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Anotacija

Straipsnyje pristatomas paaugliy, turinciy autizmo spektro sutrikimy (ASS), soci-
aliniy ir profesiniy jgiidziy tyrimas. Buvo istirta keturiasdeSimt 13-17 mety amziaus
ukrainieCiy paaugliy, taikant jaunuoliy ir suaugusiyjy psichologinio ir edukacinio pro-
filio (angl. Psychological and Educational Profile for Youth and Adult, AAPEP) charakte-
ristikos metoda. Be to, tuo pac¢iu metodu buvo istirta 40 jprastos raidos jy bendraamziy,
kurie traktuoti kaip kontroliné grupé. Buvo nustatyta, kad 40 % ASS turinciy paaugliy
turéjo patenkinamus profesinius jgiidZius. Nepaisant to, jy emociniai rodikliai buvo kur
kas zemesni lyginant su atitinkamais rodikliais, kuriuos demonstravo jprastos raidos jy
bendraamziai, taip pat buvo nustatyta neigiama dinamika amziaus atzvilgiu. ASS turin-
Ciy paaugliy Zemi emocinés raidos ir funkcinés komunikacijos jgtdziy rodikliai apriboja
ju ateities jsidarbinimo galimybes bei reikalauja psichologinés ir socialinés paramos.

Esminiai Zodziai: autizmo spektro sutrikimai, paaugliai, profesiniai jgiidZiai, socia-
liné kompetencija.

Jvadas

Siandien Zmoniy, turinéiy autizmo spektro sutrikimy (ASS), jdarbinimas
atviroje darbo rinkoje yra ribotas ne tik Ukrainoje, bet ir Europos Sajungos sa-
lyse. Pazangos buvo pasiekta issivysciusiose Europos Salyse (Vokietijoje, Dani-
joje, Lenkijoje, Italijoje), atlikus bandomaji jdarbinimo projektg ir panaudojant
Siy asmeny potencialg informaciniy technologijy kompanijose. Kaip bebiity,
ASS turinciy asmeny, gavusiy darba tokiose kompanijose, skaicius siekia kelias
deSimtis. Dél Sios priezasties paaugliy, turinc¢iy ASS, profesinis orientavimas ir
profesinis mokymas isliks svarbia uzduotimi (Taylor et al., 2012). Mokiniy, tu-
rinciy specialiyjy poreikiy, profesinio apsisprendimo ugdymas aptariamas dau-
gelyje mokslo darby (Yezhova, 2017; Ostrovska & Ostrovskii, 2017; Ostrovska,
Ostrovsky & Saiko, 2017; Baranauskiené & Jankuté, 2013; Syriopoulou-Delli,
2016; Cole, 2015).
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Profesinio ugdymo formavimo problema ir asmeny, turin¢iy negalia, pro-
fesinés reabilitacijos teisinis reglamentavimas Ukrainoje buvo istirti (Yezhova,
2005). Si mokslininké analizavo, kaip tobulinti vidurinés mokyklos mokiniy
profesinj rengima, siekiant suteikti kokybiSkesnj mokyma paaugliams, turin-
tiems specialiyjy poreikiy, kad jie galéty savarankiskai gyventi ir dirbti.

Pastaruoju metu vykstantis profesinio orientavimo procesas, skirtas ne tik
specialiyjy poreikiy turintiems vaikams, bet ir viduriniy mokykly mokiniams,
yra apibudinamas keletu problemy ir sunkumy. Néra profesinés diagnostikos
konsultacijy, susijusiy su biisimu profesijos pasirinkimu; ugdymo specialisty
naudojama edukaciné bazé yra nepakankama ir nevisiskai sukomplektuota,
nepaisant didziulio informaciniy technologijy potencialo. Vaiky, turinc¢iy speci-
aliyjy poreikiy, atveju profesinio orientavimo problema ir profesijos pasirinki-
mas yra komplikuoti, kadangi kiekvienu atveju biina daugiau kontraindikacijy
tam tikry profesijy atzvilgiu nei jy bendraamziams.

R. Afanasyeva yra jsitikinusi, kad, norint tikslingai pasirinkti karjerg, buti-
na asmenybés profesinio orientavimo procese suformuoti pradine profesine
aplinka. Mokymo ir tobuléjimo metu $i aplinka transformuojama ir plétojama,
formuojant tiek individualius profesinius asmenybés bruoZus, tiek ir individo
profesine orientacijg kaip visumg (Afanasyeva, 2011).

Profesinis orientavimas yra valstybiniy priemoniy sistema. Ji sukurta tam,
kad isspresty uzdavinius, susijusius su personalo racionaliu panaudojimu, op-
timalia vieta. Kadangi profesinis orientavimas néra atskiras mokslas, jis nau-
dojasi ekonomikos, psichologijos, pedagogikos ir medicinos sri¢iy duomenimis.
Profesinio orientavimo efektyvumag lemia:

e asmens motyvacija renkantis profesijg (interesai, siekiai, nuostatos, kt.);
e asmens gebéjimy ir kity asmeniniy charakteristiky analizé;

e tam tikro profilio specialisty poreikio reitingavimas kiekviename visuo-
menés raidos etape.

Bet kuris korekcinio darbo su specialiujy poreikiy turinciais vaikais ir jy pro-
fesinio orientavimo aspektas, jskaitant ir mokiniy giluminiy tyrimy atlikima,
profesinis orientavimas nejsivaizduojami be jy ypatybiy suvokimo.

Daugumos mokiniy, turinciy negalig, Zymiai sumazéjes darbingumas: jie
greitai pavargsta, iSsiblasko, jiems truksta energijos atliekant fizine veiklg. Tai
gali biiti paaiskinama ne tik nepakankama fizine raida, bet ir emocinés-motyva-
cinés srities raidos problemomis, kurios lemia negebéjima pademonstruoti mo-
tyvacija tada, kai jos reikia. Yra mokiniy, turinciy judéjimo sutrikimy, jy judesiai
suvarzyti ir sulétéje. Ypatingo démesio reikalauja vaikai, turintys mokymosi ne-
galia. Jie daznai laikomi netinkamais profesiniam mokymui. Nepaisant to, Sie
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vaikai turi tokiy teigiamy savybiuy, kaip stropumas, meilé darbui, kantrybé, pasi-
Zymi didele psichologine iStverme, kuri pasireiskia tuo, kad mokinys gali dirbti
tol, kol pasiekia norima rezultata.

Pasak Maller (2010), nejgaliy mokiniy profesinis orientavimas ir savivoka
yra specifiniai. Dél Sios priezasties jy profesinis orientavimas turéety buti grin-
dziamas Siomis ypatybémis ir nukreiptas ne tiek j konkrety profesinj orienta-
vima, bet j psichologinio pasirengimo savarankiskam gyvenimui formavima, jy
socialinés kompetencijos plétote, socialinj aktyvuma, atsakomybés prisiémima
uZz save, savo ateitj ir darbingg gyvenimo btida apskritai.

Pagrindiné paaugliy, turin¢iy ASS, problema jy profesinio pasirinkimo as-
pektu yra socialinés kompetencijos trikumas.

Tyrimo tikslas yra nustatyti ukrainieciy paaugliy, turinciy ASS, fizinés, ko-
gnityvinés ir emocinés raidos rodiklius ir jy poveikj socialiniy kompetencijy ir
pradiniy profesiniy jgtidziy formavimui.

Galima suformuluoti tokig tyrimo hipoteze: profesiniy jgiidziy lygis tiesio-
giai priklauso nuo ASS turinciy paaugliy socialinés kompetencijos lygio.

ASS turinciy asmeny socialinés kompetencijos formavimo meto-
dologija

Socialinés kompetencijos formavimo(si) lygis gali biiti nustatomas pagal tam
tikry komponenty raida:

e asmeniniai komponentai: emocinis ir motyvacinis reguliavimas, asmeni-
nis aktyvumas, motyvacija sékmei;

e kognityvinis komponentas: asmenybés bruozy, kurie leidzia asmeniui
sékmingai socializuotis, raida; sagveikos su Zmonémis biidy Zinojimas;

e dorovinis ir vertybinis komponentas: vertybiniy orientacijy ir tiksly bu-
vimas;

e aktyvumo komponentas: gebéjimas analizuoti sgveikos tarp Zmoniy si-
tuacijas; verbalinés ir neverbalinés raisSkos adekvatus vertinimas savei-
kos su kitais asmenimis metu; gebéjimas prognozuoti savo veiklos re-
zultatus ir kity Zmoniy elgseng; gebéjimas kontroliuoti komunikavima;
socialinio orientavimosi veikly buvimas.

Galima manyti, kad Zmoniy, turinc¢iy negalig, adaptacijos visuomenéje sudeé-
tingumas i$ esmés kyla dél jy socialinés kompetencijos nepakankamumo. Autiz-
mo sutrikimy turintys asmenys dazniausiai susiduria su biidingais sunkumais
socialinés sgveikos ir saviraiskos metu, kuriuos lemia jy individualis tipiski no-
zologiniai bruozai. Autizmas yra daugelio mokslo sri¢iy mokslininky, ugdymo
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ir socialiniy moksly instituty (Syniov ir Shulgenko, 2012; Sheremet ir Bazyma,
2015; Skrypnyk, 2015; Lebedinskaya ir Nikolskaya, 1991; Ivanov, Dem’yanchuk,
ir Dem’yanchuk, 2004; Rajner ir Wroniszewski, 2002) analizuotas reiskinys.
Nepaisant to, asmeny, turinciy ASS, problemy supratimo ir priémimo lygis vi-
suomenéje apskritai ir daugiapakopéje ugdymo sistemoje yra Zemas. Asmuo,
turintis ASS, pasireiskia kaip specifinés psichinés sandaros asmuo. Siy asmeny
elgsenos ir raidos stebéjimas parodo, kad socialiné kompetencija yra svarbus
vidinis iSteklius sprendziant ASS turinc¢ios asmenybés sociopsichologines pro-
blemas. Siaip ar taip, moksliniy publikacijy analizé rodo, kad triiksta moksliniy
tyrimy psichologiniy salygu, kurioms esant plétojama ASS turincio asmens so-
cialiné kompetencija kaip ju socializacijos komponentas, aspektu.

