spearman correlation coefficient to process data for the third
intermediate objective.

Characteristics of the research sample

With regard to the focus of the research on working with pupils from socially
disadvantaged backgrounds (SDB), for the research sample we selected the
pedagogical employees of Presov and KoSice self-governing regions of the SR,
in which the largest representation of persons from SBD in the country occurs.

The research sample was compiled on the basis of the convenience sampling,
the total number of respondents was 183. The majority of the respondents have
a university degree according to the legislation of the Slovak Republic, 3,8% of
them still have not reached the given level of education (Table 1). The average
age of the respondents is 43,8 years (Graph 1).

Table 1
Education of respondents
N %

Valid Bachelor 2 1,1

Master 175 95,6

Doctor 1 ,5

Secondary 5 2,7

Total 183 100,0

(Source: own processing)
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Fig. 1. Composition of respondents in terms of age

Results and discussion

For finding the interest of the teachers of primary education in their
professional growth, we first detected how self-reflexively they assess the
level of five selected personality qualities. Among them, we also intentionally
included the willingness of further learning and personal growth. This ability
of the teachers has been acknowledged as the best and alike with the flexibility
(arithmetic average 4,15), behind them was the ability of motivation (4,01),
after that leadership (3,88) and they consider their ability to manage and
cope conflicts (3,87) as the worst one. All skills have been recognized as above
average. According to this research, 42,6% of the respondents have rated
their willingness to continuing education and personal growth by the highest
possible scoring evaluation (5 points) and other 36,1% consider this their
ability rather better than worse. Negative assessment is given only by 5.4% of
the respondents. As shown in Table 2, teachers can gain information related to
professional growth most often through the internet. Up to 90,2 % of them do
so. A numerous part of the participants (75,4%) gain information from friends
and colleagues. Only a small part of the teachers use resources, such as print
(21,9%) and occasionally they use leaflets and brochures (15,8%).
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Table 2
Sources of obtaining information about possibilities
of professional growth
N %

Internet 165 90,2

Friends and colleagues 138 75,4

Print 40 21,90

TV and media 38 20,8

Leaflets and brochures 29 15,8

I do not care about it 1 0,5

(Source: own processing)

Teachers get information about the opportunities for professional growth
to the largest degree from the school management (88,0 %). Only 10,4 percent
of the respondents stated that they do not receive this information. The second
source are the methodical-pedagogical centres (66,7%). Expressively to a lesser
extent the information come to them from heads of subject commissions and
methodical associations (45,4 %) and the least from the universities and high
schools (21,9 %). Here there is a place for improvement in the promotion of the
educational activities of universities and high schools.

Although not all the teachers obtained information on education and
professional opportunities from the school management, they considered the
support from their side in a given area to be sufficient. We found out that 91,8
% of teachers agree with this fact.

Respondents are interested in education in the form of training (not
indicating themes). In the questionnaire it was confirmed by 87,98 % of them.

For the participation of teachers in training and continuing education the
consentofthe employeris necessary. According to the 55,7 % of the respondents,
their superior would certainly allow to attend training courses on the currently
relevant topic of inclusion and the other 33,9 % assume that they would be
mostly allowed by the school management (see Table 3).
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Table 3

Degree of possibility that the employer allows to participate
in training courses

N % Valid %
I do not know 4 2,2 2,2
No 7 3,8 3,8
Valid Rather not 7 3,8 3,8
Mostly yes 62 33,9 34,1
Yes 102 55,7 56,0
In total 182 99,5 100,0
Missing 1 ,5
Sum 183 100,0

(Source: own processing)

For the recognition of the educational needs of teachers of primary level
of the school system, we first detected what is according to them different in
working with pupils from SDB in comparison with working with the others ones.
In this item, we focused only on the given group of pupils, as in the examined
region they represent a numerous group, that has to be trained in schools of
the main educational stream. According to the teachers, the most frequently
reported difference is the need for the individual access (16,39%), the weak
preparation of pupils for lessons (16,39%), the work for teachers is more
demanding (15,85%), pupils need more time for practising learning (14,21%),
pupils are not interested in learning (12,57%), pupils have a weak vocabulary
and barriers in communication (10,38). The teachers assessed that this work is
different because of the fact that communication and cooperation with parents
is more difficult (12,02%), they have to prepare materials and teaching aids
(9,84%), pupils need more motivation and support (8,74%), also because the
parents do not encourage their children to study (7,65%). As a problem, they
have mentioned also the fact that pupils are not clean and they have very low
hygienic habits (6,01%), sometimes pupils are hungry and sleepy (5,46%). Only
4,92 respondents did not answer to the given item in the questionnaire.