Laikydamiesi suvienodintos prieigos prie tyrimo rezultaty analizés, paren-
géme struktiirinius asmeny, turin¢iy ASS, socialinés kompetencijos komponen-
tus (Ostrovska, 2012) (1 pav.).

Asmeninis
komponentas

Aktyvumo Socialiné Kognityvinis

komponentas kompetencija komponentas

Moralinis
vertybinis
komponentas

1 pav. Asmens, turincio ASS, socialiniy kompetencijy struktira

Atsizvelgiant | pateikta schema, galima istirti paaugliy, turinc¢iy ASS, kogni-
tyvinius, fizinius ir emocinius rodiklius, kurie nurodo, kaip formuotysi jy socia-
liné kompetencija.

Remdamiesi nustatytais struktiiriniais komponentais, nustatéme tris Siy as-
meny socialinés kompetencijos formavimo(si) lygius (nuo auksciausio iki Ze-
miausio):

e socialinés kompetencijos formavimo(si) I lygis: neZymis jvairiy sriciy

struktiiriniy socialinés kompetencijos komponenty sutrikimai;
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e socialinés kompetencijos formavimo(si) II lygis: vidutiniai jvairiy sriciy
struktiriniy socialinés kompetencijos komponenty sutrikimai;

e socialinés kompetencijos formavimo(si) III lygis: Zymi jvairiy sriciy
struktiriniy socialinés kompetencijos komponenty deviacija.

Tokios prieigos taikymas leidzia identifikuoti darbo su kiekvienu konkreciu
asmeniu prioritetines sritis, plétoti sékmingiausias sritis ir optimizuoti darba
su ASS turinciais asmenimis apskritai.

Paaugliy ir jaunuoliy, turinciy ASS, socialiniy ir profesiniy gebé-
jimy diagnostikos metodas

Paaugliy ir jaunuoliy, turin¢iy autizmo spektro sutrikimy, socialiniy jguidziy
formavimas pasiekiamas taikant menine ir siuvimo veiklas, profesinj orientavi-
ma ir profesine reabilitacijg. Tam tikry laiméjimy pasiekta asmeny, turinciy ASS,
profesinio orientavimo ir profesinio jdarbinimo centre Kolpingo Seimoje Lvove
(angl. Kolping Family in Lviv). Sio profesinio orientavimo centro pagrindiné uz-
duotis yra adaptuoti autizmo sutrikimy turin¢ius asmenis visuomenéje, lavin-
ti jy apsitarnavimo jgidzius ir surasti galimybes jiems profesiskai orientuotis
ir juos idarbinti. Atsizvelgiant | tai, kartu su privalomu darbu centre atliekami
$iy asmeny longitudiniai tyrimai pagal visas PEP-R ir AAPEP metody skales.
Daugelj mety psichologinis ir edukacinis profilis (PEP-R) buvo svarbiausias ins-
trumentas atliekant vaiky, turin¢iy autizmo sutrikima ar panasiy negaliy, situ-
acine diagnoze (komunikavimas programa TEACCH). Siuo diagnostikos metodu
siekiama pateikti informacijg apie svarbias funkcines sritis, norint lavinti ASS
turinciy vaiky jgiidzius (imitavima, suvokimg, smulkiosios ir stambiosios mo-
torikos jgudziy lavinimg, regimaja-motorikos koordinacijg, kognityvine veiklg,
komunikavima ir jprasta elgsena santykiuose su Zmonémis).

Siame teste naudojama medZiaga turéty biiti patraukli vaikams, o stebétojas,
atliekantis testg, privalo biti lankstus, neapribotas laiko.

PEP-R metodas apima reitingavimo skale, kurioje pateikiami trys vertinimo
variantai: ,priimtas®, ,nepriimtas” ir ,skatinantis Si reitingavimo sistema efek-
tyviai padeda rengiant individualiag mokymo programa, kai atsizvelgiama j testo
rezultatus toliau kuriantindividualizuotas programas. Mokslininky patirtis (Lee,
2016) taikant PEP-R, PEP-3 jrodé, kad tokia vertinimo sistema yra veiksminga.
Dauguma vaiky, kurie iki tol dar nebuvo testuoti, teigiamai reaguos j PEP-R tes-
to situacija. AtsiZvelgiant j jau minétus aspektus, PEP-R pasiteisino kaip visaver-
tis informacijos Saltinis, kuriuo remiantis galima sukurti individualiag mokymo
programa, skirtg vaikams, turintiems vystymosi sutrikimy. Diagnostika taikant
PEP-R tampa vis populiaresné. Kadangi TEACCH programa egzistuoja jau dau-
giau kaip deSimtmetj, dauguma vaiky, kuriais riipinameés, jau uzaugo. Jie buvo

65



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2018 1 (38)

paaugliai ir suaugusieji. Kadangi PEP-R néra sukurtas testuoti vyresnio amzZiaus
asmeny grupes, naudojame jaunuoliy ir suaugusiyju psichologinj ir edukacinj
profilj (angl. Psychological and Educational Profile for Youth and Adult, AAPEP),
kuris yra placiai taikomas PEP-R variantas, skirtas paaugliams, jaunuoliams ir
suaugusiesiems. Nors dauguma su autizmu susijusiy problemy lieka paauglys-
téje, jauny Zmoniy, turinciy autizmo sutrikimg, galimybés skiriasi nuo vaiky,
turinciy ASS. Tévus trikdo klausimas apie tai, kas nutiks jy vaikams, jei jie nebe-
galés Siems suteikti téviskos globos. Sis klausimas yra aktualus, nes mokyklos
programa pasibaigia sulaukus 19 mety amziaus. Ir iSkyla skaudus profesinés
ateities, gyvenimo, galimybiy jauniems Zmonéms ir suaugusiesiems, turintiems
autizmo sutrikima, klausimas.

AAPEP metodo uzduotis yra iSlavinti asmeny, turinciy ASS, reikiamus jgu-
dZzius ir potencialg iki tokio lygio, kuris yra biitinas norint sékmingai gyventi
savarankiSkai ir uzmegzti socialinius santykius. Taikant $§j metodg, vertinama
socialiné kompetencija trijose srityse: tiesioginio stebéjimo skalé (tiesioginis
egzaminavimas), elgsena namy aplinkoje (tiesiogiai gyvenamojoje vietoje) ir
elgesys institucijoje, kurioje autizmo sutrikimg turintis asmuo yra (mokykloje
ar darbe).

Kiekviena skalé padalyta j SeSias funkcines sritis:
e profesiniai jgiidziai;

e savarankiSkumas;

e gebéjimas organizuoti laisvalaikio veikla;

e elgesys darbe ar mokykloje;

e funkciné komunikacija;

e elgsena bendraujant su Zmonémis.

Sios sritys padeda nustatyti ir prognozuoti $iy asmeny stiprybes ir silpny-
bes, pasireiskiancias jvairiose aplinkose. Kai kuriose srityse Sios funkcinés sri-
tys yra sunykusios. AAPEP funkcinés sritys skiriasi nuo ty, kurios numatytos
pagal PEP-R metoda. Jomis konkreciai siekiama plétoti autizmo sutrikima tu-
rinc¢iy Zmoniy socialines kompetencijas, siekiant sekmingai atliepti jy poreikius
darbo vietoje ir socialinése aplinkose.

Metody validumo patvirtinimas

Jaunuoliy ir suaugusiyjy psichologinio ir edukacinio profilio (JSPEP) bei at-
naujinto psichoedukacinio profilio charakteristikos metodologijos PEP-R (angl.
Psychoeducational Profile-Revised) adaptavimas vyko dviem etapais. Pirmajame
etape buvo atlikta jos nuoseklaus vertimo procedira (keletas nepriklausomy
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tiesioginiy ir atgaliniy vertimy, angliSkai laisvai kalbanciy psichologijos srities
eksperty analizé). Lvovo Ivano Fanko nacionalinio universiteto Psichologijos
katedros déstytojai ir psichologai praktikai, dirbantys sveikatos prieZiiiros ir
ugdymo institucijose Siame mieste, prisidéjo savo ekspertinémis Ziniomis pa-
tvirtinant metodologijos kalbinj validuma. Antrojo etapo metu buvo jvertinti
metodikos psichometriniai rodikliai: patikimumas (jskaitant pakartotinj testa-
vima), poklasiy vidinio nuoseklumo patvirtinimas ir validumas (jskaitant kons-
truktyvuma ir kriterijus); po to buvo atliktas standartizavimas.

IS viso buvo apklausti 56 asmenys (18 vaiky, kuriy amzius nuo 3 iki 5 mety,
ir 38 vaikai nuo 6 iki 16 mety). Lvove, Poltavoje, Kijeve ir Krivoj Roge bandomie-
ji tyrimai buvo atlikti Siose mokyklose: ,Vilties“ vidurinéje mokykloje ir Lvovo
darzelyje Nr. 165, Poltavos regioninés tarybos reabilitacijos centre ir Kijevo in-
ternatinéje mokykloje Nr. 26, Krivoj Rogo Dniepropetrovsko regioninés tarybos
»1kvépimo"“ internatinéje mokykloje.

Patikimumo patikrinimas. Technologijos patikimumo pakartotinis testavi-
mas buvo patvirtintas dalyvaujant 56 vaikams, kurie buvo pakartotinai testuo-
jami keturias savaites. Buvo taikomas Pearsono koreliacijos koeficientas. Me-
tody vidinis patikimumas buvo patvirtintas Cronbacho alpha metodu, taikytu
394 vaiky imciai. Pakartotinio testavimo ir technologijos vidinio patikimumo
patikrinimo rezultatai yra pateikiami atitinkamai 1 ir 2 lentelése.

1 lentelé

Jaunuoliy ir suaugusiyjy psichologinio ir edukacinio profilio metodo
ukrainietiskos versijos vidinio patikimumo patikrinimas

Skalé Pearf{‘:;;:;i;ig:a] 08 Cronbacho alpha

Profesiniai jguidZiai 0,699** 0,836**
Savarankiskumas 0,710** 0,875**

Gebéjimas organizuoti 0,719** 0,901**

laisvalaikio veikla

Elgesys mokykloje ar darbe 0,748** 0,845**

Funkciné komunikacija 0,756** 0,821**

Elgsena komunikuojant su 0,819** 0,835**

Zmonémis
**_-p<0,01.
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2 lentelé

Psichologinio ir edukacinio profilio metodo ukrainietiskos
versijos vidinio patikimumo patikrinimas

Skalé Pearsono- k_orellacuos Cronbacho alpha
koeficientas
Imitavimas 0,702** 0,889**
Suvokimas 0,875** 0,814**
Smulkioji motorika 0,786** 0,888**
Stambioji motorika 0,812** 0,903**
Vaizdiné-motoriné koordinacija |0,742** 0,902**
Kognityviné veikla 0,808** 0,797**
Komunikacija 0,789** 0,834**

* _p<0,01.

Validumo patikrinimas. Konstruktyvus validumas buvo nustatytas pasitel-
kiant 8 ekspertus, tarp kuriy buvo Lvovo Ivano Franko nacionalinio universiteto
Psichologijos katedros déstytojy ir Lvovo regiono praktikuojanciy psichology
(7 déstytojai ir 1 praktikuojantis psichologas). Ekspertai uzpildé klausimynus,
skirtus respondentams, kuriems nustatyti aukstas ir Zemas autizmo lygiai. Vi-
durkiy jverciy skirtumai reikSmingai skyrési <0,001 lygmeniu, kas rodo techno-
logiju konstruktyvaus validumo kriterijaus patikimuma.

Validumo kriterijus taip pat buvo naudojamas siekiant validuoti metodus,
pritaikius kontrastiniy grupiy palyginima. Kaip kriterijus, buvo nustatyti skirtu-
mai tarp jprastos raidos vaiky ir vaiky, kuriems pasireiské autizmo sutrikimai,
grupiy (56 asmenys). Skirtumy patikimumas buvo nustatytas taikant Stjudento
T kriterijy. Palyginamosios analizés rezultatai parodé, kad jprastos raidos vai-
kai pasieke statistiSkai reikSmingus aukstesnius rezultatus visose metody ska-
lése.

Diskriminavimas. Siekiant nustatyti uZduociy diskriminavimo sritis, buvo
naudojamas kiekvienos uzduoties koreliacijos koeficientas su bendru technolo-
giju balu. Atitinkamai Pearsono koreliacijos koeficientas, siejamas su jaunuoliy
ir suaugusiyjy psichologinio ir edukacinio profilio metodologijos rezultatais,
kiekvienos uZduoties atveju varijavo nuo r = 0,448** iki r = 0,815**, o psicholo-
ginio ir edukacinio profilio metodologija varijavo nuo r = 0,522** iki r = 0,848**,
esant auk$tam statistiniam reikSmingumui p < 0,01.

Taigi galima teigti, kad jaunuoliy ir suaugusiyjy psichologinio ir edukacinio
profilio metodo bei psichologinio ir edukacinio profilio metodo ukrainietiskas
versijas apiblidina auksti psichometriniai rodikliai (validumas ir patikimumas),
kurie suteikia pagrindo naudoti juos siekiant diagnozuoti vaikus, turinc¢ius au-
tizmo sutrikimuy.
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Dalyviai

Empiriniame tyrime dalyvavo 80 paaugliy, kuriy amzius buvo 13-17 mety.
Buvo istirta 40 paaugliy, turinciy ASS (remiantis ADOS metodo klinikiniais duo-
menimis), ir 40 jprastos raidos paaugliy, lankanciy jprastas mokyklas, kurie
sudaré kontroline grupe. ASS turinciy paaugliy grupéje buvo 29 vaikinai ir 11
merginy. Toks pats santykis lyties atZvilgiu buvo pasirinktas ir jprastos raidos
paaugliy grupés atveju, kad biity uztikrintas tyrimo skaidrumas. Buvo atliktas
jprastos raidos ir ASS turinciy paaugliy vystymosi palyginimas. ASS turintiems
paaugliams buvo nustatytas Zemas autizmo lygis, remiantis CARS metodu, tai-
kytu klinikinés stebésenos metu. IS to iSeina, kad jy psichologiniai rodikliai tu-
réty biti Siek tiek Zemesni nei jprastos raidos bendraamziy.

Procediira

Turint omenyje miisy pirmaja hipoteze, nurodancia galima s3saja tarp pro-
fesiniy ir socialiniy iglidZiy asmeny, turinc¢iy ASS, atveju ir jy socialinés kompe-
tencijos struktiros (1 pav.), galima numatyti tokius tyrinéjimo Zingsnius:

1) istirti ASS turinciy paaugliy fiziniy, kognityviniy ir emociniy rodikliy
pradinj lygj, taikant PEP-R metoda;

2) iSanalizuoti su amZiumi susijusig minéty rodikliy dinamika (nuo 13 iki
17 mety);

3) nustatyti ASS turinliy paaugliy profesinius jgiidZius, taikant AAPEP me-
toda;

4) remiantis statistiniais metodais, iStirti galimus sarySius tarp paaugliy,
turinciy ASS, socialiniy ir profesiniy igtidziy rodikliy.

Rezultatai ir diskusija

Paaugliy, turinCiy ASS, fiziniy, kognityviniy ir emociniy bliseny diagnozé
pavaizduota atitinkamai 2, 3 ir 4 paveiksluose. Siekiant vizualizuoti jprastos
raidos paaugliy fizine, kognityvine ir emocine biisena, buvo naudotasi specia-
liu standartu (PEP-R testo 100 % jvykdymas). Siekiant sukonstruoti duomenis,
buvo skaiciuojami atitinkamo testo paaugliy vidutiniai jverciai. Gauti rezultatai
patvirtino bendraja teze, remiantis kuria ASS turinc¢iy paaugliy raida fizinéje
ir kognityvinéje srityse yra labiau iSvystyta nei emocinéje srityje, palyginti su
jprastos raidos paaugliy.
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4 pav. ASS turinCiy paaugliy emocinés raidos lygis

Vaiky, turinciy ASS, tyrimas, taikant JSPEP metodologija, leido mums nusta-
tyti tam tikrus rodiklius. 40 % paaugliy, kuriems nustatytas autizmas, pasizymi
auksto lygio profesiniais igtidziais, 35 % paaugliy turi vidutinio lygio jgtidZiu, o
25 % paaugliy pasiZymi Zemo lygio jgtidZiais. IS to iSplaukia, kad ASS turintiems
paaugliams budingas jprotis nuolat kartoti vienodus judesius, veiksmus, jie
geba atidZiai atlikti profesines pareigas, jei tie judesiai yra darbiné veikla. 40 %
paaugliy, kuriems nustatytas Zemas autizmo lygis, pasiZymi auk$tu savarankis-
kumo lygiu, 46 % paaugliy vidutiniu, o 14 % Zemu Sios savybés pasireiSkimo
lygiu. Taip pat 30 % paaugliy, turinciy Zemga autizmo lygj, nustatytas aukstas
funkcinés komunikacijos lygis, 55 % turi vidutinj, o 15 % Zema Sios savybés lygi.
Sio tyrimo rezultatai iliustruoti 5 pav. Duomenys atskleidZia, kad ASS turin-
tiems paaugliams sunku uZmegzti kontaktus siekiant produktyviy santykiy. Jie
labiau pasikliauja asmenine profesine patirtimi ir yra salygiSkai savarankiski.
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5 pav. Paaugliy, turinciy ASS, JSPEP balai

Tyrimo metu atskleista paaugliy elgsenos specifiné dinamika pavaizduota
6, 7 ir 8 pav. Tyrimas parodé ypac nezymy rodikliy augima fizinés (6 pav.) ir
kognityvinés (7 pav.) raidos srityse ir rodikliy smukimg emocinés raidos srityje
(8 pav.).
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Gauti duomenys rodo 13-17 mety amziaus paaugliy emocinés raidos pa-
grindiniy rodikliy stabilaus maZéjimo dinamika visose kompetencijos srityse,
tirtose J]SPEP metodu. Tiriamiems paaugliams biidingi Sie bruoZai: su mokykla
susijusi baimé, mokymosi sunkumai; baimé, susijusi su jy paciy vietos bendra-
amziy grupéje apsibrézimu, ir baimé, susijusi su lytiniais poreikiais. Reikéty pa-
zZymeéti, kad destruktyvy elgesj lemia agresija arba depresija.