Teachers with pupils from socially disadvantaged backgrounds are facing
many problems. For teachers with this experience we found out what are their
main, the most common (everyday) problems. Out of a total of 183 respondents,
158 (86,34%) had at least one year’s experience in working with such pupils.
According to their answers, the most common problems are: unpreparedness
for teaching and the fact that they are not doing their homework (27,22% of the
respondents in the practice with pupils from SDB), lack of interest in education
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and lack of motivation (24,68%), frequent absences (24,68%), and problems
with bad behaviour and discipline (19,62%). Other problems are not bringing
education aids (15,19%), lack of interest of their parents (13,29), problems with
hygiene (13,29%). Minority of teachers see problems in the language barrier
and in the low level of pupils’ communication (7,59%), pupils do not want to
cooperate (5,06%), they have problem to concentrate and to keep attention,
parents’ neglect of pupils, pupils do not have the school habits (identically
4,43%). Only 1,27% of the teachers with the practice of these pupils stated that
they had no problems, 6,96% of the teachers did not answer. Overall, teachers
reported 38 different problems (Graph 2).
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Fig. 2. The most frequent problems of teachers working with pupils from
socially disadvantaged backgrounds

(Source: own processing)

In the aspect of the implementation of inclusion, teachers consider as
appropriate to improve mainly in topics such as the creation of individually
teaching aids (worksheets and so on). In the aspect of the needs and possibilities
of pupils from SDB (arithmetic average 3,91, modus 5, it means the highest
possible value), adapting the content of the curriculum to the abilities of pupils
with SDB (3,85%), work with pupils with disabilities, pupils with developmental
disorders of behaviour (3,83%). They showed less interest in creation of
inclusive climate of the classroom (arithmetic average 3,56). They consider the
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least necessary in their work with pupils the improvement in Roma history and
culture and in communication in Roma language as a supporting language to
overcome language barriers (modus1). Except for the last mentioned, according
to the teachers, all of them are needed above average (Graph 2).
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Average

Work with  Adaptationof Creation of Communication History Creation of
health thecontent  individually inRoma and culture inclusive
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possibilities people
of SDB pupils

Fig. 3. Self-reflective evaluation of the need to improve
oneself in inclusive them

To verify their interest about inclusion related themes, we offered to the
respondents eight different trainings with the question - in what type of training
do you have interest (we thought the content of this training)? Likert (five stage)
scalewas used here, where 5 means the strongestagreement with statements and
1is the lowest value. Purposely among them we have also included the topics of
innovative methods and information communication technologies that are very
popular and searched topics among teachers. Teachers of primary education
manifested the greatest interest in new innovative methods (arithmetic average
3,99), motivation oriented training, psychohygiene, personality development of
pupil and teacher (3,83), and training about new modern technologies (3,81).
Here, the results of recent researches that these topics are the most popular
among respondents were confirmed. In lower positions there were topics of
less interest related to work with pupils with special educational needs that
are needed during inclusive education. They were about working with pupils
with special developmental learning disorders (3,63), working with pupils
with behavioural disorders (ADHD, ADD), the average is 3,61. Significantly less
interest is in working with pupils of SDB (3,36) and working with pupils with
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health disorders (3,25). The lowest interest of the respondents was shown in
training focused on inclusion and inclusive education (3,21).

Table 4
Degree of interest in training topics
Mini- | Maxi- Std. Std. De-
N Mean -
mum | mum Error viation

New innovative methods 178 |1 5 3,99 ,086 1,145
Work with modern 171 |1 5 381 |,093 1,218
technologies
Training in motivation,
psychohygiene, personality 173 |1 5 3,83 [,092 1,206
development
Inclu519n and inclusive 177 11 5 321 090 1196
education
Work with pupils of SDB 179 |1 5 3,36 |,093 1,244
Work with pupils with health 177 11 5 325 | 096 1,282
disorders
Work with pupils with
behaviour disorders (ADHD, [175 |1 5 3,61 ,090 1,193
ADD)
Work with pupils with
special development learning (172 |1 5 3,63 ,098 1,284
disorders

(Source: own processing)

To realize the third intermediate objective we have found out whether the
need to improve in the above-mentioned topics is related to age and the length
of educational practice.