62

60 -

58

56 -

54

52 4

50

48
13 mety 15 mety 17 mety

8 paw. ASS turinciy paaugliy emocinés raidos rodikliy
dinamika amziaus atzvilgiu

73



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2018 1 (38)

Misy manymu, pagrindiné paaugliy, kaip psichikos sutrikimy turinciy paci-
enty, neigiamy poky¢iy prieZastis yra brendimas ir biisimo gyvenimo perspek-
tyvos baigus ugdymo institucijg stoka. Pastaroji prieZastis yra reikSmingiausia,
nes paauglys nesugeba prognozuoti savo biisimo darbo ar savarankisko gyve-
nimo, kas taip pat biidinga ir jprastos raidos bendraamZiams. ASS turintys pa-
augliai praranda motyvacija, jiems pagiléja depresija, o tai gali suintensyvinti
asocialaus elgesio apraiSkas.

Tyrimo rezultatai pabrézia butinybe parengti psichologinés paramos pro-
grama, skirtg ASS turintiems paaugliams, taikyting Siuo sudétingu raidos laiko-
tarpiu, siekiant padéti jiems apsispresti ir pagerinti jy jsidarbinimo galimybes.

Pagalbiné programa ASS turintiems asmenims

Siekiant sudaryti i§samia pagalbos ASS turintiems asmenims programa,
bendradarbiaudamos Vsl ,Kolpingo veikla Ukrainoje“ (angl. Kolping Affair in
Ukraine) ir Lvovo Ivano Franko nacionalinio universiteto Psichologijos katedra
2015-2018 m. nustaté, kad ASS turinciy asmeny socialiniy kompetencijy for-
mavimo procese butina taikyti laipsniSkg prieiga, kuri jgyvendinama taikant
keletg psichosocialinés jtakos formuy:

e socialiniy jgudziy lavinima;
e grupine psichoterapija;
e uzimtumo terapija.

Socialiniy jgitdziy lavinimas (pagrindinis etapas) yra traktuojamas kaip
veiksmingas psichosocialinés intervencijos metodas psichikos sutrikimy turin-
¢iy asmeny atveju. Tai j elgsena orientuota prieiga, susijusi su Zmogaus asme-
nybés raida, taikant struktiruojancius edukacinius metodus, kuriais siekiama
kompensuoti asmens ligos pasireiskimg ir psichinés raidos stoka. Siekiant su-
formuoti motyvacijg iStirti $i atvejj, taikytos Sios technikos: modeliavimas, ins-
truktavimas, teigiamas sustiprinimas, pakartojimas, indukcija, reakcijos adap-
tavimas, slopinimas, pakartotinis lavinimas. Programos, skirtos socialiniams
jglidziams ir pasirengimui savarankiSkam gyvenimui formuoti, moduliai yra
struktiiruoto elgsenos mokymo pavyzdziai.

Siekiant, kad uzsiémimy reabilitacijos centruose, klinikose metu jgyti jgt-
dziai buty veiksmingi Zmoniy, turinciy vystymosi negaliy, socialinés adapta-
cijos situacijoje, jie apskritai turéty buti naudojami kasdienése praktinése si-
tuacijose (Meder, 2000). Toks apibendrinimas, susijes su autizmo spektro su-
trikimy turinciais asmenimis, néra natiiraliai susiformaves, bet jis privalo biti
jdiegiamas per tam tikras nustatytas proceduras.
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Programos moduliai, skirti socialiniams jgidZiams ir pasirengimui savaran-
kiskam gyvenimui formuoti:

e aktyvaus dalyvavimo savo farmakologiniame gydyme formavimas;
e savireguliacinés elgsenos lavinimas;

e namy ruosos jgidziy formavimas;

¢ laisvalaikio (rekreacijos) jgiidziy formavimas;

e pagrindiniy socialiniy jgiidZiy formavimas (dialogas);

e profesiniy jgidZziy lavinimas;

e socialinés saveikos lavinimas;

e Seimos jtraukties, bendradarbiaujant su specialistais, programa.

Socialines kompetencijas, jgytas asmeny, turinciy ASS, ugdymo metu, lemia
socialiné parama: galimybiy sukiirimas, Zmoniy, turinc¢iy ASS, paskatinimas
naudotis tais jguidziais, teigiamy jgiidziy sustiprinimas taikant ilgalaikius, daz-
nai pasikartojancius mokymo sesijy ciklus ir iniciatyvas pasinaudoti jgiidziais
natiiraliose situacijose, jskaitant namy darbus.

Siekiant apibendrinti socialines kompetencijas institucijos salygomis, tai-
koma grupiné psichoterapija. Siuo atveju pagrindiné uzduotis yra paskatinti
autizmo spektro sutrikimy turin¢ius asmenis pries$ jiems formuojant asmeni-
nius tikslus. Taikoma grupés dinamika, norint padéti asmeniui identifikuoti ir
nugaléti klidtis siekiant patenkinti asmeninius poreikius. Siame etape akcen-
tuojama empatija, parama ir emociné kompetencija, kurias, visy pirma, suteikia
specialistas. Veiksmingiausias biidas Siame grupiniame darbe buvo j sistema
orientuota prieiga. Siame kontekste grupés sisteminiai parametrai naudojami
siekiant grupiniam darbui suteikti:

e saveikos stereotipus;

e taisykles;

e mitus;

e ribas;

e stabilizatorius;

e bendras istorijas (Varga ir Drabkina, 2001).

Sqveikos stereotipai uZtikrina, kad perduodama informacija yra tapati, turint
omenyje daznai pakartojamas informacines Zinutes ir sgveikas.

Taisyklés yra elgsenos standartai, kuriuos sukuria grupé, siekdama uztikrinti
bendra jos nariy sauguma. Taisyklés apima grupés vaidmeny ir funkcijy pasis-
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kirstyma, tam tikry grupés hierarchijos viety apibrézima, apibrézima to, kas yra
leidZiama ir kas draudZiama, kas yra gerai ir kas yra blogai.

Mitai sukuriami kompleksinio grupinio samoningumo, kuris yra sakinio
»,Mes esame...”, budu.

Ribos kiekvienoje sistemoje nustato grupés struktirg ir jos turinj. Posiste-
miy formavimas ir laikiny ,koalicijy“ kirimas Siuo atveju suteikia diferencine
prieigg jgyvendinant programg, skirta socialiniam jgalinimui formuoti.

Stabilizatoriai yra visos grupés saugumo garantai, kurie pasitelkiami norint
normalizuoti grupés jtampa. Jiems gali buti priskiriami: tinkamai jrengta patal-
pa (turinti atskiras zonas skirtingoms veikloms), bendrai naudojama medziaga
uzsiémimy metu, bendros veiklos ir bendros pramogos.

Bendros grupés istorijos yra idéjy rinkinys, kuris padeda patenkinti pagrindi-
nius grupés veiklos motyvus, jos nariy poreikius ir socialines vertybes. Remda-
masi Seimos sistemy terapijos patirtimi, Kernshtok-Redl (2010) pateiké Siuos
galimus istorijy tipus:

.....

e iSgijimo istorijos i$ praeities yra speciali istorijy forma, kurios déka ap-
tariami tiek neigiami, tiek ir teigiami atvejai i§ ankstesnés grupés gyve-
nimo, pasitelkiamo kaip iSteklius;

e interaktyvios istorijos, susijusios su konkreciu gyvenimo atveju, siekiant
paskatinti grupés nariy tarpusavio santykius;

e istorijos, skirtos biisimai raidai, siekiant formuoti pasauléziiirg, biisimus
bandymus ir galimus problemy sprendinius.

UZimtumo terapija (Lugovsky, Svarnyk ir Padalka, 2008) taikoma siekiant
suformuoti autizmo spektro sutrikimy turin¢iy asmeny savivertes bei reikalin-
gumo grupéje jausma, lavinti savarankiSkuma socialiniy jgtidZiy lavinimo tre-
¢iojo etapo apibendrinimo kasdienéje savarankigkoje veikloje metu. Siuo atveju
socialiniy kompetencijy formavimo rezultatas pasiekiamas taikant menine ir
siuvimo veiklas, rekreacija ir profesine reabilitacija. Sioje srityje buvo pasiekta
gery rezultaty autizmo spektro sutrikimy turintiems asmenims skirtame Kol-
pingo Seimos profesinio orientavimo ir jdarbinimo centre Lvove. Sio centro pa-
grindiné uzduotis yra adaptuoti Zmones, turincius ASS, visuomenéje, lavinti jy
apsitarnavimo jgiidZzius ir surasti galimybiy ju profesiniam orientavimui ir jdar-
binimui. Lygiagreciai su reabilitacijos veikla centre buvo atliekamas longitudi-
nis asmeny, kuriems nustatytas autizmas, tyrimas, taikant visy metody RER-R
ir JSPEP skales.
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9 pav. ASS turinciy paaugliy JSPEP balai prieS intervencija ir po jos

Jgyvendinta socialinio rengimo programa lémé tam tikrg profesiniy jgiidziy
pokyti ASS turintiems paaugliams, dalyvavusiems tyrime (Zr. 9 pav.). Nepaisant
to, atskleisti pokyciai tikriausiai atsirado dél didéjancio amziaus. Bitina pati-
krinti jy sasaja su socialinés kompetencijos rodikliais.

Taip pat tyréme galimus rySius tarp paaugliy, turinc¢iy ASS, profesiniy jga-
dziy ir jy socialinés kompetencijos dedamyjy. Tuo tikslu mes padalijome ASS
paaugliy grupe j pogrupius atsizvelgiant j skirtingo lygio fizine ir kognityvine
veiklg bei emocinj stabiluma. Remdamiesi lyginamaja analize, nustatéme, kad
paaugliai, demonstruojantys zZemo lygio kognityvine veikla, pasizymi Zemiau-
siu profesiniy jgudZziy lygiu ir atitinkamai tie, kuriems budinga auks¢iausio ly-
gio kognityviné veikla, pasiekia auk$c¢iausius profesiniy jgiudziy rodiklius (Zr.
10 pav.). ASS turinciy paaugliy profesiniy jgtdziy rodikliy ir fizinés veiklos bei
emocinio stabilumo lyginamoji analizé atskleidé tam tikry désningumy tarp Siy
rodikliy nebuvima.
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Statistiniai duomenys buvo apdoroti taikant STATISTINA 8,0 paketa, Sheffe-
rio kriterijy. Profesiniy jgtdZiy rodikliy priklausomumo nuo kognityvinés veik-
los lygio statistinés analizés rezultatai Sioje tiriamoje grupéje parodé reiks-
mingumo lygio p > 0,05 empirine verte, neparodant jokio skirtumo tarp tirty
charakteristiky. Kitaip sakant, ASS turinciy paaugliy, kuriy kognityvinés veiklos
lygis buvo skirtingas, profesiniai jgtidziai statistiskai nesiskyreé.

IS to iSplaukia, kad, remiantis lyginamaja analize, misy hipotezé, teigianti,
kad yra tiesioginé sgsaja tarp profesiniy igiidziy rodikliy ir kognityvinés veiklos
lygiy bei autizmo sutrikimy turinciy asmeny socialinés kompetencijos, buvo
statistiSkai paneigta. Kaip bebiity, remiantis tarp ASS turinciy paaugliy kogni-
tyvinés veiklos lygiy rodikliy ir jy profesiniy jgiidziy analize, tiesioginis rysys
yra. Koreliaciné analizé nustaté, kad yra sgsajos tarp profesiniy jgiidziy ir kogni-
tyvinés veiklos lygiu (p = 0,54) bei fizinés veiklos lygiu (p = 0,36).

Dél Sios priezasties miisy hipotezé, teigianti, kad yra tiesioginé sgsaja tarp
autizmo spektro sutrikimy turinciy paaugliy profesiniy jgtidziy rodikliy ir soci-
alinés kompetencijos lygiy, yra i$ dalies patvirtinta.

ISvados

Taikydami JSPEP metodg, Ukrainoje atlikome 40-ies autizmo spektro sutri-
kimy turin¢iy paaugliy profesiniy gebéjimy rodikliy tyrima. Rezultatai rodo,
kad 40 % ASS turin¢iy paaugliy pasizymi auksto lygio profesiniais jgiidZiais. Mi-
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néti rodikliai rodo, kad ASS turintys paaugliai galéty buti sékmingai jdarbinti.
Tuo tarpu ASS turinc¢iy asmeny jdarbinimas Ukrainoje yra nulinis dél Zemo jy
socialiniy kompetencijy lygio.

Kitas tyrimo etapas buvo susijes su ASS turinciy paaugliy socialinés kom-
petencijos formavimo prognozavimu, t. y. jy kognityvinés, fizinés ir emocinés
raidos rodikliais. Minéty rodikliy longitudinis tyrimas, taikant PEP-R metods,
leido gauti Siuos rezultatus: ASS turinciy paaugliy fizinés ir kognityvinés raidos
lygis yra Siek tiek Zemesnis nei jprastos raidos jy bendraamziy, o ASS turin-
Ciy paaugliy emociné raida yra kur kas Zemesné. Tyrimas parodé, kad Siy pa-
augliy atveju fiziné ir kognityviné raida dominuoja, lyginant su emocine raida.
Be to, neigiama su amZiumi susijusi emocinés biisenos dinamika labai apriboja
adekvacios socialinés kompetencijos formavimasi.

Statistinés analizés rezultatai, gauti remiantis Shefferio kriterijumi, neat-
skleidzia jokiy statistiniy sgsajy tarp ASS turinciy paaugliy socialiniy kompe-
tencijy rodikliy ir profesiniy jgiidziy. O koreliacijos analizé rodo tiesioginj rysj
tarp profesiniy jgudziy ir kognityvinés veiklos lygiy (p = 0,54) bei fizinés veik-
los lygiu (p = 0,36), kas i$ dalies patvirtina tyrimo hipoteze.

Tyrimo rezultatai parodo biitinybe parengti psichologinés ir socialinés para-
mos programa, skirtg ASS turintiems paaugliams, siekiant sustiprinti jy apsis-
prendimg bei padéti jiems jsidarbinti.
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PAAUGLIY, TURINCIY AUTIZMO SPEKTRO SUTRIKIMU,
SOCIALINIAI IR PROFESINIAI JGUDZIAI

Kateryna Ostrovska, Ihor Ostrovskii, Vira Korniat
Lvovo Ivano Franko nacionalinis universitetas, Ukraina

Santrauka

Straipsnyje pristatomas paaugliy, turinc¢iy autizmo spektro sutrikimy (ASS),
socialiniy ir profesiniy jgtidziy tyrimas Ukrainoje. Empiriniame tyrime dalyva-
vo 80 paaugliy, kuriy amzius buvo 13-17 mety. Buvo istirta 40 paaugliy, turin-
Ciy ASS (remiantis ADOS metodo klinikiniais duomenimis), ir 40 jprastos raidos
paaugliy, lankanciy jprastas mokyklas, kurie sudaré kontroline grupe. ASS tu-
rinc¢iy paaugliy grupéje buvo 29 vaikinai ir 11 merginy. Toks pats santykis lyties
atzvilgiu buvo pasirinktas (29:11) ir jprastos raidos paaugliy grupés atveju, kad
biity uztikrintas tyrimo skaidrumas. Buvo atliktas jprastos raidos ir ASS turin-
¢iy paaugliy vystymosi palyginimas. ASS turintiems paaugliams buvo nustaty-
tas Zemas autizmo lygis, remiantis CARS metodu, taikytu klinikinés stebésenos
metu. IS to iSeina, kad jy psichologiniai rodikliai turéety buti Siek tiek Zemesni
nei jprastos raidos bendraamziy.

Numatyti tokie tyrinéjimo Zingsniai:

1) ASS turinciy paaugliy fiziniy, kognityviniy ir emociniy rodikliy pradinio ly-
gio, taikant PEP-R metodg, jvertinimas;

3) ASS turin¢iy paaugliy profesiniy jgudziy, taikant AAPEP metodg, nustaty-
mas;

4) remiantis statistiniais metodais, galimy sarysiy tarp paaugliy, turinciy ASS,
socialiniy ir profesiniy jgudZiy rodikliy tyrimas.

Metody vidinis patikimumas buvo patvirtintas Cronbacho alpha metodu,
taikytu 394 vaiky imciai. Rezultatai parodé, kad jaunuoliy ir suaugusiuyjy psi-
chologinio ir edukacinio profilio metodo bei psichologinio ir edukacinio profilio
metodo ukrainietiSkas versijas apibuidina auksti psichometriniai rodikliai (va-
lidumas ir patikimumas), kurie suteikia pagrindo naudoti juos siekiant diagno-
zuoti vaikus, turinc¢ius autizmo sutrikimuy.

Profesiniy gebéjimy rodikliy tyrimo rezultatai rodo, kad 40 % ASS turinciy
paaugliy pasizymi auksto lygio profesiniais jgtidZiais. Mineti rodikliai rodo, kad
ASS turintys paaugliai galéty biiti sékmingai jdarbinti. Tuo tarpu ASS turinciy
asmeny jdarbinimas Ukrainoje yra nulinis dél Zemo jy socialiniy kompetencijy
lygio.
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Kitas tyrimo etapas buvo susijes su ASS turinc¢iy paaugliy socialinés kom-
petencijos formavimo prognozavimu, t. y. ju kognityvinés, fizinés ir emocinés
raidos rodikliais. Minéty rodikliy longitudinis tyrimas, taikant PEP-R metods,
leido gauti Siuos rezultatus: ASS turinc¢iy paaugliy fizinés ir kognityvinés raidos
lygis yra Siek tiek Zemesnis nei iprastos raidos jy bendraamziy, o ASS turin-
¢iy paaugliy emociné raida yra kur kas Zemesné. Tyrimas parodé, kad Siy pa-
augliy atveju fiziné ir kognityviné raida dominuoja, lyginant su emocine raida.
Be to, neigiama su amZiumi susijusi emocinés biisenos dinamika labai apriboja
adekvacios socialinés kompetencijos formavimasi.

Statistinés analizés rezultatai, gauti remiantis Shefferio kriterijumi, neat-
skleidzia jokiy statistiniy sgsajy tarp ASS turinc¢iy paaugliy socialiniy kompe-
tencijy rodikliy ir profesiniy jgiidziy. O koreliacijos analizé rodo tiesioginj rysj
tarp profesiniy jgudziy ir kognityvinés veiklos lygiy (p = 0,54) bei fizinés veik-
los lygiy (p = 0,36), kas i dalies patvirtina tyrimo hipoteze.

Tyrimo rezultatai parodo butinybe parengti psichologinés ir socialinés para-
mos programa, skirtg ASS turintiems paaugliams, siekiant sustiprinti jy apsis-
prendimg bei padéti jiems jsidarbinti.
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Abstract

The article deals with investigation of social and professional skills of adolescents
with autism spectrum disorders (ASD). 40 Ukrainian adolescents of 13-17 years old
were studied by use of Psychological and Educational Profile for Youth and Adult
(AAPEP). Besides 40 typical peers were studied by the same method and used as
a reference group. According the results obtained 40% of ASD adolescents have
satisfactory professional skills. Nevertheless, their emotional indices were substantially
lower than correspondent indices for typical peers and showed negative dynamics with
age. Low indices of emotional development and functional communication skill of ASD
adolescents restrict their future employment and demond psychological and social
support.

Keywords: autism spectrum disorders, adolescents, professional skill, social compe-
tence.