H1. There exists statistically significant negative dependence between
age and the need to educate teachers in selected areas (communication in
the Roma language, creation of individual teaching tools, history and culture
of Roma people, making of inclusive climate in school, work with pupils with
disabilities, adapting the content to the capabilities of pupils from SDB (socially
disadvantaged backgrounds)).

Based on Spearman correlation coefficient here the correlation between age
and the need to educate in the above areas of education was not confirmed. The
dependence does not exist, the hypothesis was not confirmed.

H2. There exists statistically significant negative dependence between the
length of the teaching practice and the need to educate teachers in at least one
of selected areas.
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There is a statistically significant relation between the length of educational
practice (negative, r = -0,197; p= 0,008) and the need to educate in Roma
language, because the respondents with longer educational practice considered
the education in this area as less necessary. For other areas, the dependence has
not been confirmed (Table 5).

Table 5

Relation between the length of the educational practice and the need to
educate in selected areas with regard to the implementation of inclusion
based on the Spearman correlation coefficient

p-va-
lue

Work with pupils with disabilities and disorders (health
disability, pupils with special developmental disorders, with |-0,036 |0,634 |180
behavioural disorders).

Adaptation of the educational content to individual needs and
possibilities of the children from SDB (Roma pupils).

Creation of individually adapted teaching aids (work sheets
and so on) in regard to the needs and possibilities of the -0,007 (0,921 |180
children from SBD (Roma pupils).

-0,010 |0,893 |180

Communication in the Roma language as a supporting
language for the reduction of the language barriers.
History of Roma people, their culture and particularities of
Roma family

-0,197* {0,008 | 180

-0,054 |0,471 |178

Creation of an inclusive climate in the classroom (anti-
prejudice education, multicultural education, extremism and |-0,150* |0,050 171
So on).

r - correlation coefficient
(Source: own processing)

H3. There exists statistically significant positive relation between the
willingness to develop personally and to educate and the need to educate in
different areas.

We found the teachers which were more willing to educate themselves and to
grow personally, they were interested in communication in the Roma language
(Table 6). On other topics such as the history of the Roma and the creation of an
inclusive climate and so on, the relationships have not been confirmed.
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Table 6

The relationship between the need to educate in individual fields and
self-evaluation of the willingness of teachers to grow and educate on the
basis of Spearman correlation coefficient

Willingness of further
education and
personal growth

Work with pupils with disabilities and r 0,114

disorders (health disability, pupils with special |p-value |0,132

developmental disorders, with behavioural 177

disorders). N

Modification of the education content to r 0,139

individual needs and possibilities of the p-value |0,066

children from SDB. N 177

Creation of individually modified aids r 0,132

(worksheets and so on) in regard to thr needs | p-value |0,080

and possibilities of children from SDB (Roma 177

pupils). N

Communication in the Roma language as a r 0,176

supporting language to overcome language p-value (0,019

barriers. N 177

(Source: own processing)

H4. There exists statistically significant dependence between age and the

interest in training topics.

The hypothesis was verified by Spearman correlation coefficient. The
dependence was confirmed in motivation, psychohygiene, personality
development, work with pupils with behavioural disorders (ADHD, ADD), work
with pupils with specific developmental learning disorders (level of significance
0,01). In all four topics there was negative dependence, it means that older
respondents have less interest in the given fields.
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Table 7

Results of Spearman correlation coefficient about the dependence
between age and interest in individual training courses

r p-value | N
New innovative methods -,044 ,281 177
Work with modern technologies ,008 ,461 170
Training on motivation, psychohygiene, personality growth |-,160* |,018 172
Inclusion and inclusive education -,008 ,458 176
Work with pupils from SDB -,049 ,259 178
Work with pupils with health disorders -,176** |,010 176
Work with pupils with behavioural disorders (ADHD, ADD) |-,166* |,015 174
Work with pupils with special developmental learning di- |-,137* |,037 171
sorders

r=correlation coefficient
(Source: own processing)

Discussion

Teachers of primary education in Slovakia are aware of the need of
professional development and further education and it belongs to their
positive features what they expressed by self-evaluation in our research.
Most teachers are interested in training (without specifying themes), for their
participation they receive support from the school management. Information
about the possibilities of professional growth is offered only to a little part of
teachers because one-tenth of the teachers do not receive information from
their management. Very little information is available to teachers from higher
education institutions. Here there is a space for improvement and promotion of
their activities by universities.