Introduction

Today, the employment of people with autism spectrum disorders in the
open labor market is limited not only in Ukraine but also in the countries of
the European Union. Some success has been achieved in developed countries
of Europe (Germany, Denmark, Poland, Italy) as a result of a pilot project on
employment and the use of the potential of autistic people in IT campaigns.
However, the number of ASD individuals who have received work in such
campaigns is measured by several dozen. Therefore, vocational guidance
and professional training of adolescents with autism spectrum disorders will
remain an important task (Taylor et.al, 2012). The problem of training students
with special needs for professional self-determination is discussed in a number
of scientific works (Yezhova, 2017, Ostrovska & Ostrovskii, 2017, Ostrovska,
Ostrovsky & Saiko, 2017, Baranauskiené & Jankuté, 2013, Syriopoulou-Dellj,
2016, Cole, 2015).
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So, the issue of the formation of vocational education in Ukraine, the
legislative provision of vocational rehabilitation of the disabled was studied
(Yezhova, 2005). She studied the issues of improvement of vocational education
of secondary school students with a view to more qualitative training of
adolescents with special needs for independent living and work.

Today, the process of professional orientation not only for children with
special needs, but also in secondary schools, is characterized by a number of
problems and difficulties. There are no professional diagnostic consultations
regarding the future of professional choice; the information base used by
education workers is insufficient, incomplete, despite the great potential
of information technology. For children with special needs, the problem of
professional orientation and the choice of profession is complicated by the fact
that each of them often has a significantly larger range of contraindications to a
range of professions than their peers.

R. Afanasyeva believes that in order to make career choices not accidental,
it is necessary in the process of professional orientation to form the initial
professional settings of personality. During training and improvement, these
settings are transformed, developing, thus creating the formation of both
individual professional personality traits and the professional orientation of the
individual as a whole (Afanasyeva, 2011).

Professional orientation is a system of state measures. It is designed to solve
tasks related to the rational use of personnel, optimal location. Since vocational
guidance is not an independent science, it uses data from economics, psychology,
pedagogy, medicine. The effectiveness of professional orientation is determined
by:

e taking into account the motivational sphere of personality when choosing a
profession (interests, aspirations, attitudes, etc.),

e analysis of abilities and other personality characteristics of a person;

e the rating of the needs of production in the specialists of a certain profile at
each stage of development of society.

Any aspect of corrective work with children with special needs and
professional orientation, including, should provide for a profound study of the
students, so professional orientation is unthinkable without understanding
their features.

Most students with disabilities significantly reduced their ability to work:
they quickly get tired, distracted, lacking wine when they are busy with physical
activity. This can be explained not only by insufficient physical development
but also by problems in the development of the emotional-volitional sphere,
which results in the inability to demonstrate volitional efforts where they are
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needed. There are students with motor insufficiency. The movements in them
are sloping, slowed down. Particular attention is needed by children with
mental retardation. They are often considered unsuitable for professional
training. However, they have a number of positive qualities that can focus on
their efforts: diligence, love for work, patience, they have great psychological
endurance, which is manifested in the fact that the student can perform work
until it achieves the desired result.

According to (Maller, 2010) the professional orientation and self-awareness
of pupils with disabilities have their own peculiarities. Therefore, vocational
guidance work with them should be based on these features and be directed not
so much on a specific vocational guidance, but on the formation of psychological
readiness for independent life, the development of their social competence,
social activity, assumption of responsibility for themselves, their future, to the
labor lifestyle in general.

The main problem of ASD adolescent in their professional choice is lack of
social competence.

The aim of the work is to establish the indices of physical, cognitive and
emotional develponment of Ukrainian adolescents with ASD and their impact
on the formation of social competences and primary professional skills.

One can formulate the following hypothesis of the investigation: level
of professional skills directly depends on level of social competence of ASD
adolescents.

Methodology of social competence formation of ASD persons

The level of social competence development can be estimated by the
development of the following components:

e personal component: emotional and volitional regulation, personal activity,
motivation for success;

e cognitive component: the development of personality traits, which allow
person to be successfully socialized in society; knowledge of ways of
interaction of people in society;

e moral and value component: availability of value orientations and goals;

e activity component: the ability to analyze the situation of interaction
between people; adequate assessment of verbal and nonverbal expression
during interaction with other people; the ability to predict the effects of
their own activities and the behavior of others; the ability to communicative
control; the presence of social orientation activities.
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The development of an individual in objectively complex, changing conditions
proceeds with considerable difficulties. It can be assumed that the complexity
of the adaptation of persons with autism in society is due, in particular, to a
violation of their social competence. Persons with autistic disorders usually
have inherent difficulties in social interaction and self-realization for reasons
determined by their individual-typological, nosological features. Autism is
a phenomenon that many representatives of science, educational and social
institutes (Syniov & Shulgenko, 2012; Sheremet & Bazyma, 2015; Skrypnyk,
2015; Lebedinskaya & Nikolskaya, 1991; Ivanov, Dem’'yanchuk, & Dem’yanchuk,
2004; Rajner & Wroniszewski, 2002). However, the level of understanding
and acceptance of the problems of autistic personality by society as a whole
and bodies of a multilevel education system, in particular, is low. Autistic
personality is a person of a special psychic composition. Observing the behavior
and development of autistic individuals indicate that its social competence is
an important internal resource in solving socio-psychological problems of
autistic personality. However, the analysis of scientific publications indicates a
lack of research on the psychological conditions for the development of social
competence of a person with autism as a component of its socialization.

To implement a unified approach to the analysis of the results of the study,
we have developed the structural components of social competence for ASD
individuals (Ostrovska, 2012) (Scheme 1).

Personal
component

Activity Conginitve

Social competence
component component

Moral value
component

Scheme 1. Structure of social competences of ASD persons

Taking into account the Scheme one can investigate cognitive, physical and
emotional indices of ASD adolescents as predictors of their social competence
formation.
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Based on the identified structural components, we have identified three
levels of social competence formation (from highest to lowest) for ASD people:

e 1%]evel of social competence formation - minor violations in various spheres
of structural components of social competence;

o 2% ]evel of social competence formation - moderate violations in various
spheres of structural components of social competence;

o 3" Jevel of social competence formation is a significant deviation of the
various spheres of the structural components of social competence.

The application of such an approach allows us to identify priority areas of
work with each particular person, to develop the areas of its greatest success, to
optimize work with ASD persons in general.

Method of diagnostics of social and professional abilities of
adolescents and youth with ASD

The formation of social skills of adolescents and young people with
autism spectrum disorders is achieved with the help of art and needlework,
professional orientation, professional rehabilitation. Some achievements
in this direction were obtained in the center of professional orientation and
professional employment of persons of the autism spectrum disorders of the
Kolping Family in Lviv. The main task of the center of professional orientation
is to adapt people with autism in society, develop self-service skills and find out
the possibilities of their professional orientation and employment. Taking the
above into account, in parallel with the ablitatory work in the center,; longitudinal
studies of ASD persons on all scales of PEP-R and AAPEP methods are carried
out. For many years, the psychological and educational profile (PEP-R) is the
cornerstone of situational diagnosis for children with autism and similar
disabilities (communication by the program TEACCH). This diagnostics method
aims to provide information on important functional areas for the development
of autistic children’s skills (imitation, perception, development of small and
large motility, visual-motor coordination, cognitive activity, communication,
and unusual behavior in relationships with people).

The materials used in this test should be attractive to children, and the
supervisor who conducts the test must be flexible, not limited to the time frame.

The PEP-R uses a grading scale in which there are three scores such
as “enrolled”, “not enrolled”, and “encouraging”. This rating system is an
effective helper in the development of individual curricula, when the results
of the test are taken into account for the further development of individual
programs. The experience of scientists (Lee, 2016), which apply PEP-R, PEP-
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3 has proved the effectiveness of such a system of evaluation. Many children
who have not been tested up to this time will respond positively to the PEP-R
test situation. Taking into account the foregoing, PEP-R has proved itself as a
complete source of information, on the basis of which it is possible to create
an individual curriculum for children with developmental disorders. Diagnosis
PEP-R is becoming increasingly popular. As the TEACH program has been in
existence for more than ten years, many of the children which we care about
are grown up. They were adolescents and adults. Since PEP-R is not designed
to test the older age group, we use the “Psychological and Educational Profile
for Youth and Adult” (AAPEP), a commonly used PEP-R variant designed for the
potential and purpose of adolescents, young people and adults. Although most
of the problems with autism remain in adolescence, the opportunities of young
people with autism differ from those of children with this diagnosis. Parents are
disturbed by the question of what will happen to their children if they can no
longer afford their parental care. This question is relevant because the school
curriculum ends at the age of 19. And here the issue of professional future,
living, opportunities for young people and adults with autism is sharply raised.

The task of the AAPEP is to prepare the actual skills and potential of the
development of persons with autism spectrum disorders to the extent that is
essential for the successful independent living and the establishment of social
relations. With the help of the method, social competence is assessed in three
areas: the scale of direct observation (under the direct examination), behavior
in the domestic environment (in direct residence), behavior in the institution
where the person with autism is (at school or at work).

Each of the scales is divided into six functional areas:
e professional skills;

e independence;

e ability to organize leisure activities;

e behavior at school or at work;

e functional communication;

e behavior in communication between people.

These areas help to capture and anticipate the strengths and weaknesses
of the autistic person in different environments. In some points, the functional
spheres are collapsed. Functional areas of the AAPEP somewhat different from
those appearing in the PEP-R method. They are specifically aimed at developing
the social competencies of people with autism in order to successfully meet the
needs and requirements in the workplace, in a social environment.
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Verification of validity of methods

Adaptation of the AAPEP (Psychological and Educational Profile for Youth
and Adult) and PEP-R (Psychoeducational Profile-Revised) was conducted in
two stages. At the first stage, the procedure for their successive translation
was carried out (several independent direct and reverse translations, expert
examination with experts in the field of psychology, fluentin English). As experts
who determined the linguistic validity of the methodology, the teachers of the
Department of Psychology of the Ivan Franko National University of Lviv and
practical psychologists working in the health and education institutions of the
city of Lviv spoke. At the second stage, the psychometric indices of the methods
were evaluated: reliability (including retestate), verification of the internal
consistency of the subclass and validity (including constructive and criterial);
then standardization was carried out.