In spite of the increasing benefits and need for inclusion in Slovakia, teachers
of primary education showed greater interest in training on using innovative
methods and ICT, the same as it was according to the research in 2010 (Valent &
Sabo, 2011). There was much less interest in training on inclusion and in work
with individual groups of pupils with SDLD. Just the last mentioned topics were
among the most requested according to the results of Slovak teachers based on
the largest international research TALIS from the year 2013 (TALIS, 2014). This
has not been confirmed in our research. The teachers of mainstream schools
in connection with inclusion emphasize that they are not special teachers and
they are not experts in working with pupils with disabilities as confirmed by the
research from the neighboring Czech Republic (Kaleja, 2015).
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The educational needs of primary school teachers for successful
implementation of inclusion in working with pupils from socially disadvantaged
backgrounds represent the fields: creation of individually modified aids
(worksheets and so on) regarding the possibilities and needs of pupils from
SDB, content modification to possibilities of the pupils from SDB (3,85), work
with pupils with health disorders - with disabilities, special developmental
learning disorders, behavioural disorders. They see less need for improvement
in creation of inclusive climate of class. Teachers of primary education do not
consider it necessary to improve communication in the Roma language. As
very low they also consider the need to improve knowledge of the history of
the Roma, their culture and specifics even though teachers working with such
children were represented among the respondents.

For the achievement of the third partial objective we examined whether
there were statistically significant differences in self-reflexive perception of the
need to improve in topics of the implementation of inclusive education with
regard to characteristics of the respondents. Hypothesis 1, that there exists
statistically significant negative dependence between age and the need to
educate teachers in selected areas, was not confirmed. The need for inclusive
education in selected areas is not dependent on the age of the respondents.

There exists statistically significant negative dependence between the
length of the educational practice and the need for education of teachers at
least in one of the selected areas. Teachers with longer experience have less
need to improve in the communication in the Roma language as a supporting
language. Also there exists statistically significant positive relation between
the willingness to grow personally and the need to educate in individual fields.
The third hypothesis was confirmed. Teachers who rated themselves as more
willing to grow and educate have a greater need to improve the communication
in the Roma language.

The respondents’ age affects their interest in training topics that the
respondents would choose. Consequently, the fourth hypothesis was confirmed.
Older respondents have less interest in topics of working with pupils with
specific developmental learning disorders, work with pupils with behavioral
disorders (ADHD, ADD), work with pupils with health disorders and motivation,
psychohygiene, growth of personality.

Conclusions

Finally we can state, although teachers of primary education self-reflectively
assess the willingness of further education and personal growth to be very
high, they nevertheless show little interest in training and education on
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inclusive education and work with pupils with social and health disadvantages.
First of all, teachers who are older or have more years of experience with
children with specific educational needs are not interested in education on
these topics. Training providers, who are now aware of the growing need to
address such topics and prepare non-formal and in-service training for teaching
staff for inclusion, face a challenge how to motivate them to participate. The
scope of offered educations is wide and it is up to the teacher and the school
management what education they choose. Offering training for pupils with
special educational needs and inclusion requires better promotion and more
interesting ‘advertising’ inviting participants, high-grade trainers and engaging
training content realized through experiential learning and other innovative
strategies.

In view of the above, we are of the opinion that the best way in the field of the
creation of inclusive educational trainings and its essence appears to select the
following - not only education providers but especially specific trainers should
implement the concrete and direct communication with teachers of pupils from
socially disadvantaged backgrounds in which they would get feedback from
teachers which topics related to inclusion are urgent and necessary for them.
According to their requirements, they would subsequently create educational
and training activities, where there would be of greater motivation and also
of higher participation. However, it also depends on the specific lecturer who
implements the training. We would like to emphasize that there should be a
dialogue with the teacher during education so that the teacher can also be
active and actively contribute to the issues that concern him/her and which he/
she understands very well.

The ambition of the authors of the paper in their further research work is
to map out the offer of specific trainings aimed at working with pupils with
special educational needs and to analyze their positives and negatives from the
perspective of participants.

The article was prepared as part of the VEGA project, 1/0522/19, Creation of
an inclusive environment in kindergarten and inclusive approaches in diagnostics
and in stimulating the development of socially disadvantaged children.
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EDUCATIONAL NEEDS OF THE PRIMARY EDUCATION TEACHERS IN
INCLUSIVE EDUCATION OF THE PUPILS FROM SOCIALLY DISADVANTAGED
BACKGROUNDS IN SLOVAKIA
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Eva Dolinska, Mieczyslaw Dudek
Catholic University in Ruzomberok, Slovakia

Summary
The education of pedagogical workers and their preparation for teaching

the pupils with special educational needs and for inclusive education itself
is one of the necessary measures in implementing inclusive education. The
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study presents the results of the research examining the educational needs of
the teachers and their interest about the themes of courses and educational
programmes in connection with actual needs arising from changes in the Slovak
education system due to the gradual promotion of inclusion.

There is a question, what educational needs do the teachers of primary
education have in the present? Or, under the influence of more frequent inclusion
of pupils with special educational needs and the inclusion enforcement, do they
feel the need to improve themselves in the themes related to inclusion? In this
context, the following questions are formulated as research questions: What
is the level of interest of primary education teachers in career development
and trainings? In what topics do primary education teachers see the need
for improvement in the implementation of inclusive education? Are there
statistically significant differences in the need for improvement in individual
topics with respect to individual demographic characteristics (age, length of
educational practice, etc.) of primary education teachers? Is there a statistically
significant relationship between age and the interest in the themes of trainings?
The main objective is to identify and analyze educational needs of primary
education teachers in relation to the implementation of inclusion in schools.

Intermediate objectives: To determine primary education teachers’
interest in career development and trainings. To identify educational needs of
primary education teachers to successfully implement inclusion when working
with pupils from socially disadvantaged backgrounds. To determine if there are
statistically significant differences in the self-reflective perception of the need
to improve topics related to the implementation of inclusive education with
regard to the characteristics of respondents (age, length of educational practice,
willingness to grow and educate personally). To meet our third objective,
we have statistically tested the four hypotheses that arose from the study of
literature (cited literature in the theoretical part of the article) and experience
of the research study authors from the field.

We conducted empirical quantitative exploratory research. To get the
data anonymous, we used a non-standardized self-constructed questionnaire
distributed in printed form and as an on-line questionnaire. Data collection
took place in May-September 2017 in KoSice and PreSov regions in Slovakia.
The research results presented in the study were obtained as part of greater
research to identify and analyze the needs of pedagogical employees of primary
education with regard to inclusion and evaluation of the conditions of inclusion
at their school

Teachers of primary education self-reflectively assess the willingness of
further education and personal growth to be very high, they nevertheless show
little interest in training and education on inclusive education and work with
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pupils with social and health disadvantages. In view of the above, we are of the
opinion that the best way in the field of the creation of inclusive educational
trainings and its essence appears to select the following - not only education
providers but especially specific trainers should implement the concrete and
direct communication with teachers of pupils from socially disadvantaged
backgroundsinwhichtheywould getfeedback fromteacherswhichtopicsrelated
to inclusion are urgent and necessary for them. According to their requirements,
they would subsequently create educational and training activities, where there
would be of greater motivation and also of higher participation. However, it also
depends on the specific lecturer who implements the training. We would like to
emphasize that there should be a dialogue with the teacher during education
so that the teacher can also be active and actively contribute to the issues that
concern him/her and which he/she understands very well.

The ambition of the authors of the paper in their further research work is
to map out the offer of specific trainings aimed at working with pupils with
special educational needs and to analyze their positives and negatives from the
perspective of participants.

The article was prepared as part of the VEGA project, 1/0522/19, Creation of
an inclusive environment in kindergarten and inclusive approaches in diagnostics
and in stimulating the development of socially disadvantaged children.
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