The total number of subjects that were sampled to adapt techniques was 56
people (children aged 3 to 5 years - 18 children aged 6 to 16 - 38) m. Lviv, m.
Poltava, m. Kyiv and Kryvyi Horn Pilot studies were conducted in the following
schools: secondary school “Hope” and kindergarten N2165 of Lviv, Poltava
rehabilitation center of Poltava Regional Council and boarding school N226
from Kyiv, boarding school “Inspiration” from Kryvij Rig of Dnipropetrovs’k
Regional Council.

Reliability check. Retest reliability of the techniques was verified with
the participation of 56 children by re-testing in four weeks. The correlation
coefficient of Pearson was used. The internal reliability of the methods was
verified by the Alpha-Cronbach method on a sample of 394 children. The results
of checking the retest and internal reliability of the techniques are (respectively)
shown in Table 1 and Table 2.

Table 1

Check of internal reliability of the Ukrainian version of “Psychological
and Educational Profile for Youth and Adult” method

Scale Pearson correlation | Cronbach’s {\displaystyle \
coefficient alpha} a (alpha)

professional skills 0,699** 0,836**
independence 0,710** 0,875**

abl-ht-y.to organize leisure 0,719 0,901+

activities

behavior at school or at work 0,748** 0,845**
functional communication 0,756** 0,821**

behavior in communication 0,819 0,835

between people

** _ p<0,01.
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Table 2

Check of internal reliability of the Ukrainian version of “Psychological
and Educational Profile” method

Scale Pearsonf(f:fn_'reltation Cronba;cllll's}{\d(islplla:y;tyle \
coefficien alpha} «a (alpha
imitation 0,702** 0,889**
perception 0,875** 0,814**
small motility 0,786** 0,888**
large motility 0,812** 0,903**
visual-motor coordination |0,742** 0,902**
cognitive activity 0,808** 0,797**
communication 0,789** 0,834**

** - p<0,01.

Validity check. Constructive validity was determined with the help of 8
experts, among them were teachers of the Department of Psychology of the [van
Franko National University of Lviv and practicing psychologists of the Lvivregion
(7 teachers and 1 practicing psychologist). Experts filled out questionnaires for
persons with high and low level of autism. Differences in mean values were
significantly different at the level of p <0.001, which indicates the reliability of
the techniques on the criterion of constructive validity.

A validation criterion was also used to validate the methods, which was
determined by comparison of contrast groups. As a criterion, there were
differences between groups of conditionally typical children and groups
of children with autistic manifestations (56 people). The reliability of the
differences was determined using the Student T-criterion. The results of
the comparative analysis showed that conditionally typical children have
statistically significant higher scores on all scales of methods.

Discriminatory. To determine the discriminability of the tasks, the coefficient
of correlation of each task with the general score of techniques was used.
Correspondingly, the Pearson correlation coefficient of the results of the
methodology «Psychological and Educational Profile for Youth and Adult» with
each of the tasks ranges from r = 0.448 ** to r = 0.815 **, and the methodology
«Psychological-educational profile» - in the range from r = 0.522 * up tor =
0.848 ** at the level of high statistical significance p<0,01.

Consequently, the Ukrainian versions of the «Psychological and Educational
Profile for Youthand Adult» and «Psychologicaland Educational Profile» methods
are characterized by high psychometric indices (validity and reliability), which
gives grounds for using them for the diagnosis of children with autism.
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Participants

In an empirical study 80 adolescents aged 13-17 years took part. The study
was attended by 40 adolescents with a diagnosis of ASD (according to clinic data
by ADOS method) and 40 typical adolescent from ordinary schools that were the
control group. Among the ASD adolescents were 29 boys and 11 girls. The same
gender ratio 29:11 was chosen for typical adolescents to provide the purity of
studies. The comparison of the development of typical and ASD adolescents
was carried out. ASD adolescents have low level of autism established by CARS
method during clinic monitoring. Thus, their psychological indicators should be
slightly lower than in typical peers.

Procedure

Taking into account our first hypotethe about possible interrelation of
professional and social skills of ASD adolescents as well as social competence
structure (Scheme 1) one can propose the following steps of investigations:

1) to study initial level of physical, cognitive and emotional indicators of ASD
adolescents due to PEP-R method;

2) to study the age dynamics (from 13 to 17 years) of the above indicators;
3) to determine the professional skills of ASD adolescents by AAPEP method;

4) to study relying on statistical methods a possible relations between social
and professional skills of ASD adolescents.

Results and discussion

Diagnosis of physical, cognitive and emotional state of adolescents with
ASD is shown in Fig. 1, Fig. 2 and Fig. 3, respectively. To construct the Figures
the physical, cognitive and emotional state of ordinary adolescents was taken
into account using a specific standard (100% execution of PEP-R test). In order
to construct the data, the average value of the number of adolescents in the
corresponding test was calculated. The obtained results confirm the general
thesis, according to which ASD children are more developed in the physical and
cognitive sphere than in emotional.

The study of children with ASD using the AAPEP methodology allowed to
identify such indicators. In 40% of adolescents with autism prevails high level
of professional skills, in 35% of adolescents - the average level, and in 25%
of adolescents - the low level of manifestation of this trait. This suggests that
adolescents with autism have ahabitof constantly repeating uniform movements
and are able to carry out professional duties carefully if these movements are
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a mere labor activity. In 40% of adolescents with a low level of autism, a high
level of independence prevails, in 46% - an average, and 14% - a low level of
manifestation of this trait. Also, in the 30% of adolescents with a low level of
autism prevailing high level of functional communication, 55% - the average,
and 15% - low level of manifestation of this trait. The results of this study are
illustrated by Fig. 4. The data show that it is difficult for ASD adolescents to
establish social contacts in productive relations. They rely more on personal
professional experience and are relatively self-sufficient.

Level of physical development of ASD
adolescents

76
74
72
70
68

66

ASD adolescents tvnical adolescents

Fig. 1. The level of physical development of ASD adolescents

Level of cognitive activity of ASD
adolescents

85
80
75

70 - T f
ASD adolescents typical
adolescents

Fig. 2. The level of cognitive activity of ASD adolescents
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Level of emotional develpment of ASD
adolescents

80
60
40
20

ASD adolescents typical
adolescents

Fig. 3. The level of emotional development of ASD adolescents

Indicators of AAPEP method in ASD adolescents

40
30
20
10

professional functional independence
skill communication

Fig. 4. High AAPEP scores in ASD adolescents

Asaresultofthe study, the dynamics of peculiarities of behaviorinadolescents
is shown in Fig. 5 - Fig. 7. In particular, the observations show a slight increase in
the indicators in the field of physical (Fig. 5) and cognitive (Fig.6) development
and a drop in indicators in the field of emotional development (Fig. 7).
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Indicators of physical development of ASD
adolescents
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) '
60

13 years 15 years 17 years

Fig. 5. Age dynamics of indicators of physical development
of ASD adolescents

Indicators of cognitive activity of ASD
adolescents

82
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74
72 + T T T
13 years 15 years 17 years

Fig. 6. Age dynamics of indicators of cognitive development of ASD
adolescents

The observations show steady dynamics of the decline of the basic indicators
of emotional development for adolescents aged 13-17 in all areas of competence,
which were studied by the method of AAPEP. The following are typical for
these teens: school-related fear, learning difficulties; fear associated with the
definition of their own place in a group of peers, as well as fear associated with
sexual needs. It should also be noted that destructive behavior is the result of
aggression or depression.
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Indicators of emotional developement of
ASD adolescents

65

60

55 + T T
13 years 15 years 17 years

Fig. 7. Age dynamics of indicators of emotional development
of ASD adolescents

In our opinion, the main reason for the negative changes in adolescent
psychiatric patients with age in the field of emotional development is puberty
and the lack of a prospect of further life after graduation. The last reason is
the most significant, as the teenager is not able to build predictions of future
employment, or independent life, as is the case with typical peers. As a result,
adolescents with ASD have a loss of motivation, deep depression, which can
lead to aggravation of manifestations of asocial behavior.

The obtained research results point to the necessity of developing a program
of psychological support of ASD adolescents in this complex stage of their age
development which helps their self-determination and improves the ways for
employment.

Assistance program for ASD persons

Realization of the comprehensive program of assistance to ASD persons
within the framework of cooperation of a public organization “Kolping Affair
in Ukraine” and the Department of Psychology of the Ivan Franko National
University of Lviv during 2015-2018 made it possible to conclude that the
formation of social competence in people with autism requires a step-by-step
approach that is implemented through the application of several forms of
psychosocial influence, namely:

e training of social skills;
e group psychotherapy;
e occupational therapy.

Training of social skills (basic stage) is considered as an effective method of
psychosocial intervention for persons with mental disorders. It is a behavioral-
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oriented influence on the development of the personality of a sick person,
which is based on structuring educational methods aimed at compensating for
the manifestations of the disease and deficiencies in the mental development of
the individual. In order to form the motivation to study in this case, techniques
are used: modeling, instruction, positive reinforcement, repetition, induction,
reaction adaptation, inhibition, re-training. The modules of the program for the
formation of social skills and readiness for independent living are examples of a
structured, structured behavioral training.

In order for the skills gained at classes in centers of rehabilitation, clinics, etc.
had an effective impact on the social adaptation of people with developmental
disabilities, they should be used in practical situations of daily life, that is to
generalize (Meder, 2000). This type of generalization in individuals with
a violation of the autistic spectrum is not naturally formed - it should be
implemented through certain established procedures.

There are the following modules of the program of social skill formation and
readiness for independent life:

e Training active participation in own pharmacological treatment.
e Self-regulatory behavior training.

e Household skills training

e Leisure (recreation) skills training

e Basic social skills training (dialogue).

e Training of professional skills.

e Social interaction training.

¢ Program for the inclusion of families with developmental disabilities in
partnership with specialists.

The social competences acquired in the process of training in ASD persons
are affected by social support: the creation of opportunities, the encouragement
of people with autism to the use of skills, the strengthening of the positive skills
through the introduction of long, often repeating cycles of training sessions,
incentives for use skills in natural situations, including through homework.

For generalization of social competences in institutional conditions the
following stage is applied - group psychotherapy. In this case, the main task
is to encourage individuals with violations of the autistic spectrum before the
formation of personal goals. The group’s dynamics is used to help a person
with autism to identify and overcome obstacles to meet their personal needs.
Emphasis on this stage is on empathy, support, emotional competence, which
is primarily provided by specialists. The most effective way in group work with
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persons with a violation of the autistic spectrum was by the system-oriented
approach. In this context, group system parameters are used to provide group
work:

e stereotypes of interaction;

e rules;

e myths;

e boundaries;

e stabilizers;

e common stories (Varga, & Drabkina, 2001).

Stereotypes of interaction, through which the congruence of messages is
achieved, considered messages and interactions that are often repeated.

Rules - behavioral standards developed by the group to ensure the joint safety
of its members. The rules include the distribution of group roles and functions,
the definition of certain places in the group hierarchy, the definition of what is
allowed, and what is forbidden, what is good and what is bad.

Myths are a complex group awareness, which is a continuation of the sentence
(o ”
We are ...".

The boundaries in each system determine the structure of the group and
its contents. The formation of subsystems and the creation of temporary
«coalitions» provides, in this case, a differential approach in the implementation
of the program for the formation of social empowerment.

Stabilizers are safety guards of the group, which are called to normalize
group voltages. This can be attributed to: the presence of a properly equipped
room (with a division into areas of activity), joint materials for classes, joint
affairs, joint entertainment, etc.

Joint group stories - a set of ideas that contribute to satisfying the main
motives of the group’s activities, the needs and social values of its members.
Based on the experience of system family therapy Helga Kernshtok-Redl
(Kernshtok-Redl, 2010) proposed possible types of stories:

e healing stories about the past are a special form of stories, through which
both negative and positive cases are processed from the past group, using
the experience of the past as a resource;

e interactive stories of actual life that promote the establishment of
relationships between members of the group;

e stories for future development, aimed at shaping the world, future trials
and possible solutions to problems.
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Occupational therapy (Lugovsky, Svarnyk, Padalka, 2008) is used to form a
sense of self-worth and necessity in the group, development of independence
and independence in everyday life in the third stage of generalization of
social skills in people with autistic spectrum disorders. In this case, the effect
of the formation of social competences is achieved through the use of art
and needlework, recreational activities, professional rehabilitation. Some
achievements in this direction were obtained in the center of professional
orientation and employment of persons of the autistic spectrum of the Kolping
Family of Lviv. The main task of the center is to adapt people with autism
in society, develop self-service skills and find out the possibilities of their
professional orientation and employment. In parallel with the reabilitation
work in the center, a longitudinal study of persons with autism on all scales of
the methods RER-R and AAPEP was carried out.
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0 T T
professional functional independence
skill communication

Fig. 8. AAPEP scores in ASD adolescents before and after intervention

As a result of social training program fulfillement, a certain change in
professional skills of ASD adolescents took part (see Fig. 8). However, the
revealed changes are likely to originate as aging changes. It is necessary to
check their connection with indicators of social competence.

Let’'s study the possible relations between the professional skills of
adolescents with autism with the components of their social competence. To do
this, we have divided the group of ASD adolescents on subgroups with different
levels of physical and cognitive activity and emotional stability. On the basis
of comparative analysis, we found that teenagers with a low level of cognitive
activity have the lowest rates of professional skills, and, correspondingly, with
the highest level of cognitive activity, have the highest rates of professional skills
(see Fig. 9). A comparative analysis of the indicators “professional skills” and
the level of physical activity and emotional stability of adolescents with autism
showed a lack of certain regularities between these indicators.
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Fig. 9. Professional skill of ASD adolescents with various
level of cognitive activity

Statistical data processing was carried out using the application package
STATISTINA 8.0, namely, the Sheffer criterion. The results of the statistical
analysis of the dependence of the indicators “professional skills” on the level of
cognitive activity of the study group showed an empirical value of the significance
level p > 0.05, indicating no difference between the studied characteristics. That
is, the professional skills of adolescents with autism with different levels of
cognitive activity do not differ statistically.

Consequently, on the basis of comparative analysis, our hypothesis that
there is a direct link between the indicators of professional skills and levels
of cognitive activity, and, consequently, social competence in adolescents with
autism - statistically denied. However, on the basis of correlation analysis,
there is a direct correlation between the indicators of cognitive activity levels
in adolescents with autism and their professional skills. As a result of the
correlation analysis, the correlations between professional skills and cognitive
levels (p = 0.54) and physical activity (p = 0.36) were found.

Therefore, our hypothesis that there is a direct link between the indicators
of professional skills and levels of social competence in adolescents with autism
is partially confirmed.

Conclusions

By use of AAPEP method we have conducted the research of professional
ability indicators of 40 adolescents with autism spectrum disorders in Ukraine.
The results show that 40% of ASD adolescents have a high level of professional
skills. The above indicators show that ASD adolescents could be successfully
employed. Meanwhile the employment of ASD persons in Ukraine is equal to
zero due to low level of their social competencies.

99



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2018 1 (38)

The next stage of studies concerns to investigation of predictors of social
competence formation in ASD adolescents - indices of their cognitive, physical
and emotional development. Long-etude investigation of the above indices
according to PEP-R method allows us to establish the following findings: the level
of physical and cognitive development of ASD adolescents is slightly lower than
that of their typical peers while the emotional development of ASD adolescent
is substantially lower. Therefore, research has shown that in adolescents with
autism physical and cognitivve development prevails over emotional. Besides,
negative age dynamics of their emotional state strongly restricts adequate social
competence formation.

The results of statistical analysis according to Sheffer criterion do not reveal
any statistical relations between indices of social competences and professional
skills of ASD adolescents. Meanwhile, the correlation analysis allows to observe
the direct correlations between professional skills and cognitive levels (p = 0.54)
as well as physical activity (p = 0.36), which partly confirms the hypothesis of
investigation.

The obtained research results point to the necessity of developing a
program of psychological and social support of ASD adolescents for their self-
determination as well as supporting employment at the market.
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SOCIAL AND PROFESSIONAL SKILLS OF ADOLESCENTS
WITH AUTISM SPECTRUM DISORDERS

Kateryna Ostrovska, Ihor Ostrovskii, Vira Korn
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Summary

The present article deals with studies of social competences and preliminary
professional skills of adolescents with ASD in Ukraine. 80 adolescents aged 13-
17 years took part in an empirical study: 40 adolescents with a diagnosis of
ASD (according to clinic data by ADOS method) and 40 typical adolescent from
ordinary schools that were the control group. Among the adolescents with ASD
were 29 boys and 11 girls. The same gender ratio 29:11 was chosen for typical
adolescents to provide the purity of studies. The comparison of the development
of typical and ASD adolescents was carried out. Clinic monitoring adolescents
with ASD by CARS method showed that they have low level of autism, i.e. their
psychological indicators should be slightly lower than in typical peers.

The investigation includes the following steps:

1) determination of physical, cognitive and emotional indicators of adolescents
with ASD as predicators of their social competences due to Psychologi-
cal-educational profile (PEP-R method);

2) determination of the professional skills of adolescents with ASD by Psycho-
logical and Educational Profile for Youth and Adult (AAPEP method);

3) relying on statistical methods establishment of possible relations between
social and professional skills of adolescents with ASD.

The internal reliability of the methods was verified by the Alpha-Cronbach
method on a sample of 394 children. The results showed that the Ukrainian
versions of PEP-R and AAPEP methods are characterized by high psychometric
indices (validity and reliability), which gives grounds for their using for the
diagnosis of children with ASD.

The results of professional ability studies show that 40% of adolescents
with ASD have a high level of professional skills. The above indicators show
that adolescents with ASD could be successfully employed. Meanwhile the
employment of persons with ASD in Ukraine is equal to zero due to low level of
their social competencies.

The next stage of studies concerns to investigation of predictors of social
competence formation in adolescents with ASD - indices of their cognitive,
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physical and emotional development. Long-etude investigation of the above
indices according to PEP-R method allows us to establish the following findings:
the level of physical and cognitive development of adolescents with ASD is
slightly lower than that of their typical peers while the emotional development
of adolescent with ASD is substantially lower. Therefore, research has shown
that in adolescents with autism physical and cognitive development prevails
over emotional. Besides, negative age dynamics of their emotional state strongly
restricts adequate social competence formation.

The results of statistical analysis according to Sheffer criterion do not
reveal any statistical relations between indices of social competences and
professional skills of adolescents with ASD. Meanwhile, the correlation analysis
allows to observe the direct correlations between professional skills and
cognitive levels (p = 0.54) as well as physical activity (p = 0.36), which partly
confirms the hypothesis of investigation about direct dependency between a
level of professional skills of adolescents with ASD with a level of their social
competence.

The obtained research results point to the necessity of developing a program
of psychological and social support of adolescents with ASD for their self-
determination as well as supporting employment at the market.
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